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experiential knowledge. This made it difficult for teachers to realise that they coped 
successfully and led them to becoming preoccupied with outcomes rather than 
processes, being reactive rather than proactive: 
`When I went home I questioned what I did. I remember saying to myself 'why 
didn't I manage my time better, why didn't I tell them more? I kept feeling that I 
did less than I should' (Teacher H) 
`The more you say, the more they learn' predominated in novices' reflections. Focusing 
on outcomes and ignoring the process seemed not sufficient to enhance understanding 
and did not help teachers clarify their strengths and weaknesses. A lack of confidence 
in one's capacities appeared to contribute to such focus and had implications for self-
evaluation: 'I demanded more of children than of myself (Teacher S) 
The Experienced Teacher 
`I know now that pupils are telling me in their own way how to get the best out 
of them' (Teacher D) 
Years in the profession appeared to make teachers respect pupils as learners who were 
capable of exhibiting their needs; this implies accepting a facilitating role in pupils' 
learning, and related to the learning priorities teachers set for pupils: 
`If I was teaching in a village now I would insist in developing children's writing 
skills... In a city I create chances for more play...' (Teacher M) 
Considering contextual differences is important when evaluating one's own practice, 
since the teacher identifies what is important to reflect about and act on it. The issue is 
not whether this teacher's belief is right or wrong but the extent to which the teacher is 
open or reluctant to recognise that her belief might be falsely conceived and try to 
change it. This requires a change in focus and a re-estimation of the kind of knowledge 
that is of value for pupils' future; for M this change involved: 'it doesn't matter how 
much pupils gain, as long as what they gain is of quality'. As already noted, I often 
heard teachers questioning the need to insist on some activities that they regarded as 
hindering pupils' development, such as learning to write the alphabet, but insisting that 
`pupils learn through play' and intervening when pupils appeared dissatisfied. When I 
shared my observation with teacher TH she said: 
`Teachers need to balance what is needed and worry. Now, when I start thinking 
that a child is 'immature' I question my impression. Why did I think that? Was I 
as flexible as I should? Should I have given simpler work? This kind of worries' 
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Such questioning is a self-evaluation process, which provides opportunities to check the 
effect of one's own beliefs on practice. Teacher S and A described the effect of 
experience on teacher skills: 
`I can be relaxed, use a few words and simple ways to direct pupils' attention to 
the things I want' 
`I can think ahead, I know what must be done in most circumstances. I don't 
feel bad if I fail. I know I can make up for my mistakes' 
An enhanced capacity to prevent, to evade and to compose seemed due to experience. 
For teacher S, this capacity enhanced her feelings of control over her teaching situation: 
`I am a lot more sensitive with children now... aware and considerate of their 
needs; this helps me avoid unpleasant situations for pupils and myself' 
Feelings of competence seemed to relate to recognition and acceptance of responsibility. 
Airasian and Gullickson (1994:200) stress that "without a sense of ownership or 
responsibility, there is no self-assessment". Such ownership is evident in M's comment: 
`The public sector suffers, inadequate services... indifferent individuals, but 
most students cope successfully. How does this happen...? Most teachers 
deposit their soul, that's why' 
The contrast she made indicated the way she perceived that she functioned, or wished to 
function. Associated to self-evaluation it implied that professional expectations have 
the potential to overcome the system's limitations. 
OVERVIEW 
Teachers believed that the practice of self-evaluation was dependent on teacher 
conscience and was part of teaching. They self-evaluated to develop their 
understanding of practice and for accountability. There were teachers who self-
evaluated deliberately and did not limit the scope of their self-evaluations when leaving 
the setting; such self-evaluations were consciously made serving an internal need to 
understand and learn from practice with the aim to use this learning for the improvement 
of teaching. When self-evaluating for understanding, teachers aimed to determine needs 
by self-evaluating for diagnosis, for assessing pupils' attainment, for identifying their 
own strengths and weaknesses; and also to clarify their understanding of classroom 
behaviour and achieving awareness of success in their practice. There were also 
teachers who self-evaluated unsystematically and rapidly trying to match actions to 
outcomes; such self-evaluations served mostly the purpose of accountability. Teachers' 
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moral and professional accountability outweighed their sense of contractual 
accountability. Professional accountability seemed to overshadow moral accountability. 
Teachers' willingness and commitment to engage in self-evaluation appeared to be 
framed by personal and professional beliefs, expectations interests and needs, as these 
were shaped by experiencing teaching in isolated and independent organisational 
settings and within a policy context that was seen as communicating its messages in 
unclear and unsupportive ways. Years of teaching experience appeared to make these 
teachers feel that they had developed confidence and skills regarding the diagnosis and 
management of situational needs and to bring changes in the value attributed to the 
understanding developed through self-evaluation. Some features of the conduct of self-
evaluation, such as the sharing of practices, the different interpretations of what 
constitutes 'good' nursery teaching, restricted attentiveness to long term engagement in 
self-evaluation processes can be understood if related to the institutional and policy 
contexts. 
SUPPORTS AND CONSTRAINTS 
In this section I outline supportive and constraining conditions. I discuss them at 
the levels of the teacher and the school for analytical purposes since conditions at one 
level caused or were the effect of others. 
The teacher 
This section discusses factors, which emerged as important in teachers' self-
evaluation practice, such as talent, expectations and beliefs. These are discussed with 
reference to subjective versus objective standards, control versus autonomy and 
mediocrity versus excellence of practice. The use of dichotomies serves descriptive and 
analytical purposes. 
Talent 
When observing teachers H, S, M and TH in their classrooms, I noticed that they 
avoided certain activities, such as activities aiming at self-expression, their reason being 
they 'lacked talent' to show pupils how to perform. The NC stresses that pupils should 
be given such opportunities, however, teachers did not appear willing to consider how to 
improve their work in some areas. Observing the discussion of a group of teachers (TH, 
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A, K and L) about the NC targets in the playground, I noticed an agreement to L's 
comment: 
`To achieve your targets and be a good nursery teacher you need to have an 
inborn ability towards teaching youngsters' 
This implies that 'talent' could be used to justify inefficiencies or achievements in 
performance. In either case the real cause was hindered, since successes or failures in 
practice were imputed to the presence or absence of 'talent', and expectations and 
commitment to improve teaching in certain areas were affected. 
Expectations and Beliefs 
In the interviews, I had noticed that one's personal situation provided criteria for 
evaluating one's performance: 'what I want others to do with my own child I do with my 
class pupils' (Teacher M). In my recordings of informal discussions, professional 
expectations appeared to allow the interference of personal problems in self-evaluation 
up to the point that they did not restrict teachers from 'caring'. 'Caring' for teachers K 
and N seemed to equate to teachers' interest for teaching: 
`How can she concentrate on her class with all this mess in her life?' 
`She doesn't do what she is supposed to but she did not stop caring for pupils' 
When interviewing teacher A, I asked if she considered her colleagues' views when she 
self-evaluates. She noted that sometimes it is better not to do that: 
`She says she leaves teaching at school, I believe she does... But if you don't 
carry your class in your heart, you don't want to know more about it, do you?... 
Perhaps, personal obligations can make one indifferent towards pupils' learning' 
Limited professional expectations could affect the issues teachers were committed to 
attend in their self-evaluation practice. I became interested to note that teachers' 
expectations were not limited. I started examining the effect of personal expectations on 
judgements and decisions and the impact of issues considered as personal on areas 
where professional behaviour was required. Distinguishing between personal and 
professional expectations appeared not to be important when teachers perceived that 
something was useful for their teaching. In the seventh week in an afternoon break I 
brought up the issue of teacher expectations to a group of six teachers to explore their 
professional beliefs. The following conversation emerged: 
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`Nursery is to socialise pupils... use the language correctly... I am content if pupils 
meet the speech criteria...' 
`Pupils will progress as individuals... we ought to focus in extending what they 
know... provide opportunities to possess academic knowledge' 
`Pupils should mainly gain social skills. I watch closely to see if I fail ...' 
`Me too; I am interested in shaping pupils' personality...I don't mind if they don't 
learn all the numbers. I do mind if they'll leave school without learning that: 'I am 
part of a group and I need to treat others with respect and politeness' 
`I don't devalue this; I am just saying that pupils are not incompetent. You said 'he's 
so tiny', so? This doesn't hinder him from trying counting' 
`What's the rush?' 
Two views appeared prevalent. According to the first, nursery was a 'social place', an 
environment caring mainly to socialise pupils and ensure that they learn rules and 
behave accordingly. The second group viewed nursery as 'places of opportunity', an 
environment that aimed also to extend pupils' academic knowledge. This difference 
resulted in diversity in teaching practice, especially regarding its focus, outcomes and 
criteria used to evaluate performance (both of pupils and of teachers) since teachers 
expected pupils' to profit in different areas from their teaching. Both groups seemed to 
perceive self-evaluation as a process that was part of their life not just their teaching. 
However, as my classroom observations revealed some teachers were more demanding 
than others. For instance, teachers' N and H did not appear to be alarmed by the lack of 
their class pupils' fine motor skills, while teachers S and A even when colleagues 
praised the high level of achievement of their class pupils in this area they said they 
could do better. Demands teachers exerted on themselves could drive them to adopt a 
critical stance towards their teaching. Tensions were created when expectations and 
beliefs were not questioned, such as these of subjective versus objective standards, 
control versus autonomy and mediocrity versus excellence in practice. 
Subjective versus Objective Standards 
In my last week in nursery schools, I asked five teachers to specify their ideal of 
teaching and how this affected their self-evaluation practice. M and S connected 
directly their aim to offer a teaching environment that would be 'useful to pupils' to 
their own feelings of personal worth: 
`I want children to be happy...when this doesn't happen I devalue myself... I say to 
my husband 'I opened and closed the 'shop' for nothing' 
`I feel I succeeded when children profit. I don't want them to lose their day' 
149 
Teachers A and TH aimed also for 'children to have a good time' and 'children profit'. 
Profit was explained to mean pupils 'gain knowledge, 'are covered emotionally' and 
`develop harmoniously'; all these refer to the way children experience learning. 
However, nursery standards seemed not clearly specified or teachers appeared not to 
understand, or did not want to accept the value of the standards implied by the 
curriculum. For example, pupils' learning the subject-matter content prescribed by the 
NC seemed of minor importance to some: 'Learning how to be polite is more important 
than counting' (Teacher D). The socialisation of pupils and her efforts to advance their 
communication skills were evident when observing her class, as was the lack of her 
class pupils' understanding of basic maths concepts, which pupils of the neighbouring 
class had already learned. The teacher did not seem to be alerted: 'They 'ye got time for 
this'. She seemed to have prioritised her class needs by using her own criteria and 
standards and considered it successful when these were met. Not challenging one's 
standards reflects misdirected attentiveness of one's practical judgements (Smith, 1999) 
and contributes to uncertainty as to what constitutes successful nursery teaching. Her 
feelings of autonomy appeared high. The implications for teacher self-evaluation when 
feelings of autonomy are supported or hindered follow. 
Control versus Autonomy 
In a playground discussion, teachers M, TH, disagreed with teachers L's and Y's 
decision to exclude planned kinetic activities from their timetable. Teacher Y reasoned 
that she was not good at physical activities and that they involved danger, teacher L 
noted that she never liked such activities and concluded: 'in the end, it is you and the 
pupils, no one but you can say what is important'. Discussing decisions that disregarded 
official requirements indicated that teachers felt confident and secure to communicate 
their judgements and face the critique of others. Just a week before leaving the field I 
saw teacher L engaged in a kinetic activity in the playground: 'they made a fuss about it, 
I thought why not try'. A collective questioning of practice seemed to be able to bring 
changes in one's practice (Elliott, 1998) without affecting the feelings of professional 
autonomy the teacher had clearly developed. Most teachers reported feeling 
`autonomous'. The absence of surveillance in the evaluation of their practice seemed to 
support or to account for this feeling. 
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However, when there is confusion about acceptable standards teachers could 
misinterpret the exercise of professional autonomy. The feeling of being autonomous 
suggested to the previous teachers that they had the right to deprive pupils of certain 
learning activities. The curriculum requirement being someone else's conception 
seemed to contribute to this disregard. The control of the meaning of the NC (as a text) 
was in the hands of these teachers (the 'implementers', Ball, 1990). The dichotomy 
underlying the curriculum, of being conceived, formed and implemented at different 
levels and by different individuals, did not help some of these teachers to understand 
what means to exercise teacher autonomy responsibly. The lack of specific standards 
for nursery teaching, the unsystematic planning, the inadequate in-service training and 
teachers' devaluing of the way it was offered, contributed to misinterpreting the exercise 
of autonomy and affected excellence in practice. 
Mediocrity versus excellence in practice 
`I wouldn't change this job, even if they offered me a million per month', said 
teacher TH in a playground discussion; teachers M and P agreed. In my eight week, 
when S and K discussed with P pupils' unsuccessful response in writing alphabet letters, 
P told them that they were 'soft with pupils': 
`It's not our job to question the target... it's to implement it'. 
`I just try to be a good model for pupils... to make obvious my care' 
`You don't need to show pupils that you are wise but to share what you know' 
Later that day teacher K commented on teacher P: 
`I don't know how she can do that... These pictures are hung there from the 
moment I arrived... She comes and goes. Poor kids' 
Teacher P's over reliance and use of maths exercises was obvious when observing her 
class, as was her difficulty in differentiating and assigning work according to individual 
needs. Both contributed towards restricting teaching practice to prescribed activities but 
did not allow for creativity, neither facilitated change processes. Teachers appeared to 
have interpreted the nursery schools' non-academic orientation as meaning that each 
teacher decides about what is worthy of teaching and learning. Since acceptable 
behaviour was defined with personal and implicit criteria, different teachers attributed 
greater emphasis on varying areas of pupils' development, which led to different 
judgements about one's contribution to pupils' learning needs and to a different focus in 
teacher intervention. The consequence was an observable differentiation in planning, 
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target setting and instruction, thus in the selection and use of self-evaluation criteria. 
Such differentiation appeared to affect excellence in practice regardless of the positive 
attitude teachers held towards nursery teaching. This suggests that more than positive 
attitude is required when teachers evaluate their own practice to achieve excellence. 
The School 
This section considers factors, such as duties, the change process and teachers' 
interaction with pupils, parents and colleagues. 
Duties 
What teachers declared as devotion to pupils' learning and well-being in 
interviews (formal and informal) varied from what my observation notes indicated. I 
saw children crying because they could not cope with the work they were assigned and 
heard teacher P often saying from her desk 'you won't get of fyour seat unless you 
finish'; I saw teacher N's pupils moving around unattended all day and heard her 
reasoning 'that pupils learn when they play' . The 'ideal' and the 'real' practice (Eraut, 
1994) varied. Duties practiced according to individual interpretation affected self-
evaluation: when personal beliefs became the sole determinants of personal 
effectiveness, teaching became a personal enterprise, so did its evaluation. This was not 
the best way to ensure that teachers' served responsibly their duties and used their 
practical judgements to serve all interests, neither to accommodate changes that could 
bring improvement in teaching. The view was: 
`Everyone does as she pleases. It doesn't count how much you work. Why 
should I kill myself when others have a good time... are the favoured ones? My 
responsibility has limits; it doesn't have to be provoked so openly' (Teacher M) 
Teachers' interpretations of duties, and consequently of what teacher autonomy consists 
of, appeared to relate to the way teachers experienced both in practice. The perceived 
lack of clarity in teaching duties appeared to lead to the misuse of teacher autonomy in a 
perceived indifferent and unjust policy context, and also to account to a great extent for 
the gap among the ideal pedagogy some teachers preached and the one they attended to 
in their practice. The implication was self-evaluating in a way not to improve teaching 
and learning but to match the practice of others who 'had a good time' and 'were 
favoured'. Most teachers, for instance, did not prepare because they 'knew from 
experience what to do', and did not write plans because 'nobody does it'. The role of 
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the institutional and policy context in assisting and sustaining the development of this 
minimalist attitude in self-evaluation becomes obvious. 
Change Process 
Most teachers appeared to hold a positive attitude towards change: 'You change 
as a person, a teacher, a mother. I have modified my views, certainly some of my 
teaching methods' (Teacher L). Composure, prevention and evasion to avoid 
experiencing failure reflected knowledge learnt from experience and which seemed to 
have consequences for the management of teaching: 'experience made me understand 
what it was that wasn't helping me... what to pursue' (Teacher S). 
Now it's not hard (to teach). I have learnt how to find ways to deal composedly 
with pupils' difficulties' (Teacher A) 
`I can take pupils in...I can avoid to be taken by surprise' (Teacher P) 
`I can now move away from reaching a dead end...Before, I didn't know how to 
thread my way' (Teacher S) 
Practice knowledge was valued more than theory knowledge by the majority in the short 
questionnaire on educational orientations. Such knowledge, as the outcome of the 
change process, was central to teachers' development. It advanced one's capacity to 
identify needs (individual, personal, situational) and to apply practical and accurate 
solutions, which affected one's sense of confidence towards the management of change. 
Lack of confidence to manage change appeared to restrict teachers from accepting they 
could learn from changes in their practice. Take for instance the case with the initiative 
on literacy. Even teachers who appeared very considerate of pupils' learning needs and 
regarded teaching as a source of personal fulfilment (e.g. teachers TH and A) they did 
not appear to be committed or to be involved actively in this initiative. When I 
discussed this lack of commitment with TH and A, they said they did not know how to 
achieve its aims and they needed guidance. Confusion about aims and of ways of 
conduct prevailed in comments concerning this initiative. Teachers feeling confused 
about their knowledge and skills or the effectiveness of their teaching actions (as these 
teachers did) stood little chance of self-evaluating successfully their practice and using 
appropriately self-evaluation outcomes, thus deal successfully with change processes. A 
school climate, which was perceived as good, appeared not efficient to help. For 
example, most teachers in the short questionnaire on environmental conditions 
considered the school climate supportive for them and colleagues, found it important for 
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teaching and attended to sustaining it; they rated themselves as co-operative, considered 
important the collegial relationships and felt autonomous. These responses related to 
the open ways teachers discussed problems in their practice. However, the prevailing 
confusion about its aims and ways of conduct did not assist them to use their critique 
about it in ways beneficial for their practice. Perceiving this initiative as an unimportant 
task led to its devaluing. Further, in the short questionnaire that explored attitudes 
towards engagement in school-based self-evaluation training, the majority reported 
willing to devote time for participation but doubted the school's capacity to offer such 
training. This reflects the infeasibility to train teachers separately in each nursery. Their 
organisation makes difficult the provision of support through school-based in-service 
training (e.g. aiming to enhance self-evaluation practice). 
Teacher-Pupil Interaction 
I had noticed that teacher M was a teacher who continuously conversed with 
pupils inside her class and attended to solve conflicts in the playground. When asked 
why she did that, she said: 
`Yes or no answers don't let you understand what they really mean. You need 
many and varying in length answers to realise that' 
Teachers appeared to enjoy the teacher-pupil dialogues that I witnessed. They reported 
valuing pupils' openness and honesty, believing that 'you get what you deserve from 
pupils' (Teacher A). This might explain why teachers sought pupils' feedback, such as 
when they wanted to understand a quarrel. When I asked teachers in the interview if 
they considered pupils' views in self-evaluation C and N noted: 
`Pupils show you how you coped; you just have to learn what to watch' 
`You learn what is important to consider from pupils' sayings' (Teacher N) 
Teachers appeared to believe that they understood their practice as soon as they 
acquainted themselves with the way this age group expressed its needs. However, 
pupils' feedback could be disregarded or its worth devalued if not considered as 
advancing teachers' own learning, or if teachers had restricted opportunities to interact 
with pupils in one-to-one situations. The recording of frequency and duration of 
teachers' direct contact with pupils in the classrooms of M and H revealed that both 
became fewer when the class size was increased (Figure 5). This implies that feedback 
was affected. When I discussed this with these teachers, M reported her experience with 
a bigger class: 
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`I used to say 'I did this, but it didn't work'; I didn't go further than this 
thought...I just couldn't allot myself in thirty parts' 
Large class numbers meant shortage of energy and time, consequently leading to less 
time devoted in identifying unsuccessful processes and outcomes or analysing the 
reasons. Long term engagement in teaching big class numbers could result in teachers 
making it a habit to restrict their attempts to question thoroughly their practice. Tired 
teachers might be unwilling to spend time at the expense of their well-being. This can 
explain why I saw teachers turning to colleagues and parents to develop their 
understanding of practice, to reinforce their views of learning progress, to get help in 
problem solution: it saved time. 
Figure 5. Teacher-Pupil Direct Contact 
One 	 Hour 	 Observation 	 of 	 Classroom 	 Conversation 
(focus: teacher and 	 pupils) 
Number of class pupils Frequency Duration 
Teacher M 20 pupils 3 times 
with 
most pupils 
Ranging from seconds up to 2 minutes 
Teacher H 9 pupils 6 times 
with 
most pupils 
Ranging from seconds up to 3 minutes 
Teacher-Parent Interaction 
I repeatedly saw teachers communicate with parents: 
`She was very energetic... Was she like this in the morning?' (Teacher Y) 
`He wasn't talking... Did something made him upset at home?' (Teacher N) 
`We talked about the rectangle... You know what to do... make the distinction 
clear, remember last time he got confused...' (Teacher L) 
Such examples imply that teachers felt they ought to 'give an account of their doings' 
(Foster, 1999:176). Parental information appeared to fill gaps in teachers' 
understanding. In the case of teachers Y and N it clarified what was not clear through 
the teacher-pupil interactive dialogue. In teacher L's case the feedback was used to 
reinforce learning from school. The way teachers used parents' feedback for self-
evaluation purposes is best illustrated by outlining teachers' perception of 'parents as 
partners' (Bastianni, 1987; Munn, 1993); this highlights that when teachers were 'held 
to account' by parents (Foster, 1999:176) they became defensible. Teachers appeared to 
regard parents as partners in pupils' learning when: they shared views about pupils' 
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performance -academic and social; they informed parents about the need to intervene 
and provided advice of appropriate action; the solution of problems was perceived as 
lying out of the reach of teachers. Unanticipated parental reaction influenced negatively 
self-evaluation when it made teachers cautious about the value of parental feedback in 
helping them understand better their practice. 
Partners in Sharing Views:  
Such partnership relied on exchanging views about pupils' performance and could be 
affected by the frequency of contact time. Most teachers expected that 'parents should 
come to discuss progress at least once a month' (Teacher H). Teachers appeared to use 
parents' comments to check the level of agreement to their own perceptions of pupils' 
progress: 
`I think about what pupils said, how they reacted. Then I decide whether a 
parent's comment was right' (Teacher N) 
Parental feedback might remain questionable until proven true, however, pupils' 
feedback seemed rarely questioned for its sincere nature. Comparing the feedback 
acquired from different sources I noticed that notions of expertise could account for the 
different value that was placed on feedback; this implies that teachers relied more on 
knowledge that could be confirmed in action. In this context the role of training in 
advancing teacher knowledge and communication skills seemed crucial. 
Partners in Intervening Efforts:  
Such partnership seemed based on teachers acting as experts when they co-operated 
with parents. Teachers planned specific intervening actions and instructed parents on 
what to do. They said they 'used' parents because 'parents (could) help the child even 
more than the teacher'. This implies that non-acceptance of their comments or 
perceived refusal of parents could be reasons for quitting a persistent attempt to achieve 
a set aim 'If they can't see what I am trying to do, I stop thinking about the aim' 
(Teacher K). Disassociating one's performance from a set aim to improve pupils' 
learning meant excluding ways that could help solve problems, restricting parental 
feedback and minimising its value in self-evaluation. The analysis of what teachers 
expected from parents' involvement indicated that this was seen as limited: 
`Parents make suggestions, the decision belongs to me' (Teacher H) 
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It appeared that when teachers made decisions about necessary actions, they were open 
to parents' suggestions but they did not allow these suggestions to outweigh their own 
judgements. Such comments made me examine the relation of perception to 
communication. In this case it seemed that when parents' impressions of their pupils' 
behaviour supported teachers' decisions, teachers' perceived that parents valued their 
work which supported the self-evaluation process by motivating teachers to be 
introspective of their practice. 
Partners in problem:  
Such partnership was pursued when teachers were faced with a 'substantial' problem 
based on the logic 'problems don't pop out of nothing... parents have their own share' 
(Teacher K). The belief was that problems have a history, which complicates problem-
solution and requires timely and co-ordinated efforts. In this case, preventive and 
corrective efforts seemed dependent on parents' acknowledgement and willingness to 
share the problem: 'The teacher builds one brick, parents add another' (Teacher H) 
Past experience appeared to fuel teachers' perceptions about parents' role in co-
operating to solve problems. The implication for self-evaluation was that teachers 
needed to recognise the value of building on a communication that was able to provide 
insightful information about their practice. Not achieving this kind of communication 
appeared to leave teachers with an incomplete or inadequate solution, as teacher H said 
when discussing the effect of a pupil's aggressive behaviour on class: 
`I feel I am not helping her. She needs help, I need help, but where can I find it?' 
Such comments implied a lack of supportive services to teachers, feelings of guilt and a 
lowering of one's beliefs in own competence. This affects the satisfaction one gets from 
work. The teacher in turn limits her expectations reasoning that: 
`Parents don't come... they think nursery is a place where they can drop their 
children to do their work' 
Teachers' morale was at stake when teachers' perceived that parents refused co-
operation because they devalued their work. The implication for self-evaluation refers 
to lack of motive to evaluate one's practice. If teachers described accurately parents' 
belief of nurseries, were these a projection of their actual experiences or reflected social 
perceptions about nursery schooling? Social perceptions could be indicative of the 
nursery teachers' status in the educational system. Regardless of the teachers' view 
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being justifiable or not, perceiving a devaluing of one's own role implies challenging 
self-esteem and dispositions through self-evaluation. As the analysis has indicated, self-
evaluation was dependent on teachers' disposition to challenge their understanding of 
practice. In this context one could argue that teachers might favour frequent contact 
time with parents, not because they deeply believed in parental feedback, but this 
reflected teachers' anguish and weakness to persuade parents about the value of their 
work. That is, their end was to advance the value attached to their position in the 
educational system. 
Collegial Communication 
Most teachers seemed to prefer discussing teaching outcomes or problems with 
colleagues rather than parents: 
`Parents know their own pupil, colleagues have comparative knowledge of 
what I am talking about' (Teacher H) 
Collegial conversations appeared to target at clarification of understanding or to get 
reassurance about one's actions; consider teachers' A and S conversation in the 
playground: 
`How did they do? Mine couldn't even jump. I think I followed the wrong 
approach. I asked them to...' 
`Did you start with the cards or the discussion? I think we should...' 
Such exchange of views was a learning process that helped teachers to develop 
understanding and improve practice: 
`I think colleagues' comments make me question my practice. I have caught 
myself depending on them when making decisions...For instance, I talk loudly. 
I became aware of how this affected pupils when one was teasing me: 'I wonder 
why she is scared with your squeaky tiny voice' (Teacher K) 
`I accept even hard comments... they help me correct myself(Teacher D) 
It seemed that collegial involvement in self-evaluation included searching and accepting 
comments. When I talked to teacher K about this, she stressed the effect of the inability 
to communicate openly with colleagues: 'Not knowing how to behave with colleagues 
strains me'. Opening up and taking the initiative in approaching others were two 
qualities that teachers valued in colleagues. Collegial communication appeared to 
require teachers being 'self-confident' and 'open to learn'. Their absence was 
interpreted as teachers showing off , explained by teacher S to mean 'act for the eyes 
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and not for the substance'. The 'substance' referred to focusing on the improvement of 
pupils' learning. 'Show-off behaviour seemed to disrespect professional values, such as 
`supporting' and 'respecting' colleagues and was perceived as a threat: 
`It may sound harsh but there are colleagues that try to stab you in the back; it's 
unprofessional but it's a matter of character...' (Teacher D) 
Collegial communication to benefit teacher self-evaluation seemed to need to be 
grounded in openness, respect and trust to facilitate the teacher to admit failure. Such 
communication was observable in comments, such as 'I had a thunderous failure in 
[...J; I' m so mad. You taught this yesterday, how did it go?' (Teacher TH). The sharing 
of experiences to benefit teachers in self-evaluation should involve the explicit 
questioning of criteria. 'Show off' behaviour rests on competition. Teachers 
differentiated between 'good and bad competition' suggesting that such behaviour was 
conditionally accepted. Discussing this difference with teacher A and TH they 
explained that 'good' competition required knowledge, motivation and initiative action: 
`We are in good competition when I have these exercise sheets and you've got 
others and we talk and exchange them or create new ones' (Teacher A) 
In the context of self-evaluation collegial competition might affect relations, since any 
slip from what is perceived as 'good' competition could be easily seen as a threat. This 
could have implications for learning: 
`Show off is at the expense of teaching. For example, children may not be able 
to cope, you insist because you want to show off. You help pupils with their 
work; they can't cope so you do it for them. Colleagues don't know the level of 
difficulty your pupils have experienced but they can detect whether pupils were 
able to complete alone, without your help. You 'follow low in their eyes' (local 
expression that means: one loses others' respect)' (Teacher TH) 
`Teachers' sincerity' towards pupils and their professional integrity appeared to be at 
stake. Lack of confidence and security was implied that suggested a lack of teacher 
development. The value of teacher self-evaluation can be questioned if practised to 
cover insecurities instead of attending to questioning the learning acquired via its use. 
The importance of the learning community at the meso level becomes vital. 
OVERVIEW 
Nursery teachers' self-evaluation was driven by their willingness to find out how 
they performed. Most appeared to be interested in finding out through self-evaluation if 
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their teaching made pupils happy and a few paid equal attention to the quality of 
learning opportunities they offered to pupils. Confusion seemed to exist as to what 
nursery education is which affected professional expectations and beliefs, the criteria 
and standards used in self-evaluation and led to the misuse of professional autonomy 
and mediocrity in practice. Teachers' beliefs influenced by the professional, 
institutional and policy contexts appeared to play a determining role in the learning 
acquired through self-evaluation, also the sense of accountability that teachers exhibited. 
Although teachers conceived self-evaluation as a private exercise, most communicated 
openly self-judgements and were criticising each other's practice. This way, the self-
evaluation process functioned unsystematically and unconsciously as a collective act. 
The restricted opportunities for professional communication that teachers had 
experienced at some point in their professional years appeared to make them open and 
acceptable to collegial critique; their organisational independence may also relate to 
this. This was not the case with parents who teachers regarded as partners under 
specific circumstances and used parental feedback in self-evaluation. Teachers held a 
positive attitude towards change. However, with duties not clearly defined and 
understood, political action perceived as partial and in-service support as inadequate, 
their self evaluation practice had little chance of becoming a learning experience that 
could help them develop professionally or to lead to a radical improvement of teaching. 
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CHAPTER SEVEN 
THE POSTAL SURVEY 
This chapter discusses the postal survey findings (Appendix 2A-B). The survey 
was delivered to a stratified sample of teachers (204) in primary (34) and secondary (34) 
settings in seventeen randomly selected districts, and also to the teachers (31) of the 
case study schools before fieldwork commenced. Responses from the two samples were 
compared and the analysis is reported with a discussion on the main themes and 
emergent issues. These themes and issues, connected to teacher self-evaluation, were 
supported by the literature reviewed. Their occurrence in this study indicates their level 
of association to the Greek teachers' self-evaluation practice. 
AIMS 
The questions in the postal survey aim to explore why, when and how Greek 
teachers practice self-evaluation, their perceptions of their evaluation knowledge, their 
feelings, most important aspects of self-evaluation, changes in self-evaluation, timing, 
involvement of others. Questions examine constraints and benefits in self-evaluation 
practice and explores teachers' attitudes towards standardised teacher evaluation 
schemes and teacher development. Estimates of teachers' self-evaluation effectiveness 
are also sought. To achieve these aims, I conducted quantitative analysis in the closed 
questions and attitude statements and qualitative analysis in the open-ended questions. 
QUANTITATIVE ANALYSIS 
This part presents the statistical analysis of the postal survey data. Background 
information such as gender, professional experiences and qualifications was included in 
the questionnaire (Appendix 3A). Three-point scales were used to measure teacher self-
evaluation benefits, processes and purposes. 112 (54.4%) valid responses were 
received: nursery (18: 52.9%), primary (41: 60.3%), gymnasium (26: 51.0%), lyceum 
(27: 52.9%). The small size requires cautiousness when interpreting findings. 
The statistical significance of data was checked by using the p-value of 
Pearson's Chi square. When significant difference was noticed the indicator of 
Cramer's V was used to define the intensity or the degree of association. This indicator 
is suitable for nominal and ordinal level variables (deVaus, 1996). To check the 
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reliability (Strub 2000) in the case of the internal consistency (Traub, 1994) of the 
measurement scales regarding self-evaluation benefits, processes and purposes 
(questions: 7a-k, 12a-1, 13a-j), Cronbach's coefficient alpha was used (Kim and Mueller 
1978; Norusis 1992). To check the construct validity (Carmines & Zeller 1979; Bryant 
2000) of the measurement scales Principal Components Analysis (PCA) was conducted 
(Kim & Mueller 1978; Norusis 1992). For the rotation method of axes the orthogonal 
rotation Varimax was used (Sharma, 1996). This means that the extracted factors 
(components) are linear independent. The criterion of eigenvalue or characteristic root 
(Eigenvalue 	 was used to define the number of factors that were extracted (Sharma 
1996; Hair et al 1995). A total index for the reliability of the questionnaire can not be 
given because each question measures different constructs. 
To check the main effects of teaching experience and school /or speciality and 
their interaction on the factors of teacher self-evaluation benefits, processes and 
purposes, data were tested in processes of analysis of variance (ANOVA) with the help 
of general linear models, GLM (Wackerly et al, 1996). In the case of multiple 
comparisons of means it was applied the statistical test of Bonferroni (Toothaker, 1993). 
The linear model of analysis includes two main effects and one interaction; in brief it is 
expressed as: Dependent variable = 'teaching experience' + 'school' /or 'speciality' + 
`teaching experience' x 'school' /or 'speciality' + error. The GLM includes the main effect 
of: 'teaching experience' (four levels: 1-4, 5-11, 12-24, >25 years), 'school' (four levels: 
nursery, primary, gymnasium, lyceum), 'speciality' (six levels: nursery, primary, 
physical education, foreign languages, exact and pure science teachers) and the 
interaction of 'teaching experience' x 'school' /or 'speciality'. 
The experimental significance level of statistical hypothesis tests was decided a 
priori at aexp=0.05. Tables 11, 14 and 15 present the results of PCA and reliability 
analysis for the teacher self-evaluation benefits, processes and purposes respectively. In 
these tables only loading that have absolute value _0.50 are presented. Loading bigger 
or equal to 0.30 generally have practical significance but for the specific sample size 
(n=112) loading (:).50 are also statistically significant at significance level 0.05 and 
power y=0.80 (Hair et al, 1995). These variables were treated as if they were measured 
on quasi-continuous scales (Kim & Mueller, 1978:73-4). 
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Findings 
Teachers' knowledge on evaluation issues is followed by the feelings the 
conduct of self-evaluation raised and the way it developed. Important aspects and 
constraining conditions are outlined. The teachers' ratings of their self-evaluation 
effectiveness follow the analysis of teachers' attitudes towards self-evaluation benefits, 
processes and purposes. 
Evaluation knowledge 
48 teachers (42.9%) reported not having received sufficient training in 
educational evaluation, 34 (30.4%) were uncertain (Q1). 39 teachers (34.8%) were 
unsatisfied about their training on educational evaluation, 39 (34.8%) felt uncertain 
(Q2). Such findings indicate uncertainty regarding educational evaluation issues and 
self-evaluation methodology which implies that teachers were not fully equipped with 
knowledge and skills necessary for self-evaluating effectively their practice. Slightly 
above half of the sample seemed willing to advance their evaluation knowledge: 65 
teachers (58.0%) would participate if a formal self-evaluation training scheme was 
introduced, 27 (24.1%) were uncertain, the rest (17.9%) appeared unwilling (Q5). For 
such participation, teachers were willing to devote (Q5.1) 2hours weekly: 44 teachers 
(39.3%); 2hours monthly: 35 teachers (31.3%); two hours quarterly: 7 teachers (6.3%). 
79 (out of 112) teachers expected such training to run continuously. The open category 
`other' received 10 responses (8.9%) -the most frequent reported word was 'never'. 
Besides, 73 teachers (65.2%) reported that there are disadvantages in formal schemes 
for the evaluation of teachers, 34 (30.4%) were uncertain (Q4). This implies 
cautiousness towards formal evaluation schemes, which might have affected the value 
attributed to teacher self-evaluation. The usefulness of such findings for designing and 
implementing schemes for the evaluation of teachers becomes obvious. 
Feelings 
In the question that called teachers to choose up to three words that described 
best their concerns when self-evaluating, 'stress' was the most frequently chosen word, 
with the categories 'other' and 'disappointment' following (table 1). The most 
frequently reported word in the 'other' category was 'responsibility' (Q3). This 
category was purposefully included to allow the expression of positive feelings; the 
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assumption was that words expressing negative feelings would indicate constraints in 
self-evaluation practice, thus their disclosure would help understand why teachers' self-
evaluated the way they did. The results suggest that there were teachers (8.7%) whose 
self-evaluation practice left them indifferent. Only 13.1% felt isolated and lonely and 
14.5% felt guilt or fear when self-evaluating. 
Table 1. Words describing teachers' feelings (Q3) 
Fear Indifference Guilt Isolation Loneliness Disappointment Stress Other Total 
10 14 15 9 12 16 64 21 161 
(6.2%) (8.7%) (9.3%) (5.6%) (7.5%) (9.9%) (39.8%) (13.0%) 
Change 
From the 110 teachers that answered this question, 98 (89.1%) reported they 
have made significant changes to the ways they self-evaluate (Q6); 85.5% of them had 
more than five years of experience. The most frequent word suggesting changes in self-
evaluation practice (Q6.1) were 'uncertainty' (category 'before') and ` more flexible' 
(category `now'). Such findings imply that teachers recognised the need to adapt to 
varying situations and reach judgements based on circumstantial evidence. 
The statistical checking of independence ,y2 indicated that there was no 
statistical significant difference between the levels of experience and changes applied to 
self-evaluation practice (at a=0.05, )=1.149, df=3, p=0.797) (table 2). There was a 
statistical significant difference between the levels of speciality and changes applied to 
self-evaluation (at a=0.05, )=14.838, df=5,p=0.009, Cramer's V=0.367) (table 3). 
Table 2. Association of self-evaluation 	 Table 3. Association of self-evaluation 
changes with teaching experience (Q6) 	 changes with speciality(Q6) 
Experience Change 
Yes No Total 
1-4 years 14 (87.5%) 2 (12.5%) 16 
14.6% 
5-11 years 27 (90%) 3 (100%) 30 
27.3% 
12-24 years 36 (92,3%) 3 (7.7%) 39 
35.5% 
25 + years 21 (84%) 4 (16%) 25 
22.7% 
TOTAL 98 (89.1%) 12 (10.9%) 110 
Speciality Change 
Yes No Total 
Nursery 17 (100%) 0 (0.0%) 17 
(17.3%) 
Primary 21 (95.5%) 1 (4.5%) 22 
(20.0%) 
Physical 16 (94.1%) 1 (5.0%) 17 
Ed. (15.5%) 
Foreign 16 (84.2%) 3 (15.8% 19 
Lang. (17.3%l 
Pure 17 (94.4%) 1 (5.6%) 18 
Science (16.4%) 
Exact 11 (64.7%) 6 (35.3%) 17 
Science (15.5%) 
TOTAL 98 (89.1%) 12 (10.9% 110 
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Examining the count of cases the association was found to be on the positive 
answers of nursery teachers and the negative responses of exact science teachers. This 
could be due to the fact that 29.4% of exact science teachers were novice teachers. Or it 
might be interpreted, as nursery teachers needing more to change the way they self-
evaluate, or showing a more positive attitude towards the change process compared to 
exact science teachers. This implies that nursery teachers rely more on changes applied 
to their self-evaluation practice to understand their performance than exact science 
teachers do. In this case it indicates different learning needs among teachers of these 
subject specialities suggesting that in understanding, evaluating and intervening to 
support the evaluation practice of these groups, different approaches need to be applied. 
Time 
Among 111 valid responses, 66 teachers (59.5%) reported they usually self-
evaluated ` after the lesson' and 33 (29.7%) 'during the lesson' (Q8), 64 (59.3%) self-
evaluated 'flexibly' and 44 (39.3%) 'at fixed intervals' (Q8.1). 77 teachers (69.4%) 
reported seeking advice or help from others (Q9), the most effective source of advice or 
help being 'fellow teachers' (70.1%) (Q10). The role of colleagues in providing 
supportive feedback in the practice of self-evaluation becomes crucial for the validity 
and accuracy of self-evaluation outcomes, also useful practically. 
Involvement of others 
The statistical checking of independence ,% indicated that there was a statistical 
significant difference between the levels of speciality and seeking for advice or help 
when self-evaluating (at a=0.05, y=12.118, df=5, p=0.030, Cramer's V=0.330) (table 
4). Examining the count of cases the difference was found to be on the positive answers 
of physical education teachers and the negative responses of foreign language teachers. 
This could be interpreted, as physical education teachers being more positive to ask 
advice or help for self-evaluation purposes than foreign language teachers. 
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Table 4. Seeking advice or help 	 Table 5. Effective source of advice or help 
per speciality (Q9) 	 per speciality (Q10) 
Speciality Seek Advice or Help Effective Source of Advice or Help 
YES NO Total Colleague Adviser Head Other Total 
Nursery 14 (82.4) 3 (17.3%) 17 11 (78.6%) 0 (0%) 2 (14.3%) 1 (7.1%) 14 
15.3% 18.1% 
Primary 16 (72.7%) 6 (27.3%) 22 15 (93.8%) 0 (0%) 1 (6.3%) 0 (0%) 16 
19.8% 20.8% 
Physical Ed. 16 (94.1%) 1 (5.9%) 17 3 (18.8%) 9 (56.3%) 1 (6.3%) 3 (18.8%) 16 
15.3% 20.8% 
Foreign Lang. 10 (50.0%) 10 (50.0%) 20 5 (50.0%) 2 (20.0%) 2 (20.0%) 1 (10.0%) 10 
18.0% 13.0% 
Pure Science 12 (66.9%) 6 (33.1%) 18 10 (90.9%) 1 (9.1%) 0 (0%) 0 (0%) 11 
16.2% 14.3% 
Exact Science 9 (52.9%) 8 (47.1%) 17 10 (100%) 0 (0%) 0 (0%) 0 (0%) 10 
15.3% 13.0% 
TOTAL 77 (69.4%) 34 (30.6%) 111 54 (70.1%) 12 15.6%) 6 (7.8%) 5 (6.5%) 77 
A statistical significant difference was noted among levels of speciality and 
effective source of advice or help in self-evaluation (Y=44.306, df=5,p=0.000, 
Cramer's V=0.759) (table 5) with the association of speciality to effective source of 
advice being stronger than the association of speciality to seeking help or advice. 
Examining the count of cases the difference was found to be on the responses of 
primary and exact science teachers who sought 'help from colleagues' and on physical 
education teachers who sought 'help from advisers and others'. This could be 
interpreted, as primary and exact science teachers were more likely to consider 
colleagues as effective source of advice or help, while physical education teachers were 
more positive towards the advice or help of advisers and others. This implies a 
difference in attitudes regarding effective sources of feedback in the conduct of teacher 
self-evaluation. 
Important Aspects 
Out of 110 responses in this question (Q15), 49 teachers (44.5%) considered as 
the most important aspect in teacher self-evaluation 'teacher development' and 40 
(36.4%) 'teacher ability'. The first group suggested that the successful conduct of self-
evaluation could develop depending on contextual differences, while the latter 
considered individual capacities as the determining factor. This implies differences in 
beliefs and focus in the self-evaluation activity, also varying outcomes. 
The statistical checking of independence x2 indicated that there was no 
statistical significant difference between the levels of: 1) teaching experience or 2) 
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initial studies or 3) speciality and what teachers considered as the most important aspect 
of teacher self-evaluation [1(x2=19.806, df=12,p=0.65), 2(x2=2.564, df=4,p=0.634), 
3(Y=16.882, df=20, p=0.196)]. 
A statistical significant difference was noted among the levels of further 
training and what teachers considered as the most important aspect of teacher self-
evaluation (Y=59.084, df=20,p=0.003, Cramer's V=0.366) (table 6). Examining the 
count of cases, the difference was found to be on the emphasis of teachers having: other 
degrees on 'time constraints'; a master's degree on 'collegial self-evaluation'; a PhD 
degree on the category 'other aspect'. The low sample number does not allow applying 
interpretations. An issue that can be commented is that in the teachers with no further 
training (67: 60.9%), 49.3% considered 'teacher development' as the most important 
self-evaluation aspect. 38.8% of them considered 'teacher ability' important, which 
implies that they viewed teacher capacities as determining the way teachers self-
evaluated and developed. 
Table 6. Most important aspect of teacher self-evaluation per further training (Q15) 
Further 
Training 
MOST IMPORTANT ASPECT 
Teacher Ability Time constraints Evaluation 
with Others 
Teacher 
Development 
Other Total 
Other Degree 5 (29.4%) 4 (23.5%) 2 (11.8%) 6 (35.3%) 0 (0%) 17 (15.5%) 
SELDE 7 (43.8%) 1 (6.3%) 1 (6.3%) 7 (43.8%) 0 (0%) 16 (14.5%) 
Maraslio 2 (50.0%) 0 (0%) 1 (25.0%) 1 (25.0%) 0 (0%) 4 	 (3.6%) 
Master 0 (0%) 0 (0%) 3 (75.0%) 1 (25.0%) 0 (0%) 4 	 (3.6%) 
PhD 0 (0%) 0 (0%) 0 (0%) 1 (50.0%) 1 (50.0%) 2 	 (1.8%) 
None 26 (38.8%) 4 (6.0%) 3 (4.5%) 33 (49.3%) 1 (1.5%) 
2 (1.8%) 
67 (60.9%) 
110 TOTAL 40 (36.4%) 9 (8.2%) 10 (9.1%) 49 (44.5%) 
Constraints 
Five statements were used and assumed to represent the constraints of: attention, 
time, professional values, staff attitudes and other means. 
The statistical checking of independence X2 indicated no statistical significant 
difference between gender and the items expressing the self-evaluation constraints of 
attention(a), time(b), professional values(c), other means(e) [Q14a (x2=0.110, df=2, 
p=0.966); Q14b (x2=0.524, df=2,p=0.786); Q14c (Y=1.558, df=2,p=0.471); Q14e 
(Y=1.248, df=2,p=0.509)]. There was a statistical significant difference among gender 
and staff attitudes towards self-evaluation [Q14d (Y=7.902, df=2,p=0.023, Cramer's 
V=0.268)] (table 7). 
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Table 7. Staff attitudes, as a constraint, per gender (Q14d) 
GENDER High Medium Low TOTAL 
Female 14 (20.3%) 16 (23.3%) 39 (56.2%) 69 (62.7%) 
Male 2 (4.9%) 18 (43.9%) 21 (51.2%) 41 (37.3%) 
TOTAL 16 (14.5%) 34 (30.9%) 60 (54.5%) 110 
Examining the count of cases, this difference was found to be on the category 'high' 
being answered by female teachers and the category 'medium' answered mostly by male 
teachers. This implies that female teachers are more likely to consider staff attitudes as 
a constraint in their self-evaluation practice than male teachers. 
The statistical checking of independence, indicated no statistical significant 
difference between the levels of teaching experience and the items expressing the self-
evaluation constraints of attention(a), time(b), staff attitudes(d), other means(e) [Q14a 
(Y=1.372, df=6,p=0.970); Q14b (Y=11.544, df=6,p=0.073); Q14d (Y=7.155, df=6, 
p=0.315); Q14e (Y=2.407, df=6, p=0 .888)1 A statistical significant difference was 
noted among levels of teaching experience and professional values underlying staff 
culture [Q14c (1=5.758, df=6,p=0.466, Cramer's V=0.229)] (table 8). 
Table 8. Professional values, as a constraint, per teaching experience (Q14c) 
GENDER High Medium Low TOTAL 
1-4 years 3 (18.8%) 7 (43.8%) 6 (37.5%) 16 (14.5%) 
5-11 years 3 (10.3%) 16 (53.3%) 11 (36.7%) 30 (27.3%) 
12-24 years 12 (30.8%) 12 (30.8%) 15 (38.5%) 39 (35.5%) 
25+ years 5 (20.0%) 10 (40.0%) 10 (40.0%) 25 (22.7%) 
TOTAL 23 (20.9%) 45 (40.9%)  42 (38.9%) 110 
Examining the count of cases, this difference was found to be on the category 'high' 
being answered by teachers with 12-24 years of experience and the category 'medium' 
where the responses of teachers with 5-11 years of experience prevailed. This suggests 
that teachers having 12-24 years in teaching are most likely to perceive professional 
values as a constraint in their self-evaluation compared to teachers in the range of 5-11 
years. This implies that years in the profession account for differences in perceptions 
regarding the role of professional values in teacher self-evaluation. 
The statistical checking of independence, indicated no statistical significant 
difference between the levels of school of current work and the items expressing the 
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self-evaluation constraints of attention (a) professional values(c), staff attitudes(d), other 
means(e) [Q14a W=9.482, df=6,p=0.149); Q14c (Y=11.541, df-6, p=0.74); Q14d 
W=4.095, df=6,p=0.681); Q14e (Y=2.020, df=6, p=0.925)]. A statistical significant 
difference is noted among levels of school of current work and time devoted for self-
evaluation purposes [Q14b (Y=13.341, df=6,p=0.037, Cramer's V=0.348)] (table 9). 
Table 9. Time, as a constraint, per school of current work (Q14b) 
SCHOOL High Medium Low TOTAL 
Nursery 4 (23.5%) 4 (23.5%) 9 (52.9%) 17 (15.5%) 
Primary 14 (35.0%) 17 (42.5%) 9 (22.5%) 40 (36.4%) 
Gymnasium 7 (26.9%) 15 (57.7%) 4 (15.4%) 26 (23.6%) 
Lyceum 8 (29.6%) 16 (59.3%) 3 (11.1%) 27 (24.5%) 
TOTAL 33 (30.0%) 52 (47.3%) 25 (22.7%) 110 
Examining the count of cases, this difference was found to be on the category 
`low' being answered by nursery teachers and the category 'medium' by teachers 
working in gymnasium and lyceum. This suggests that nursery teachers are most likely 
`not to perceive time' as a constraint in their self-evaluation compared to secondary 
teachers, raising questions about the effect of the academic orientation of schools on the 
content and orientation of self-evaluation practice. 
The statistical checking of independence Y indicated no statistical significant 
difference between levels of initial training and all the Q14 (a, b, c, d, e) items 
expressing constraints in teachers' self-evaluation practice [Q14a (x2=7.186, df=4, 
p=0.124); Q14b W=5.439, df=4,p=0.250); Q14c (Y=5.916, df=4,p=0.189); Q14d 
W=3.582, df=4, p=0.474); Q14e (j=1.513, df=4,p=0.882)]. Examining the count of 
cases in items a and c teachers with four years of initial studies tended to consider 
`attention' and 'professional values' as constraints (medium to high value) compared to 
teachers with two-year studies who perceived them as constraints of medium value. 
Effectiveness 
107 teachers provided an estimate of their self-evaluation effectiveness (Q11): 
38 teachers (35.5%) believed their self-evaluation was effective, 61 (57.0%) held 
reservations, 9 (7.5%) reported being ineffective. This suggests that more than half of 
the sample (64.5%) rated their self-evaluation effectiveness in need of improvement. 
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Table 10. Estimates of self-evaluation effectiveness per teaching experience 
and school of current work (Q11) 
Teaching 
Experience 
ESTIMATES of SELF-EVALUATION EFFECTIVENESS 
High Medium Low Total School High Medium Low Total 
1-4 Yrs 3 12 1 16 Nursery 8 7 1 16 
(18.8%) (75.0%) (6.3%) (15.0%) (50.0%) (43.8%) (6.3%) (15.0%) 
5-11 Yrs 9 17 3 29 Primary 18 18 2 38 
(31.0%) (58.6%) (10.3%) (27.1%) (47.4%) (47.4%) (5.3%) (35.5%) 
12-24 Yrs 13 22 3 38 Gymna- 6 18 2 26 
(34.2%) (57.9%) (7.9%) (35.5%) sium (23.1%) (69.2%) (7.7%) (24.3%) 
25 + Yrs 13 10 1 24 Lyceum 6 18 3 27 
(54.2%) (41.7%) (4.2%) (22.4%) (22.2%) (66.7%) (11.1% (25.2%) 
TOTAL 38 61 8 107 TOTAL 38 61 8 107 
(35.5%) (57.0%) (7.5%) (35.5%) (57.0%) (7.5%) 
The statistical checking of independence ,% indicated no statistical significant 
difference between the levels of 1) experience/ or 2) school and the estimates teachers 
provided about the effectiveness of their self-evaluation practice [1) Y=6.429, df=6, 
p=0.173 and 2) Y=7.920, df=6, p=0.272] (table 10). Examining the count of cases, 
teachers with twenty-five and more years of experience provided a high value to their 
self-evaluation effectiveness while teachers with 1-5 teaching years attributed a medium 
value. This practically suggests that teachers in their initial teaching years are more 
likely to be less satisfied with the way they self-evaluate, or feel uncertain about this 
way, compared to teachers with more than twenty-five years. This implies that novices 
are more likely to consider their self-evaluation practice as needing improvement (or 
changes) than very experienced teachers. Also, teachers working in primary settings 
tended to attribute a medium to high value to their self-evaluation effectiveness, while 
secondary school teachers attributed a medium value. This implies that primary 
teachers are more likely to consider their self-evaluation practice as effective compared 
to secondary teachers who are more likely to feel uncertain or not fully satisfied with the 
way they self-evaluate. Such differences among novices and very experienced teachers, 
and teachers working in primary and secondary settings, could be due to several factors, 
such as pupils' age, subject requirements, social expectations (for example, pupils' 
success in university exams). 
Benefits 
Table 11 shows that the indicator of internal consistency (reliability) Cronbach's 
alpha for the scale of self- evaluation benefits is a=0.83; this appears satisfactory 
considering the sample size and the relatively small number of items in the question 
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(Spector 1992; Norusis 1992). Satisfactory are considered indicators of 0.60 (Malhotra 
1996) or 0.70 and above (Nunnaly 1978). The total scale of 10 items on benefits (Q7) 
was considered relatively reliable with regard to internal consistency. 
Table 11. Principal Components Analysis and Reliability Analysis (Q7) 
QUESTION 7a-k 
Items 
FACTORS Communalit 
ies 
Fl F2 F3 
f. I became aware of strategies I used .816 .695 
h. I became aware of underpinning educational values .751 .705 
g. I developed my skills as a teacher .732 .605 
e. I realised strengths and weaknesses in my teaching .561 .414 
i. I helped colleagues and the school to become effective .774 .656 
a. I delivered the curriculum more effectively . 743 .696 
b. I planned and carried instruction more effectively .606 .572 
c. I was enabled to give students appropriate work .774 .653 
d. I was enabled to find ways that students learn better .726 .589 
j. I developed myself .580 .507 
Explained Variance % 
Cronbach's a 
Total Variance Explained % 
Total Cronbach's a 
Mean Score per Factor* 
Std Deviation 
25 18.4 17.6 
0.78 0.68 0.62 
61 
0.83 
1.66 2 1.5 
0.56 0.57 0.54 
*1=high, 2=medium, 3=low 
Kaiser-Meyer-Olkin Measure of Sampling Adequacy = 0.843 
Bartlett's Test of Sphericity: 1=307.260, df.=45, p=0.000 
The PCA revealed three factors that explain the 61% of total variance. This 
percent is just above the accepted level of 0.60. In the first factor (F1) that explains the 
25% of total variance load mainly the items f, h, g, e; the factor's reliability is a=0.78 
(satisfactory). In the second factor (F2) that explains the 18.4% of total variance load 
mainly the items i, a, b; the factor's reliability is a=0.68 (satisfactory). In the third factor 
(F3) that explains the 17.6% of total variance load mainly the items c, d, j; the factor's 
reliability is a=0.62 (satisfactory). 
The scale on benefits (variables Q7a-k) was assumed to measure several 
constructs based on attributes of teachers' self-evaluation practice. The variables of the 
Q7 items were assumed to determine: Q7f, Q7h, Q7g, Q7e the first construct named 
`professional awareness' (factorl :F1); Q7a, Q7b, Q7i the second construct named 
`accountability' (factor2:F2); Q7c, Q7d, Q7j the third construct named 'learning 
outcomes' (factor3:F3). The 'other' item (k) in Q7 was assumed that it could fit in one 
of the chosen constructs. 
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Examining the mean scores per factor (highest value=1) the value teachers 
attribute to the benefits derived from their self-evaluations is as follows: 
For the first factor the mean score was 1.66, which suggests that teachers (in the 
total sample) attribute a medium to high value (1.66) to 'professional awareness' as a 
self-evaluation benefit. Examining the mean scores of individual items composing the 
construct 'professional awareness' (F1) we notice that all items have a direction towards 
high (mean scores: f=1.74, h=1.85, g=1.63, e=1.42). This suggests that teachers valued 
all of them as self-evaluation benefits. The highest value received item e, 'realise 
strengths and weaknesses in own teaching', which suggests that this, as a single self-
evaluation benefit, was considered of high importance. 
In the identification of factors, which was based on the common characteristics 
of the items that load in each factor, the lowest communality has item 'e' (0.414). Since 
communality expresses the total spreading of a variable that is explained by the model 
of the three factors we could consider that what item 'e' expresses as a self-evaluation 
benefit ( 'realise strengths and weaknesses in own teaching') in relation to the other 
items contributes low in the interpretation of Fl. This does not suggest that item's e 
contribution in the identification of F1 is unacceptable. It implies however, that 
`professional awareness' as a benefit derived from self-evaluating one's own practice 
does not relate as closely to the benefit of 'realising strengths and weaknesses in own 
teaching' as it relates to the other items, that is, to becoming aware of underpinning 
values, own skills and strategies. In practical terms, this might be interpreted as 
professional awareness alone does not ensure 'realising strengths and weaknesses in 
one's own teaching' and vice versa. 
For the second factor the mean score was 2, which suggests that teachers (in the 
total sample) express a medium value to 'accountability' as a self-evaluation benefit. 
Examining the mean scores of individual items (mean scores: a=1.93, b=1.68, i=2.39) 
composing the construct 'accountability' (F2) we notice that teachers attributed a high 
value to planned and carried out instruction' (item b) as a single self-evaluation 
benefit. The benefit of 'helping colleagues and the school become effective' (item i) 
received a medium to low value which implies that this item was not perceived as 
associating as close to accountability as item b. This implies that teachers perceived 
self-evaluation as serving a personal rather than a collective accountability. 
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For the third factor the mean score was 1.5, which suggests that teachers (in the 
total sample) attribute a medium to high value to 'learning outcomes' as self-evaluation 
benefits. Examining the mean scores of individual items composing the construct 
`learning outcomes' (F3) we notice that all items are towards the high direction (mean 
scores: c=1.51, d=1.36, j=1.61). This implies that teachers valued all of them as self-
evaluation benefits. The highest value received the item d, 'I was enabled to find ways 
that students learn better' which suggests that self-evaluation was a learning activity for 
teachers: it was seen as enhancing their understanding of students' progress. 
Comparing the mean scores of all factors we notice that the factor 'learning 
outcomes' received the highest value (1.5). This might be interpreted as teachers 
valuing their self-evaluation practice for the leaning outcomes acquired via its use. 
With regard to the appropriateness of the model of PCA, Bartlett's test of 
sphericity revealed that the correlation matrix is statistically significant different from 
the identity matrix (Y=307.260, df=45, p=0,000). Finally the indicator or Kaiser-
Meyer- Olkin Measure of Sampling Adequacy that concerns the correlation matrix, is 
equivalent to 0.843, this means it is above the accepted limit of 0.50 (Hair et al. 1995) or 
0.60 (Coakes & Steed 1999; Sharma 1996). 
Impact of Teaching Experience and School Contexts on Self-Evaluation Benefits: 
To check the effects of 'teaching experience' and 'school' and their interaction on the 
factors of teacher self-evaluation benefits data were tested in processes of analysis of 
variance (ANOVA) with the help of general linear models (GLM) (Appendix 3B: 
effects and interaction). 
Q7:F1 and F3: The analysis of variance indicated that the independent variables 
1) 'teaching experience' and 2) 'school' did not have a statistical significant effect on 
`professional awareness' (Fl), or equivalently the means of these factors that 
correspond in the four levels of teaching experience, /or in the four schools, are not 
statistically different in the significance level a=0.05 [1) F(3,95)=0,105, p=0.957 and 2) 
F(3,95)=0.519, p=0.670]. Similarly no significant effect was detected on 'learning 
outcomes' (F3): [1) F(3,95)=0,131, p=0.941 and 2) F(3,95)=2.048, p=0.112] (Appendix 
3B: tables I, II, III, IV). 
The analysis of variance indicated no statistical significant interaction of 
`teaching experience' x 'school' at significance level a=0.05 [Fl:F(9.95)=1.455, 
173 
p=0.176; F3:F(9.95)=0.691, p=0.716)] (Appendix 3B: tables V, VI). Practically this 
implies that professional awareness and learning outcomes are not affected by the 
combination of teaching experience and work place, which suggests that the self-
evaluation activity was seen as one that concerned the teacher and over which teachers 
felt they had control. 
Q7: F2: The analysis of variance indicated that the independent variable 
`teaching experience' did not have a statistical significant effect on 'accountability' 
(F2), or equivalently the means of this factor (F2) that correspond in the four levels of 
teaching experience are not statistically different at significance level a=0.05 
(F(3,95)=0,162, p=0.921) (Appendix 3B: table VII). The 'school' had a statistically 
significant effect on 'accountability' (F2), or equivalently some means of this factor 
(F2) that correspond to the four schools differ statistically at significance level a=0.05 
(F(3,95)=2.679, p=0.05, /72=0.078, yobs=0.636). This suggests that the working 
environment impacts on teachers' feelings of accountability, that is, different schools 
account for/ or raise different feelings of accountability (Appendix 3B: table VIII). 
The analysis of variance indicated that there was a statistically significant 
interaction of 'teaching experience' x 'school' at significance level a=0.05 
(F(3,95)=3.071, p=0.003, /72=0.225, yobs=0.964). The interaction can be explained 
towards two directions. 
First direction: Simple Main Effect Analysis. 
• For teaching experience 1-4 years there was a statistically significant effect of 
`school' or equivalently some means of what is expressed by 'accountability'(F2) 
that correspond to four schools differed statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=3.780, p=0.012, /72=0.107,Yobs=0.80). 
• For teaching experience 5-11 years there was not a statistically significant effect of 
`school' or equivalently the means of the items expressing accountability' (F2) that 
correspond to four schools did not differ statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=0.689, p=0.561). 
• For teaching experience 12-24 years there was a statistically significant effect of 
`school' or equivalently some means of 'accountability '(F2) that correspond to four 
schools differed statistically at significance level a=0.05/4=0.0125 (F(3,95)=4.243, 
p=0.007, /72=0.118, Yobs=0.847). 
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• For teaching experience >=25 years there was not a statistically significant effect of 
`school' or equivalently the means of accountability' (F2) that correspond to four 
schools did not differ statistically at significance level a=0.05/4=0.0125 
(F(3,95)=2.311, p=0.081). 
The practical significance of these results concerns the timing the school impacts most 
on teachers' sense of accountability. This seems stronger when teachers start teaching 
and when they have twelve to twenty-four years of teaching experience. This suggests 
that teachers exhibit a different sense of accountability during teaching years; which 
implies different interests and needs, also variations in the self-evaluation activity. 
Table 12 presents the mean, the equivalent standard error and a 95% confidence interval 
for the mean of F2 for each level of 'school' per 'teaching experience'. 
Table 12. Comparisons of means for 'accountability' (Q7F2 -1' direction) 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.000b .526 -4.399E-02 2.044 
Primary school 2.583a .263 2.061 3.105 
Gymnasium 1.810ab .199 1.415 2.204 
Lyceum 2.417ab .263 1.895 2.939 
5-11 Nursery school 1.889a .304 1.286 2.492 
Primary school 1.733a .166 1.403 2.063 
Gymnasium 1.952a .199 1.558 2.347 
Lyceum 2.067a .166 1.737 2.397 
12-24 Nursery school 1.333b .235 .866 1.800 
Primary school 2.146a .131 1.885 2.407 
Gymnasium 2.208a .186 1.839 2.577 
Lyceum 2.303a .159 1.988 2.618 
> / = 25 Nursery school 2.292a .186 1.923 2.661 
Primary school 1.697a .159 1.382 2.012 
Gymnasium 1.667a .263 1.145 2.189 
Lyceum 2.000a .372 1.262 2.738 
NOTE: For each level of 'teaching experience' the means that are followed by the same letter do 
not differ statistically at significance level a=0.05. 
Second direction: Simple Main Effect Analysis. 
• For nursery schools there was a statistically significant effect of 'teaching 
experience' or equivalently some means of ` accountability' (F2) that correspond to 
four levels of 'teaching experience' differed statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=4.363, p=0.006, /72=0.121, yobs=0.858). 
• For primary schools there was a statistically significant effect of 'teaching 
experience' or equivalently some means of ` accountability' (F2) that correspond to 
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four levels of 'teaching experience' differed statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=4.073, p=0.0009 /72=0.114, yobs=0.831). 
• For gymnasium there was not a statistically significant effect of 'teaching 
experience' or equivalently the means of ` accountability' (F2) that correspond to 
four levels of 'teaching experience' did not differ statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=1.197, p=0.315). 
• For lyceum there was not a statistically significant effect of 'teaching experience' 
or equivalently the means of ` accountability' (F2) that correspond to the four levels 
of 'teaching experience' did not differ statistically at significance level 
a=0.05/4=0.0125 (F(3,95)=0.675, p=0.570). 
Table 13. Comparisons of means for 'accountability' (Q7F2- 2nd direction) 
School of current work Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery school 1-4 1.000* .526 -4.399E-02 2.044 
5-11 1.889 ab .304 1.286 2.492 
12-24 1.333 b .235 .866 1.800 
> / = 25 2.292 a .186 1.923 2.661 
Primary school 1-4 2.583a .263 2.061 3.105 
5-11 1.733b .166 1.403 2.063 
12-24 2.146ab .131 1.885 2.407 
> / = 25 1.697b .159 1.382 2.012 
Gymnasium 1-4 1.810a .199 1.415 2.204 
5-11 1.952a .199 1.558 2.347 
12-24 2.208a .186 1.839 2.577 
> / = 25 1.667a .263 1.145 2.189 
Lyceum 1-4 2.417a .263 1.895 2.939 
5-11 2.067a .166 1.737 2.397 
12-24 2.303a .159 1.988 2.618 
> / = 25 2.000a .372 1.262 2.738 
NOTE: In  the combination nursery school and teaching experience the comparison has no 
meaning since there is only one observation. For each school the means that are followed by the 
same letter do not differ statistically significantly at the level of significance a=0.05. 
Practically these results indicate that the school affects differently the sense of 
accountability that teachers develop; the influence varies depending on teachers' years 
of teaching experience and whether the school belongs to the primary or secondary 
sector of education. The different effect of primary and secondary schools on teachers' 
sense of accountability could be due to factors, such as differences in pupils' age, in the 
subject-matter, in the academic orientation of schools and so on. Table 13 presents the 
mean, the equivalent standard error and a 95% confidence interval for the mean of F2 
for each level of 'teaching experience' per 'school'. 
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Processes 
Table 14 shows that the indicator of internal consistency (reliability) Cronbach 
alpha for the scale on self- evaluation processes (12 items) is a=0.65. 
Table 14. Principal Components Analysis and Reliability Analysis (Q12) 
QUESTION 12a-1 
Items 
FACTORS Communalit 
ies 
Fl F2 F3 F4 
k. monitors progress on the issue that has caused concern .687 .567 
a. identify issue causing concern .681 .497 
g. plan changes to overcome the issue that has caused concern .656 .457 
c. determine criteria that will help in identifying progress .822 .710 
b. define appropriate information to collect .694 .509 
h. reflect about the relation of information to own teaching .618 .673 
I. keep a record that provides formal evidence of self-evaluation .518 .597 
i. discuss about underlying teaching/ learning principles .792 .662 
j. discuss self-evaluation techniques/ strategies .752 .651 
e. discuss own decisions with others in the school .549 .529 
d. discuss with pupils when obtaining information needed .780 .692 
f. observe how other teachers handle problems 
-.551 .670 
Explained Variance % 
Cronbach's 0 
Total Variance Explained % 
Total Cronbach's 0 
Mean Score per Factor* 
Std Deviation 
17.6 17 15.8 9.8 
0.60 0.62 0.60 -0.20 
60.2 
0.65 0.67** 
1.52 1.79 2.05 
0.45 0.46 0.45 -*** 
*1=always, 2=sometimes, 3=never 
**without items d and f 
***there is no meaning to check these due to low reliability of factor 4 
Kaiser-Meyer-Olkin Measure of Sampling Adequacy = 0.62 
Bartlett's Test of Sphericity: Y=256.735, df.=66, p=0.000 
The indicators of internal consistency a (for each factor) are relatively low; 
specifically the indicator concerning the fourth factor is unacceptable (-0.20). 
Satisfactory are considered indicators of >0.60 or 0.70, but occasionally in research 
when a scale is used for the first time (e.g. in pilot research) acceptable are considered 
indicators at the level of 0.50 (Malhotra 1996; Nunnaly 1978). Considering 1) the small 
sample size, 2) the relatively small number of items in the question (Spector 1992, 
Norusis 1992), 3) that the measurement scale was tested for the first time for item-to-
item correlation and value of coefficient alpha if item deleted (Papadimitriou, 1994), 
PCA was performed. Since the scaled question 12a-1 seems not to have the necessary 
content and construct validity, results ought to be treated cautiously. In the Greek 
context the scale's lack of content validity and low reliability can be explained by items 
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`cl' and T. The lack of validity could also be due to respondents not understanding the 
statements, or having completed the scale measurement roughly or by chance; the 
statements might not be expressed well, or the weighting of the scale might not be 
appropriate. This might have been prevented if true-false scales were included to track 
inconsistent responses and exclude them from analysis. 
The Principal Components Analysis revealed that the factors explain the 60.2% 
of total variance. This percent is just above the accepted level of 0.60. Factor 4 (F4) 
was excluded from analysis due to low reliability. In the first factor (Fl), that explains 
the 17.6% of total variance, load mainly the items k, a, g; the factor's reliability is 
a=0.60. In the second factor (F2), that explains the 17% of total variance, load mainly 
the items c, b, h, 1; the factor's reliability is a=0.62. In the third factor (F3), that explains 
the 15.8% of total variance, load mainly the items i, j, e; the factor's reliability is 
a=0.60. 
The scale on self-evaluation processes (variables Q12a-1) was assumed that it 
measures several constructs based on attributes of teachers' self-evaluation practice. The 
variables of the Q12 items were assumed to determine: Q12k, Q12a, Q12g the first 
construct named 'reflecting' (factorl:F1); Q12c, Q12b, Q12h, Q121 the second 
construct named 'judging and recording' (factor2:F2); Q12i, Q12j, Q12e the third 
construct named 'interactive dialogue' (factor3:F3). 
Examining the mean scores per factor (highest value=1) we notice that the 
frequency of the self-evaluation processes is as follows: 
For the first factor the mean score was 1.52, which suggests that teachers (in the 
total sample) 'reflected' frequently (1.52). Examining the mean scores of individual 
items composing the construct 'reflecting' (F1) we notice that all items achieved scores 
towards high (mean scores: k=1.53, a=1.37, g=1.65). Teachers appeared to use these 
processes frequently for self-evaluation purposes. The highest frequency was put on the 
process of ` identifying  issue causing concern' (item a) which practically suggests that 
framing a problem was regarded a central process in self-evaluation. 
In the identification of factors, which was based on the common characteristics 
of the items that load in each factor, the lowest communality has item g (0.457) (`plan 
changes'). Since communality expresses the total spreading of a variable that is 
explained by the model of the three factors we could consider that what item g expresses 
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as a self-evaluation process in relation to the other items contributes low in the 
interpretation of Fl. This does not suggest that the item's g contribution in the 
identification of Fl is unacceptable. It implies however that 'reflecting', as a self-
evaluation process, does not relate as closely to the process of 'planning changes to 
overcome issue that has caused concern' as it relates to framing the problem and 
monitoring how it progresses. Practically this means that identifying an issue of 
concern (a problem) and monitoring how it progresses might not include (relate to) 
planning changes to overcome it. This might be interpreted that planning changes 
requires more than problem identification and monitoring of progress, or requires 
different skills, thus applies to another level than that of the other two processes. It 
could also be indicative of reluctance to change a set teaching practice. 
For the second factor the mean score was 1.79, which suggests that teachers (in 
the total sample) were 'judging and recording' (1.79) their practice not as frequently 
as reflecting on it. Examining the mean scores of individual items composing this 
construct we notice that items c, b and h have a direction towards a high score, while 
item 1 towards low (or 3) (mean scores: c=1.61, b=1.58, h=1.63, 1=2.34). This suggests, 
that teachers frequently examined and judged the appropriateness of information and 
criteria to choose in relation to own teaching, but sparsely used the process of 'keeping a 
record that provides formal evidence of their self-evaluations' (item 1). It appears that 
teachers perceived recording for self-evaluation purposes as of low value. Practically 
this means that when teachers reflected and judged which information and criteria to use 
and how these connected to own teaching, they did not attend to keeping records of 
evidence for this practice. 
For the third factor the mean score was 2.05, which suggests that teachers (in the 
total sample) used occasionally the 'interactive dialogue' in their self-evaluation 
activities. Examining the mean scores of individual items composing the construct 
`interactive dialogue' (F3) we notice that all items are around the neutral point (mean 
scores: i=2.01, j=2.13, e=1.99), which might be interpreted as teachers exhibiting an 
indifferent stance to all statements defining the use of 'interactive dialogue' as a self-
evaluation process applied in their self-evaluation practice. Practically it suggests that 
teachers perceived that self-evaluation was a personal exercise in which others played 
an occasional role. 
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Comparing the mean scores of all factors, we notice that 'reflecting' was used 
more frequently than 'judging and recording' and using the 'interactive dialogue' in 
their self-evaluation activity. This suggests that 'reflecting' was regarded an important 
self-evaluation process. 
With regard to the appropriateness of the model of PCA, Bartlett's test of 
sphericity revealed that the correlation matrix is statistically significant different from 
the identity matrix W=256.735, df=66, p=0,000). Finally the indicator or Kaiser-
Meyer- Olkin Measure of Sampling Adequacy that concerns the correlation matrix, is 
equivalent to 0.62, this means it is above the accepted limit of 0.50 (Hair et al. 1995) or 
0.60 (Coakes and Steed 1999, Sharma 1996). 
Impact of Teaching Experience and Speciality Contexts on Self-Evaluation Processes: 
To check the effects of teaching experience and speciality and their interaction on the 
factors of teacher self-evaluation processes data were tested in processes of analysis of 
variance (ANOVA) with the help of general linear models (GLM). 
Ql2F1 and F2: The analysis of variance indicated that 1) 'teaching experience' 
and 2) 'speciality' did not have a statistical significant effect on 'reflecting', (F1) or 
equivalently the means of this factor (F1) that correspond in the four levels of teaching 
experience /or in the six specialities are not statistically different at significance level 
a=0.05 [1) F(3,87)=0,356, p=0.785 and 2) F(5,87)=0,672, p=0.638]. Similarly no 
significant effect was detected on the factor 'judging and recording' (F2) : [1) 
F(3,87)=1,248, p=0.297 and 2) F(5,87)=0.564, p=0.727] (Appendix 3B: tables IX, X, 
XI, XII). 
No statistical significant interaction of 'teaching experience' x 'speciality' at 
significance level a=0.05 for Fl (F(15,87)=0.538, p=0.912) and F2 (F(15,87)=0.744, 
p=0.733) was noticed (Appendix 3B: tables XIII, XIV). 
Practically these results suggest that teachers perceived reflecting, judging and 
recording as self-evaluation processes that are not affected by teaching experience and 
speciality knowledge. This implies that they were regarded as parts of teaching. 
Q12: F3: The analysis of variance indicated that the independent variable 
`teaching experience' had a statistical significant effect on 'interactive dialogue' (F3), 
or equivalently some means of this factor (F3) that correspond in the four levels of 
teaching experience were statistically different at significance level a=0.10 
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(F(3,87)=2.577, p=0.059, t7=0.082, yobs=0.733) (Appendix 3B: table XV). Since this 
study has set the significance level of aexp0.05 this finding is considered as having no 
statistical significance. Nonetheless, at practical level this indication could be 
interpreted as implying that years of teaching experience might affect the way teachers 
use the interactive dialogue for self-evaluation purposes. In this case an issue is raised 
about the extent that school experiences can influence the self-evaluation behaviour that 
teachers exhibit during different teaching years and the way this impact on the quality of 
feedback acquired and used for self-evaluation purposes. 
The analysis of variance indicated that 'speciality' did not have a statistically 
significant effect on 'interactive dialogue' (F3) or equivalently some means of this 
factor (F2) that correspond to the six specialities did not differ statistically at 
significance level a=0.05 (F(5,87)=0.343, p=0.886) (Appendix 3B: table XVI). 
Practically this means that teacher speciality does not influence the way teachers use the 
interactive dialogue as a self-evaluation process. 
No statistically significant interaction of 'teaching experience' x 'speciality' at 
a significance level of a=0.05 (F(15,87)=1.056, p=0.409) was noticed (Appendix 3B: 
table XVII). This suggests that years of teaching experience or teacher speciality were 
not considered as relating to the use of the interactive dialogue in self-evaluation. 
Purposes 
Table 15 shows that the indicator of internal consistency (reliability) Cronbach's 
alpha for the scale of self- evaluation purposes (10 items) is a=0.80. It appears to be 
satisfactory considering the sample size and the relatively small number of items in the 
question (Spector 1992, Norusis 1992). Satisfactory are considered indicators of 0.60 
(Malhotra 1996) or 0.70 and above (Nunnaly 1978). In our case the total scale of 10 
items on self-evaluation purposes (Q13) was considered relatively reliable with regard 
to internal consistency, but compared to the scale on benefits the indicators of reliability 
for the second and third factor are slightly lower. 
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Table 15. Principal Components Analysis and Reliability Analysis (Q13) 
QUESTION 13a-j 
Items 
FACTORS Communalit 
ies 
Fl F2 F3 
d. makes teachers accountable to others .854 .778 
f. makes teachers professionally responsible .816 .702 
b. monitors teachers' progress in performance .765 .645 
c. makes teachers effective .674 .675 
i. uncovers educational values underpinning teaching practice 
and students' learning 
.733 .580 
j. uncovers professional values underpinning teachers' culture .701 .537 
a. assists teachers' personal development .656 .543 
e. makes teachers accountable to government .624 .521 
g. identifies needs in teaching .791 .647 
h. improves learning outcomes .762 .669 
Explained Variance % 
Cronbach's 0 
Total Variance Explained % 
Total Cronbach's a 
Mean Score per Factor* 
Std Deviation 
26.4 20.1 16.5 
0.83 0.65 0.63 
63.09 
0.80 
1.43 
0.50 
*1=high 2=medium 3=low 
Kaiser-Meyer-Olkin Measure of Sampling Adequacy = 0.745 
Bartlett's Test of Sphericity: Y=336.884, df.=45, p3.000 
The Principal Components Analysis revealed three factors that explain the 
63.09% of total variance. This percent is above the accepted level of 0.60. In the first 
factor (Fl) that explains the 26.4% of total variance load mainly the items d, f, b, c; the 
factor's reliability is a=0.83 (satisfactory). In the second factor (F2) that explains the 
20.1% of total variance load mainly the items i, j, a, e; the factor's reliability is a=0.65 
(satisfactory). In the third factor (F3) that explains the 16.5% of total variance load 
mainly the items g, h; the factor's reliability is a=0.63 (satisfactory). 
The scale of self-evaluation purposes (variables Q13a j)was assumed that it 
measures several constructs based on attributes of teachers' self-evaluation practice. 
The variables of the Q13 items were assumed to determine: Q13d, Q13f, Q13b Q13c the 
first construct named 'professional responsibility' (factorl :F1); Q13i, Q13j, Q13a, 
Q13e the second construct named 'teacher development' (factor2:F2); Q13g, Q13h 
the third construct named 'improvement of students' learning' (factor3:F3). 
Examining the mean scores per factor (highest value=1) the importance teachers 
attributed to self-evaluation purposes is as follows: 
For the first factor the mean score was 1.43, which suggests that teachers (in the 
total sample) attribute a medium to high importance (1.43) to 'professional 
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responsibility' as a self-evaluation purpose. Examining the mean scores of individual 
items composing the construct 'professional responsibility' (F1) we notice that all items 
have a direction towards high (mean scores: d=1.49, f=1.40, b=1.47, c=1.35). At 
practical level this suggests that teachers considered the monitoring of own progress, 
being responsible and effective as important self-evaluation purposes. Teacher self-
evaluation seemed to be perceived as aiming to make teachers act as responsible 
professionals. 
For the second factor the mean score was 1.95, which suggests that teachers (in 
the total sample) attributed a medium value to 'teacher development' as an important 
purpose in teacher self-evaluation. Examining the mean scores of individual items 
composing the construct 'teacher development' (F2) we notice that only item 'a' has a 
positive direction, item `i' is placed on the neutral point and items T and 'e' have a 
direction towards low (mean scores: i=1.83, j=2.03, a=1.56, e=2.31). Practically this 
could be interpreted as teachers attributing medium importance to teacher self-
evaluation aiming at 'uncovering underpinning values in teaching practice and 
professional culture' (items i and j). This raises an issue as to what extent underpinning 
values that surround teaching practice were examined by teachers and what are the 
consequences for the development of their understanding, for acting reflectively when 
teaching principles were involved, for real change of practice and so on. Teachers 
attributed a medium to high importance on self-evaluation as a way of ` assisting 
teachers' personal development' (item a) but a low importance to self-evaluation aiming 
at 'making teachers accountable to government' (item e). This provides an indication 
that 'teacher development', as a self-evaluation purpose, does not necessarily relate to 
teacher accountability towards their employer. Practically this means that teacher 
development and contractual accountability were perceived as two separate entities 
when teacher self-evaluation purposes were concerned. 
In the identification of factors, which was based on the common characteristics 
of the items that load in each factor, the lowest communality has item 'e' (`make 
teachers accountable to government') (0.521). Since communality expresses the total 
spreading of a variable that is explained by the model of the three factors we could 
consider that what item 'e' expresses as a self-evaluation purpose in relation to the other 
items contributes low in the interpretation of F2. This does not suggest that item's e 
contribution in the identification of F2 is unacceptable but implies that 'teacher 
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development' as a purpose of teacher self-evaluation does not relate as closely to 
teachers' sense of accountability towards the government as it relates to the other three 
items that compose this factor. This provides an indication that teacher self-evaluation 
aiming at teacher development was perceived as relating closer to personal than 
contractual accountability. 
For the third factor the mean score was 1.46, which suggests that teachers (in the 
total sample) attribute a medium to high importance to 'improvement of students' 
learning' as a teacher self-evaluation purpose. Examining the mean scores of individual 
items composing this construct (F3) we notice that item 'h' has a direction towards high 
(mean scores: g=1.88, h=1.48). Teachers attributed less importance to ` identifying 
teaching needs', as a self-evaluation purpose, compared to the purpose of 'improving 
learning outcomes'. Practically this could be interpreted as indicating teachers' focus 
on improvement of learning outcomes -not so on identifying teaching needs; or, as 
learning outcomes overwhelming teaching needs. Both raise an issue as to how 
successful a self-evaluation practice focusing more on outcomes than needs can be for 
the improvement of teaching. 
Comparing the mean scores of all factors, the factors 'professional 
responsibility' (1.43) and 'improvement of students' learning' (1.46) received close high 
values. In practical terms this might be interpreted as meaning that teachers self-
evaluated aiming to enhance students' progress in learning and show that they were 
responsible professionals. 
With regard to the appropriateness of the model of PCA, Bartlett's test of 
sphericity revealed that the correlation matrix is statistically significant different from 
the identity matrix (Y=336.884, df=45, p=0,000). Finally the indicator or Kaiser-
Meyer- Olkin Measure of Sampling Adequacy that concerns the correlation matrix, is 
equivalent to 0.745, this means it is above the accepted limit of 0.50 (Hair et al. 1995) or 
0.60 (Coakes and Steed 1999, Sharma 1996). 
Impact of Teaching Experience and School Contexts on Self-Evaluation Purposes: 
To check the effects of teaching experience and school and their interaction on the 
factors of teacher self-evaluation purposes, data were tested in processes of analysis of 
variance (ANOVA) with the help of general linear models (GLM). 
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Q13:F1, F2 and F3: The analysis of variance indicated that the independent 
variables 1)`teaching experience' and 2rschool' do not have a statistical significant 
effect on 'professional responsibility' (Fl) or equivalently the means of this factor that 
correspond in the four levels of teaching experience /or in the four schools are not 
statistically different at significance level a=0.05 [1:(F(3,94)=0.210,p=0.889); 
2:(F(3,94)=0.539,p=0.657)]. Similarly no significant effect was detected on 'teacher 
development' (F2) [1: (F(3 ,95)=0.707, p=0.550); 2: (F(3,95)=0.174, p=0.914)] and 
`improvement of students' learning' (F3) [1:(F(3,94)=0.877, p=0.456); 
2:(F(3,94)=1.359, p=0.260)] (Appendix 3B: tables XVIII, XIX, XX, XXI, XXII, XXIII, 
XXIV). 
The analysis of variance indicated also that there was no statistical significant 
interaction of 'teaching experience' x 'school' at significance level a=0.05 
[F1:(F(9,94)=0.491, p=0.877); F2:(F(9,95)=0.735, p=0.675); F3:(F(9,94=1.359, 
p=0.260)] (Appendix 3B: XXV, XXVI, XXVII). 
These results suggest that novice and experienced teachers working in primary 
and secondary schools considered that self-evaluating for professional responsibility, for 
teacher development and for improving students' learning was part of their teaching 
duties regardless of contextual influences. Which implies that it was regarded a 
personal professional activity -not a collective one. 
QUALITATIVE ANALYSIS 
The key themes to emerge from the responses to the open-ended questions are 
now discussed. Responses were coded and analysed separately according to subject 
speciality. I start by discussing briefly the development of self-evaluation to indicate 
teachers' need for support. Then, I focus on illustrating the meaning, value and 
disadvantages attributed to teacher self-evaluation and indicating influencing factors. 
Teachers were asked to describe one way they had changed their self-evaluation 
practice. Responses referred to the development of knowledge and the feelings the self-
evaluation practice provoked. The trial and error approach prevailed in novices who 
felt ` uncertainty', `stress' and 'disappointment' when they self-evaluated. The changes 
applied in self-evaluation practice concerned the high value teachers placed on 
`experiential knowledge', which was regarded as leading them to become ` flexible', 
`open' and 'more critical' towards their practice. 
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The meaning and value attached to teacher self-evaluation was sought in the 
sentence "self-evaluation means for me..." The benefits of the practice of teacher self-
evaluation were explored through these definitions, and also through attitude statements, 
so the last open-ended question asked what 'the main disadvantages' were. It was 
assumed that extracting opinions on negative aspects of teacher self-evaluation would 
shed light on weak points/ influential conditions/ issues needing attention; this would 
allow to explore teacher understanding of the limitations of self-evaluation. All groups 
agreed that self-evaluation aimed at developing teacher understanding and showing 
professional accountability. Teacher self-evaluation seemed to mean: self-monitoring, 
self-examination, self-critique, self-awareness, self-correction and self-regulation and to 
operate at different levels. At affective level it motivated teachers to be creative: 
`It's a mood for experimentation' 
At cognitive level it functioned as a tool for raising awareness: 
`It's a continuous alarm for achieving the goals I have set' 
`It's attending and adjusting to circumstances' 
At practical level it functioned as a lever for improving teaching: 
`A continuous search for updating teaching to do the best' 
At professional level it served accountability demands: 
`It's my continuous improvement for the benefit of the pupils I teach, thus for the 
benefit of the educational system I am a part of 
`A practice that comes out of my need to know —not because the state enforces it, 
because my conscience asks me to.' 
While leaving space for professional development: 'It's deliverance from dogmatism'. 
Such definitions loaded the practice of teacher self-evaluation both with a formative and 
a summative function, practised both for decision-making and for accountability. The 
self-evaluation activity seemed placed at personal and professional levels with its 
conduct dependent on the sense of responsibility the individual teacher held. The 
private character of teacher self-evaluation prevailed in responses: 'to extend one's own 
knowledge' and 'to become self-aware'. Achieving awareness required 'feeling 
responsible towards pupils and the teaching profession' thus necessitated: 
`examining actions fairly, sincerely and critically' 
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`tracking down the difficulties that pupils experience and recovering methods to 
overcome them' 
`making a harsh critique of own judgements' 
Teacher self-evaluation seemed dependent on teachers' willingness and capacity to view 
their decisions and actions with a critical eye. Teacher skills in evaluation become 
crucial in this context for the quality and success of its conduct and outcomes. The 
expectations of the institutional context appeared to impact on teacher willingness and 
capacity. For example, 'examining fairly' or 'recovering methods' were school 
dependent. Teachers in different settings seemed to value different aspects of the 
practice of teacher self-evaluation, which implied differences in its conduct and 
outcomes. For instance, there was a level of agreement about the `what' why' and 
`how' of teacher self-evaluation for most except in the case of the nursery teachers. 
Only a few nursery teachers referred to what was included in teacher self-evaluation or 
how it was conducted but agreed on its purposes, such as to limit ` competitiveness'. 
Such emphasis on purposes might indicate that the potential of self-evaluation was seen 
as a means to achieve an end, the end being the fulfilment of the purpose that 
necessitated its use. For example, targeting to make obvious to other audiences the 
quality of the work produced in nursery. It might also be indicative of nursery teachers' 
valuing different aspects of teacher self-evaluation, for example, attending more to 
outcomes rather than to the processes used to achieve them. It might also reflect the 
limitations nursery teachers face in discussing their performance problems and the 
understanding they developed via their self-evaluation. That is, to reflect their need to 
clarify and validate own judgements, decisions and actions. 
The impact of context on teachers' perceptions of teacher self-evaluation was 
also apparent at secondary level, where the work overload and the effect of 'Frodisteria' 
(private tutorial preparation for university entrance) appeared to hinder the conduct of 
teacher self-evaluation: 
`I don't know if self-evaluation can be practised when the teacher has in front of his 
eyes the frustration or indifference of students' 
`When pupils come and say 'Sir, we did this in Frodisterio', what is there to self-
evaluate?' 
The usefulness of self-evaluation outcomes can motivate teachers to monitor progress to 
advance their understanding of practice, however ` to achieve advanced understanding 
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(teachers) need continuous training'. Responses to the question 'what kind of training 
do you think would help you self evaluate efficiently' indicated that teachers want 
`training on educational evaluation'. The kind of training that supports self-evaluation 
practice needed to be 'excelled by practicality' and ` continuity', and with knowledge 
`tested in practice'. The expression 'exemplary seminars' appeared persistently, 
signifying that it was the kind of training that was favoured by all groups as serving 
their teaching and learning needs best. 
Further, teachers appeared to believe that standardised schemes in the evaluation 
of teachers were not respecting such needs. When asked 'which is in your opinion the  
main disadvantage of standardised teacher evaluation schemes teachers identified biased 
judgements resulting from standardised processes and unclear procedures, and the 
`unfitness of uniform standards' to attend to multiple perspectives and diverse teaching 
situations. Revealing the reasons that motivated Greek teachers to oppose standardised 
appraisal schemes helps contextualise Greek teachers' self-evaluation. Further, in 
planning training or evaluation policy, respondents provided answers of the way their 
needs could be met; listening to their opinions and respecting their expectations can 
assist in taking appropriate measures to restrict the impact of contextual factors on their 
self-evaluation practice. For example, the analysis suggested that certain groups (such 
as nursery teachers, physical education and foreign language teachers working in 
primaries) favoured training that integrated collegial dialogues. This implies that 
interactive collegial dialogues have a role to play in the development of teachers' 
understanding of practice. Sources of valuable feedback included those who have 
similar teaching experience, in terms of same subject matter or age group. This 
emphasis on dialogue might be an effect of these groups' isolated situation. This issue 
raises concerns about the way specific learning needs could be met under the current 
structural and management arrangements. This context appeared to have an impact on 
the way understanding of practice was reached via self-evaluation. For example, a 
difference in emphasis on collegial dialogue as a means to advance understanding of 
one's own performance was noted in foreign language teachers working in primaries 
compared to those in secondary schools indicating an effect of context on the way 
expectations in teachers were developed. Also, exact and pure science teachers had put 
the locus of constraints exercised on teacher self-evaluation on external factors, while 
other groups stressed equally the effect of personal characteristics. Such differences 
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within, and between groups indicate the impact of context in the formation of what 
Eraut (1994) has termed teachers' professional conscience, which might lead teachers to 
`be lenient and loose towards evaluating their practice' and 'neglect to self-evaluate'. 
The different effect of context, in relation to the private character attached to 
self-evaluation practice (with its accompanying use of implicit criteria and standards) 
and the possibility of misinterpretations to remain unchallenged, raise the issue of the 
quality and effectiveness of teachers' self-evaluations. Many teachers reported for 
instance, the 'levelling' of all teachers as a disadvantage that constrained engagement in 
self-evaluation, or described its effect on their self-evaluation practice. The 'levelling' 
of teachers was regarded as equating with standardised teaching, which seemed to 
impact negatively on the practice of teacher self-evaluation since it led teachers to 
minimise their self-examination and efforts to improve practice. The need to consider 
such issues and differences and to take steps to overcome them becomes a necessity 
when teachers identified the main disadvantages of teacher self-evaluation to be their 
own subjectivity, the possibility of mistaken valuations and biased judgements and the 
consequent wrong actions. The conduct of teacher self-evaluation could be open to 
attacks from the teacher (depended on teacher's level of resistance to external pressures) 
or from external audiences, such as the government. Most importantly, prolonged 
practice without supportive conditions might result in the development of minimalist 
attitudes towards teacher self-evaluation processes and devaluing of its outcomes. 
Consider the use of a proverb on some responses describing the disadvantages of 
teacher self-evaluation: "John serves, John drinks". Whether these teachers devalued 
the self-evaluation process, or their answers reflect other audiences' opinion of their 
self-evaluations, or they exhibited indirect wishes that a collective approach was 
needed, is not clear. What it indicated however, was the: 
`teachers' lack of knowledge regarding self-evaluation processes, its advantages and 
the value of its successful implementation' 
Teachers might value teacher self-evaluation for its compatibility with their needs but 
this seems not enough in ensuring success. Recognition of disadvantages of self-
evaluation needs to be accompanied by steps to overcome them, such as professional 
development programs and explicit and clear standards. 
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OVERVIEW 
Teachers expressed cautiousness towards formal schemes in the evaluation of 
teachers and exhibited an awareness of the need to adapt to various circumstances and 
evaluate their teaching based on circumstantial evidence. They viewed self-evaluation 
as an individualistic exercise serving both formative and summative functions 
dependent on the way self-evaluation experiences were individually interpreted and 
handled. Professional responsibility, teacher development and improvement of 
students' learning were identified as purposes of teacher self-evaluation, while 
professional awareness, accountability and learning outcomes were identified as self-
evaluation benefits. Monitoring one's own progress, being responsible and effective 
appeared to be important self-evaluation purposes; this implies that self-evaluation was 
perceived as reflecting a responsible professional action. Uncovering values in teaching 
practice and the professional culture through self-evaluation appeared to have medium 
importance for Greek teachers; this suggests that teachers might not focus on or 
question them. Realising strengths and weaknesses was considered an important 
benefit, however, it did not relate closely to professional awareness which implies that 
the sole existence of the first might not ensure the second and vice versa. Teachers 
perceived self-evaluation as a learning activity that enhanced their understanding of 
students' progress and exhibited a focus on improving learning outcomes, not so on 
identifying teaching needs. This raises an issue as to how successful the self-evaluation 
practice can be when outcomes, and not needs, drive teachers' efforts to improve their 
teaching. It also implies that professional accountability exceeded contractual 
accountability. Teachers considered teacher development as relating closer to personal 
accountability; this led to perceiving contractual accountability as unrelated to teacher 
development via self-evaluation. Views regarding the most important aspect of self-
evaluation were divided between teacher development and teacher ability. Both imply 
that teacher's willingness and capacity to learn through self-evaluation practice is 
important. Teachers appeared to feel secure and in control of their self-evaluation 
practice independently of setting and teaching experience. However, their sense of 
accountability appeared to be influenced by the setting in which they taught and by their 
years in teaching. Years of initial training, and also of teaching experience, appeared to 
have an effect in perceiving professional values as a constraint in self-evaluation, staff 
attitudes appeared to be seen as a constraint by female teachers. Secondary teachers 
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seemed to perceive time as a constraint but nursery teachers did not. Such findings 
highlight the inextricable link between the personal and the contextual, imply different 
needs and expectations, indicate variations in self-evaluation practice and raise the issue 
of the academic orientation of schools and its effect on self-evaluation practice. 
Answers coincided: professional problems become individualised in self-
evaluation while teachers' performance is affected by several parameters that influence 
teachers' self-evaluation behaviour, especially when teachers do not think critically of 
their practice and are not supported. The effect of contextual influences in the practice 
of self-evaluation needs consideration since most teachers rated their self-evaluation 
practice in need of improvement, with novices and teachers working in secondary 
settings being less satisfied with the way they self-evaluated compared to very 
experienced teachers and ones working in the primary sector of education. Teachers 
appeared to be not fully equipped with evaluation knowledge and skills but appeared 
willing to participate in in-service training on self-evaluation. The noticed differences 
among speciality groups regarding changes applied in self-evaluation seemed to be an 
effect of experience, or to indicate different learning needs depending on speciality. 
This implies that policy support to teachers must have a differentiated approach and 
focus. Also, the noticed differences in attitudes regarding effective source of feedback 
in self-evaluation and in beliefs and focus in self-evaluation practice (thus in its 
outcomes) highlighted the role of institutional support. Teachers appeared to regard 
colleagues as a source for acquiring supportive feedback in self-evaluation. 
Next I discuss the findings from the case studies and the postal survey. 
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CHAPTER EIGHT 
CROSS-CASE ANALYSIS 
In chapter two I outlined the value of practising teacher self-evaluation and in 
chapters five to seven I have provided examples of self-evaluation practice in Greece. 
This chapter triangulates evidence collected from the case studies and the postal survey 
to validate the findings. The analysis highlights teachers' perceptions of, and attitudes 
towards teacher self-evaluation and their sense of accountability by demonstrating self-
evaluation benefits, purposes and processes and the way these link to teacher learning 
and development. It discusses supports and constraints and outlines its development in 
the Greek context and the implications for teachers and schools. 
MEANING, BENEFITS AND VALUE 
My argument is that for teacher self-evaluation to be a meaningful, purposeful 
and beneficial practice, the teacher and the school need to value and actively care to 
promote the exercise of states that Aristotle terms 'intellect' (voCic), 'correct thinking' 
((ppovnaic: phronesis) and teacher positive feelings. The value attached to self-
evaluation practice and teacher willingness to advance understanding about it are vital 
for engagement in self-evaluation (Kremer-Hayon, 1993). No case-study teacher 
questioned openly its value; in the postal survey, 58.0% of the teachers were willing to 
participate if a formal self-evaluation training scheme was introduced (39.3% of 
teachers would devote two hours weekly, 31.3% two hours monthly). This reflects 
teachers' views of teaching and teacher self-evaluation: they were 'two sides of the same 
coin': 
`I have to examine my practice to find out if my goals and targets are of use to 
pupils. How else am I going to know?' (Nursery teacher N) 
`Teacher self-evaluation is the internal search for understanding and acceptance; 
it's the hardship in exceeding your own self(Postal survey definition) 
Self-evaluation practice, perceived as inextricably linked to teaching (Elliott, 1994), 
refers to one's search for self-acceptance through one's efforts to develop 
understanding. Teachers perceived their role as involving their right to choose and act 
freely on what they considered appropriate for particular situations. This is reflected in 
anticipated benefits from self-evaluation. At the affective level self-evaluation provided 
satisfaction, motivating teacher's further efforts to understand practice. For instance, 
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nursery teacher Y tried the kinetic activities after evaluating her colleagues' views about 
her practice; it was these views that made her feel uncomfortable with her teaching 
decisions. At the cognitive level self-evaluation enabled the identification of the need to 
intervene, such as to correct mistakes. At the practical level self-evaluation assured the 
choice of appropriate ways to act in particular situations. For example, primary teacher 
K's engagement in repeated reflective and reflexive processes clarified her thinking of 
pupils' persistence to 'cut' words into syllables when reading. At the professional level 
it assisted teachers to learn from practice and from each other, to search for ways to 
develop professionally and show accountability. From the analysis of qualitative and 
quantitative data it was apparent that teachers disconnected their development from 
contractual accountability leading to a view that this is a personal matter. 
Teacher self-evaluation perceived and practised as the 'teacher's business', 
places a high burden on teacher ability. 36.4% of the stratified and 38.3% of the case 
study samples indicated 'teacher ability' as the most important aspect in teacher self 
evaluation. One's ability to think and to judge own actions correctly are conditions for 
creative practical reasoning (Garrison, 1999:304). This implies that in the case that a 
teacher devalues her own ability to offer knowledge to assist pupils to achieve, the 
usefulness of self-evaluation, and also the questioning of one's role as a teacher, can 
become problematic. This was evident in the secondary school teachers' questioning of 
the usefulness of their self-evaluations in the postal survey, which was a result of 
competition stemming from the value pupils attached to school-offered knowledge 
compared to the one acquired from private tuition. In Aristotelian terms, this means that 
one's negative stance (e.g. devaluating, uncritical) in self-evaluation (formal cause) 
connected to external influences (efficient cause) can determine the rationale for such 
practice (final cause) and diminish the role of the individual (material cause). 
As Watkins and colleagues (2002:2) note, the belief that it is not the effort but 
the "ability (that) leads to success" indicates a 'performance orientation', which has 
negative effects for teachers and teaching (i.e. feelings of 'helplessness', 'reduced help-
seeking', 'use of maladaptive strategies'). The effect of the focus on ability in the 
practice of self-evaluation can vary, depending on whether one chooses and acts freely 
in self-evaluation. As Garrison (1999:104) notes for Dewey 'conditions of freedom' 
that are necessary for creative practical reasoning are choice, desire and advanced 
abilities. I shall explain this through two examples of teachers who expressed feelings 
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of helplessness regarding the same event. Teacher F, who discovered a pupil hidden in 
the closet for the entire lesson, appeared to be caught up in routine practice to the extent 
that she was unwilling or unable to grasp the importance of examining the incident to 
learn from it. She believed she acted in an acceptable and sensible manner based on her 
prior experience. This was inadequate to provoke a critical examination of her situation 
or to make an effective decision. Experience alone was not a sufficient condition for her 
to understand her own practice and improve it (Lambert, 1984; Airasian & Gullickson, 
1994). The Head did not act not because his 'hands were tied' by legislation but 
because he believed that teacher F lacked the ability to perform well. He disapproved of 
her practice and had the choice to act differently. However, his aim was to minimise 
teachers' and parents' complaints and chose not to confront the teacher. This means 
that he acted 'at-will' by exercising what Aristotle calls 'proairesis'. His actions along 
with the established school practices provided little encouragement and support to 
teacher F. Consider colleagues 'fight-hearted' reactions and the uncritical nature of the 
feedback she received. Successful teacher self-evaluation relates closely to the support 
the school environment provides. 
Ross (1993:281-2) notes that for Aristotle involuntary action originates from an 
external source to the individual, and is based either on compulsion (this means the 
individual influenced by an "irresistible external force" feels fear to act differently), or 
on "ignorance of the specific circumstances" one experiences (the case of teacher F). 
Plenty of examples in this study indicated that when individuals cannot exercise their 
will and freedom of choice when they act, a shortage of good understanding follows 
(Garrison, 1999). The absence of will and freedom of choice can make impossible the 
practice of self-evaluation. 
The Head however acted voluntarily and used 'proairesis'. Ross (1993:283-5) 
interprets Aristotle's 'proairesis' as 'preferred choice' and notes that it looks more like 
`conscious will' as opposed to voluntary action as a 'calculated will'. The Head used 
`proairesis' as a means to an end (`conscious will'). In Aristotle's words 'proairesis' is 
"130UAEUTIKel opgic Tcov 	 rjpiv" (`vouleftiki orexis ton of imin'): Nicomachean 
Ethics, 1112 a 18 - 1113 a 14), being either a "desirable mind" or "intellectual desire" 
`originating from the individual' (`opEKrmOS vok', 61avvor-1Yidi 	 Tota6Tr1 
'apxr) avepumoc': ibid. 1139 b 4). In this context, understanding teachers' choices and 
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actions when they self-evaluate their practice appears to be an asset for understanding 
teachers' perceptions and values, and also clarifying the meaning and value of learning 
from the self-evaluation process. 
PURPOSES 
The purposes I identified emerged from immersion in the unique context of each 
school and the analysis of the postal survey responses and the case studies. The 
purposes play an important role in shaping the conduct of teacher self-evaluation and 
the learning outcomes for teachers, pupils and schools. I was guided by previous 
research in the field, which referred to the evaluation of teachers as being shaped by key 
factors, such as teacher learning, development and accountability. The purposes are 
organised under headings for analytical reasons and should not be seen as independent 
from each other. For example, self-evaluating for accountability may relate to self-
evaluation for determining teaching needs or for clarifying teacher understanding of 
classroom behaviour. 
Self-Evaluation for Developing Understanding 
My argument is that self-evaluation for developing understanding can be an 
active or a passive learning process for teachers depending on perceived needs. The 
teachers I studied, regardless of the specific purpose their self-evaluation served, or 
whether pursuing this consciously or unconsciously, did so to learn from practice. The 
study detected and explored self-evaluation purposes such as, self-evaluation for 
diagnosing and determining teaching and learning needs, assessing learning outcomes, 
clarifying teacher understanding of classroom behaviour, identifying one's own 
strengths and weaknesses, achieving awareness of one's own practice. Teachers' 
perceptions of the object of reflection, examination and change appeared to define the 
combination of these specific purposes in action. For instance, teachers' perception of 
nursery schools as primarily 'social places' allowed them to self-evaluate for diagnosis 
but prevented them from evaluating the perception itself and its effect on pupils' 
learning. As Schon (1983) stresses professional actions flow from clusters of thought 
images, thus, how a person perceives a situation (for example, perceiving a problem 
metaphorically or not) frames how she addresses problems in this situation. Further, the 
pursuit of each one of these purposes in self-evaluation can assist teachers reorganise 
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their understanding of practice in different areas. For example, self-evaluation for 
diagnosis targeted mainly on developing understanding in the area of teaching and 
learning needs, while self-evaluation for self-awareness related more to the questioning 
of one's educational perceptions and orientations. 
The specific purpose of self-evaluation can define the kind of learning that 
teachers seek and acquire; "no general rule can help us know every time what we ought 
to do; we need to wait until we find ourselves in specific circumstances and consider 
them in total" (Ross, 1993:280). For example, self-evaluation for assessing pupils 
appeared to limit teacher focus on expected behavioural outcomes. Schon (1987) argues 
teachers may unwittingly focus on some aspects and ignore others. It was partly this 
focus on some aspects that led some nursery teachers to experience problems as 
`dragging' them and they disassociated from problem-solving. The problems remained 
and teachers did not clarify the cause. The dominance of personal memories, beliefs 
and experiences over professional knowledge, policies and practices, can contribute 
towards a lack of focus on questioning one's and others' judgements and examining 
principles underpinning decisions (e.g. individual, school, policy). To illustrate, 
teachers who drew on personal memories to judge and justify their professional actions, 
seemed unaware of the way their beliefs interfered with their professional role. They 
did not examine the appropriateness of their beliefs on the professional standards they 
used, or the effect this might have on different pupils. 
The specific purpose in self-evaluation for understanding could define teachers' 
choice of further action. For instance, pupils' reactions led primary teacher N to reflect 
on her approach and question her pedagogy. For teacher NI parents' reactions led her to 
reconsider parental involvement for developing understanding of her practice and to 
question her attitude towards teacher-parent communication. In both cases self-
evaluation practice was driven by interaction and was undertaken to advance 
understanding and facilitate decision-making. As such, they were "a matter of co-
ordinating means and consequences" (Garrison, 1999:305). Such co-ordination 
appeared to depend on the way feedback acquired from incidents (what Schon (1983) 
calls 'critical incidents') was perceived as important, thus presenting a dilemma to 
search for alternative options. For example, the nursery teachers who emphasised social 
knowledge and skills were not so concerned about pupils' failure to achieve in learning 
areas they considered of low importance, such as learning to count. Their belief 
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diminished the value of academic knowledge and neglected available options. The 
nursery NC emphasised all areas and they saw other colleagues pursuing them. This 
was not sufficient to encourage to self-evaluate, to question and learn. For new learning 
to occur via self-evaluation established thinking, beliefs and practices need to become 
the objects of reflection. This requires of teachers to reflect on the usefulness of 
pursuing one purpose and not another. 
Self-Evaluation for Accountability 
The kind of professional identity teachers develop can account for the way they 
self-evaluate for accountability. For instance, primary teachers communicated pupils' 
problems believing that teachers' role required 'awakening' parents to the fact that their 
teaching alone could not ensure progress. Their aim was to 'diffuse' responsibility, not 
to use parents' help to increase pupils' learning. Ashton and Webb (1986) describe the 
belief about the extent to which one's teaching can affect pupils' learning as one's 
`teaching efficacy'. Teacher's sense of teaching efficacy includes the questioning of 
assumptions in self-evaluation. For example, primary teacher D used dialogue with 
parents to get approval for her approach but the parents' rejection of her judgements did 
not lead to her re-examination of her assumptions. Rather she decided to give up on her 
efforts, as she no longer considered herself responsible for providing solutions to this 
pupil's problem. Not questioning one's own assumptions influences pupil's progress 
(Nash, 1973; Ashley, 1991) while excluding pupils' problems from one's level of 
influence indicates one's denial to accept responsibility for poor student performance 
(Airasian & Gullickson, 1994). 
The effect of identity on self-evaluation for accountability was seen in nursery 
teachers in another context. They communicated their work to parents to get 
reassurance that pupils understood and were pleased with the learning experiences they 
offered. For instance, nursery teacher M was aware of pupils' differences in 
development (e.g. in language), however, she expected them to communicate nursery 
experiences to their parents and had incorporated a group discussion at the end of the 
school day to make sure pupils remembered. An explanation for this different focus in 
self-evaluation for accountability might be due to the status assigned to nursery 
schooling (non compulsory), or to its curriculum that reaches learning through 
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exploration and play, compared to the subject-based primary school curriculum and its 
mandatory assessment. 
Self-evaluation for accountability, when related to one's sense of competence, 
appeared to influence one's approach to teaching. For instance, some nursery teachers 
did the work for pupils, scolded them when the work was not 'presentable', or became 
annoyed when pupils told their mothers they did not have a good day at school. In the 
postal survey, the nursery teachers' group emphasised the need for in-service training 
based on interactive dialogue. It was only this group that stressed the importance of 
purpose over the process in teacher self-evaluation. An explanation for this is that 
nursery teachers feel isolated and need to communicate their professional concerns to 
increase their feelings of efficiency. Another explanation is that they feel that they need 
to validate their interpretations of their teaching situation with another adult. Factors, 
such as speciality, level of schooling, academic orientation, school and curriculum, can 
account for differences in self-evaluation undertaken for accountability. For example, 
quantitative findings indicated differences among teachers seeking advice about the 
practice of self-evaluation (e.g. nursery teachers' positive response compared to the 
negative response of exact science teachers). Differences were also evident concerning 
who provided the most effective source of help (e.g. primary and exact science teachers 
favoured collegial support compared to physical education teachers' positive attitude 
towards support from 'advisers and others'). Such differences reflect different needs for 
the practice of self-evaluation and different self-evaluation outcomes depending on the 
purpose. 
A common finding among, and within, groups of teachers was the blending of 
professional accountability with moral accountability, which overwhelmed contractual 
accountability. For instance, in the case studies the commonest statement was 
`I self-evaluate for me, not the government'. This reflects the fact that teachers were the 
sole evaluators of teaching practices since 1982. Similarly, the quantitative analysis of 
perceived self-evaluation benefits indicated that accountability was not valued as much 
as other benefits, such as learning outcomes. Accountability related to personal rather 
than collective accountability. However, the school and teaching experience had an 
impact on teachers' sense of accountability, which either was greater in the first and 
middle years of teaching, or the primary and nursery sector. 
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Such differences indicate that the school context plays an influential role in self-
evaluation for accountability and raises an issue of the extent self-evaluation might be 
used to provide excuses either for reduced efforts or for hiding (individually or 
collectively) inefficient practices. Case study material provided evidence that teachers 
who passively accepted problems in their practice thought that problems could not be 
solved. Teacher expertise appeared to provide the basis for such justification. The 
persistent use of generalisations and judgemental expressions revealed a prevailing 
language in schools that was not challenged (e.g. through collegial discourse). "A great 
deal of practical judgement occurs... (when) words are settled upon... and the outcomes 
of...reasoning is thus...pre-empted" (Smith, 1999:334). Teachers might use such 
expressions to justify their teaching inefficiencies based on the lack of explicit criticism. 
Such lack was evident in the example of homework in the primary school: the belief that 
colleagues ought to support each other prevented teacher critique. However, this 
contradicted their belief that 'being open and sincere' was required in the practice of 
self-evaluation. Such contradictions suggest a gap between rhetoric and reality and a 
tendency to protect teaching from criticism. Overcoming the inconsistency between 
words and actions did not seem easy: first because of the focus on the manageability of 
self-evaluation practice and second because collegial action reinforced it. The 
institutional context maintained it. Teachers' attendance to 'acceptable discourse' or 
`habitual' practices suggested feelings of insecurity, which had an effect on the way 
teachers self-evaluated and the sense of accountability they developed; teachers reported 
that when they were novices they did not think and act in the same way. 'Openness' 
among colleagues demands a school culture in which teachers feel secure (Little, 1982; 
Southworth, 1994; Harris & Antony, 2001). 
Socialisation into the profession appeared to bring a 'professional conscience' to 
teachers (Eraut, 1994), which can drive them towards focusing on the manageability of 
self-evaluation. For instance, self-evaluating for protection or justification was a 
learning outcome of the professional conscience teachers had developed. Such 
evaluation implied a quest for what Ball calls `performativity' (1999:10), that is, 
teachers accepting that the way they acted, was what they wanted. Aristotle notes: 
"judgement lies on sensation" (Iv Tel aia.09.1rhaa n  KpiarK (en to aisthese e crises): 
Nicomachean Ethics, 1108 b 30 — 1109 b 26). Teachers were the only 'judges' of 
learning in schools; such a focus could only be driven by the identity teachers had 
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constructed of their professional role and duties. This identity might have helped 
teachers feel empowered which the evidence suggests. However, it was constructed in a 
way that it did not appear to help them correct the inconsistencies in their practice and to 
be openly critical of their own and others' teaching. The school's role in detecting 
inefficiencies and caring for improvement in school practices becomes central in 
successful teacher self-evaluation, as is the impact of the school on establishing a 
culture that values and promotes self-evaluation. For example, primary teacher F's poor 
performance did not receive open examination and supportive action; her problem 
raised other problems which regardless of parents' demands and the Head's actions 
remained unsolved. Her case indicated the way conditions inside and beyond the school 
(e.g. legislation) could determine the practice of self-evaluation. 
PROCESS 
In this section I will be discussing two of the three types of teacher self-
evaluation identified by Elliott (1983) that were practised by Greek teachers. These are, 
`unreflective self-evaluation' and 'self-evaluation as practical deliberation'. The third 
type, 'explicit knowledge of technical rules' was not observed. An explanation for this 
is that the successful institutionalised practice of this type requires an approach to 
evaluation directed towards accountability while recognising the vital importance of 
self-evaluation; its active promotion as an integral part of initial and in-service training; 
and an encouraging and supporting school climate. This context was absent. 
Unreflective Self-Evaluation 
The similarities of self-evaluation behaviour among many teachers in the 
primary and nursery settings suggested that unreflective self-evaluation was in 
operation: teachers self-evaluated spontaneously, rapidly, implicitly and 
unsystematically and were unable to justify their choice of action during teaching or 
outside teaching situations (e.g. the example of primary teacher N talking to pupils and 
then to colleagues). The postal survey findings indicated that almost one in three 
teachers (29.7%) reported self-evaluating only while teaching, more than half self-
evaluated unsystematically (59.3%: 'flexibly'). Ross (1993) mentions that for Aristotle 
there is a phase in thinking in which the correctness of specific actions is understood 
first and then general principles are extracted. This follows a process of productive 
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reasoning in which we deduce the correctness from other similar actions. Thus, 
"practical and testimonial reasoning" is cognitively understood not with reason but with 
a kind of perception that Aristotle calls `phronesis' (cppovnaic ' :correct thinking) 
(ibid.:311). 
In this type of self-evaluation time appeared to be important. The limited time 
available resulted in a shallow attempt at the self-evaluation process. The case study 
groups claimed that the teaching process requires quick responses. Nursery teachers 
reported that they did not always attend to solve persistent problems and primary 
teachers reported that teaching was subjected to time limits which did not allow them to 
`stop and think'. Teachers tend to feel that it is not feasible during teaching to respond 
instantly without losing spontaneity and that taking time for reflection would digress 
them from the action of teaching (Court, 1988; Gilliss, 1988; Airasian & Gullickson, 
1994). They could also feel exhausted at the end of school day and have little time to 
reflect (Freedman et al, 1998; Mitchell & Weber, 1999). However, writers disagree that 
thinking interrupts doing (Schon, 1983; Garrison, 1999). Watkins and colleagues 
(2002:3) note "time and pacing" as one element of teaching activity, arguing that such 
elements "display different conceptions of learning". They suggest that teachers who 
`control time' view learning as 'instruction', while teachers who pay less attention to 
time are 'co-constructors'. Elliott (1993c) suggests that when teachers use instrumental 
thinking in their action-oriented reflections, their self-evaluations are driven by a 
technical rather than a practical interest. If this is the case, teachers' stance towards 
time suggests that there were teachers in this study who exhibited an 'instruction' 
orientation and a technical rather than practical interest in their self-evaluation practice. 
In the postal survey, time as a constraint was considered of medium to high importance; 
the greater difference was observed between nursery and secondary teachers. The 
former group did not see time as a constraint in self-evaluation, the latter did. One 
explanation for this is that secondary schools have a strong academic orientation and 
teaching is mostly prescriptive to match the requirements of selection procedures for 
university entrance exams. Nursery schooling is widely regarded as an initiation stage 
to institutional life that achieves its aim by socialising pupils. The 'time plethora' of 
pupils to learn, which nursery teachers reported, reflects this. The pupils' young age 
may influence the time needed for the type of self-evaluation a teacher pursues. 
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Another important dimension was 'habitual practice', that is, teacher implicit 
knowledge of 'safe' ways to act. For instance, the case study teachers stopped relying 
on the performance of individual students to reach judgements of their own performance 
when they developed an understanding of class performance. The understanding of 
`safe' ways or rules for drawing conclusions about practice was tacitly known and used 
when needed (Elliott, 1983, Garrison, 1999; Bohme, 2001). "One cannot deliberate 
about the whole of one's... practice. For the most part it will proceed on the basis of 
unreflective self-evaluations grounded in tacit traditional knowledge" (Elliott, 
1983:237). This tacit knowledge represents one's `phronesis' of what is to be 
considered 'good' and 'right' in a specific context and time. A teacher who perceives a 
situation with `phronesis' means that teacher uses her own ability and skills to think 
practically with the aid of a 'rule' that is considered satisfactory for her own practice 
(Ross, 1993; Smith, 1999). In this context, the rules one sets for practice can define 
self-evaluation processes and outcomes. For example, teacher H's rule 'the language 
used when providing feedback to low achievers needs to be plain and consistent' 
determined the information she searched and acquired from them to determine the 
success of her intervening actions. Further, rules for satisfactory practice (or successful 
performance) can be common in groups of teachers. For instance, in nursery settings 
the two rules prevalent (nursery is a 'social place' and nursery is 'place of opportunity') 
reflected the way two groups of nursery teachers exercised their `phronesis' when 
evaluating their practice. Aristotle's secondary kind of `phronesis' (the ability of 
`correct' thinking for oneself and for the state) (Nicomachean Ethics, a 24- b 30) helps 
explain the common point of reference that teachers shared and which made them 
reluctant to question the way they understood and attributed meaning. This `phronesis' 
"involves the knowledge of what is 'correct', without reaching it through an analytical 
process"; it is encountered "in individuals with certain life experiences, even if they are 
not in a position to express general principles" (Ross, 1993:310-1). 
Self-Evaluation as Practical Deliberation 
Instances of self-evaluation as practical deliberation were also detected and 
explored. These indicated that the awareness of the need and the knowledge of how to 
carry out the self-evaluation prompted conscious action, which had the potential for 
changing beliefs and practices. For example, primary teacher NI's awareness of the 
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need to solve a pupil's problem led to inviting his mother to stay in the school to help, 
and also to sharing this decision with colleagues. Faced with their negative reaction in a 
way she had not anticipated made her reconsider the use of collegial dialogues and her 
belief about appropriate ways to solve classroom problems. She self-evaluated 
deliberately based on the sets of cause-effect relationships she had developed, guided by 
experience and reflection on what to do to understand and change her practice. She 
conducted self-evaluation to decide what was appropriate for her circumstances without 
relying on clear and exact rules. Her engagement in self-evaluation was a voluntary and 
conscious action and her judgements reflected her sense of responsibility for causing 
change to her practice or beliefs through the use of `proairesis'. Elliott's self-evaluation 
as practical deliberation, Schon's (1983) reflection-on-action, and about action, and 
Airasian and Gullickson's (1994) definition of teacher self-assessment are grounded in 
principles observed in her action, such as consciousness, freedom of choice and 
willingness to assume responsibility for one's own action. 
In this type of self-evaluation time appeared to be important too. For instance, in 
the case studies the efforts of teachers K and A to understand pupils' unresponsiveness 
to the way they taught literacy indicated that the use of `proairesis' could lead to 
strenuous and lengthy reflective processes. Time was necessary for the cyclical process 
of reflectivity and reflexivity that led to meaningful solutions for these teachers. 
Thinking in Aristotelian terms (Ross, 1993:283), these teachers exercised `proairesis' 
examining the means to accomplish an end by using prior knowledge. `proairesis' as 
"the outcome of deliberation...is a decision to act in a certain way" (Elliott, 1983:231). 
The need to 'think in a correct way' (phronesis) and choose accordingly was 
acknowledged (Ross, 1993; Dune, 1993; Smith, 1999) and intelligent judgements were 
sought. Such judgements make use of "practical wisdom (which) is phronesis (his 
italics), the intelligent use of practical reason" (Garrison, 1999:294) while questioning 
values, that is, the "ideals that serve to guide conduct" (Garrison, 1999:303). Such 
evaluation of practice can empower and motivate teachers to change their situations. 
Limitations 
According to Aristotle, since `phronesis' refers to action in specific 
circumstances, it is better to know the conclusion of thinking than the preceding 
processes, instead of knowing the processes and not the reached conclusion 
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(Nicomachean Ethics, 1141 b 14-22). This way `phronesis' is a perception reflecting 
one's direct capacity to think about what is 'correct' under specific circumstances 
without logical processing, that is one's 'common sense' (Ross, 1949; Dune, 1993; 
Pelegrinis, 2001). For instance, the rule 'pupils must learn academic knowledge' led to 
the unquestionable rating of subjects in the primary school, while the rule 'nursery is for 
pupils' socialisation' led some nursery teachers to disregard the necessity of pupils 
acquiring academic knowledge. These rules could not become the object of reflection 
because as Elliott notes "effective deliberation must always focus on actions which fall 
within the agent's sphere of freedom" (Elliott, 1983:230-1). What follows is that 
relying on one's `phronesis' in self-evaluation can become problematic when certain 
conditions are not met, as in the previous example in which teachers were not free to 
choose because of their limited knowledge. The effect on self-evaluation becomes 
evident in the case of primary teacher L who insisted teaching 'a few extra things' in 
history, regardless of his awareness of pupils' lack of interest and attentiveness: his 
mistaken valuation of appropriate action distracted him from attending to the needs of 
his teaching situation. 
Judging one's own practice based on `phronesis' may produce outcomes reached 
without logical analysis even when one consciously questions practice, therefore 
misunderstandings cannot be overruled; "deliberation necessarily involves an element of 
shooting in the dark" (Elliott, 1983:234). What follows is the possibility that mistaken 
valuations might be involved when teachers reflect which can mislead their actions 
(McLaughlin, 1999). Quantitative data indicated that some teachers experienced 
negative feelings (e.g. stress:39.8%) when self-evaluating; case study findings revealed 
stress and uncertainty in some teachers. The magnitude of such feelings dominated self-
evaluation practice for novice teachers. Ineffective management of negative feelings 
can contribute to the possibility of misconceptions. Both thinking and feelings 
influence judgements (Dadds, 1995; Nias, 1996). For Aristotle, "the individual as a 
source of action is a merging of will and mind" (Ross, 1993:306); mind and soul are 
inseparable parts of the self for Dewey too (Garrison, 1999). 
Further, in the case of 'preferred choice' (proairesis), self-evaluation processes 
and outcomes depend on one's feelings of power, knowledge and skills, as these are 
experienced within a particular context (e.g. ways of interaction in the school). This 
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assigns a temporal and circumstantial role in their successful use; as Elliott (1983:283) 
notes the "object of `proairesis' is predetermined after thorough thinking" of what 
realisation or accomplishment is possible. For example, primary teacher L while 
reporting that others did not influence his self-evaluations complained that colleagues 
did not assist him to understand and cope with a problem he faced with a special needs 
pupil. He expected others' help and consciously sought advice (conscious will) to 
develop a better understanding but due to his ignorance, he was not in a position to 
choose the kind of help the situation required. The situation he was experiencing 
exerted feelings of fear, which prevented him from framing the problem and coping 
successfully with it. Not getting the help teacher L expected disabled him and 
supported his 'ignorance' of what might work best in his situation. This led to the 
development of the belief that others did not influence his self-evaluations. The 
inconsistency between beliefs and actions can produce actions of 'compulsion' that 
constrain further deliberation on practice and the advancement of understanding. Elliott 
(1983:236) stresses that the judgement exercised in `proairesis' "always goes beyond 
the rules even when it asserts that they are applicable" (my italics). Such applicability 
can be promoted or hindered by context. 
CONDITIONS 
The supporting and constraining conditions for teacher self-evaluation are 
explored at the levels of the teacher (micro level) and the school (meso level). Schools, 
as institutions, are reflections of what the state considers 'good' for its citizens and the 
ways it pursues to establishment. In Aristotelian thinking what is considered 'good' for 
the individual and what is 'good for the state' have 'tautological meanings since it is the 
state that makes possible the experience of a good life' (Ross, 1993; Cooper, 1998; 
Pelegrinis, 2001). For this research this means that the effects of conditions ought to be 
examined as interrelated (Ball, 1994:25). First I will examine the relationship of these 
levels in the practice of self-evaluation. Then, I will outline the concerns this study 
raised regarding the implications of this relationship for the improvement of teaching, 
teacher development and school learning in the Greek context. Last, I will discuss 
teachers' discourse as an outstanding force in the practice of self-evaluation that can 
assist the learning and development of teachers and schools. 
205 
The Teacher And The School 
The discussion so far has provided indications that conditions operating at the 
level of the teacher such as ability, willingness, commitment and freedom to choose 
among options, were related to contextual conditions. For example, unwillingness to 
challenge one's tacit understanding of practice led some primary teachers to consciously 
and systematically avoid teaching a different age group; the school's policy, 
organisation, management and climate perpetuated such practice. This, however, could 
easily lead teachers to make it a habit to self-evaluate unreflectively. Besides, 
commitment required teacher openness to question their own and others' beliefs of what 
constituted the actions of the 'good' teacher, however what 'good' teaching was, rested 
solely on the interpretation of the individual. As the evidence of both sets of data 
revealed, unclear duties and the absence of explicit standards when conceiving and 
practising self-evaluation privately did not lead teachers to examine the value of 
questioning principles. Further, freedom to choose from options refers both to one's 
capacity (e.g. knowledge) to recognise options but also to their availability by the school 
or their provision by the government. For example, in the primary school the shortage 
of resources did not lead teachers to use the ones available, in nurseries the shortage of 
space led to limiting the learning opportunities offered, thus it restricted the use of all 
available teaching aids and the enactment of all the NC areas. An explanation of this is 
that teachers lacked the specific knowledge of how to use resources, or the capacity to 
improvise. Another explanation is that teachers considered most of the resources 
useless; however, they did not take the initiative to find any useful ones but lowered 
their expectations of practice to what was perceived as adequately acceptable. In either 
case, the school remained apathetic on the way available resources or the NC were used, 
neither cared to make provisions for new ones or to ensure that problems (e.g. the 
nursery's housing problem) were solved. 
The dynamics developed when various conditions were related appeared to 
account for the identity that teachers construct for their role in teaching and pupils' 
learning and the feelings of confidence they develop of their capacities and skills. 
Comments in the case studies revealed that teachers felt they could teach as they liked, 
consequently their self-evaluation behaviour adapted to what was perceived as offered, 
expected, required and controlled. Such adaptation was observable in comments such as 
`Half the pupils are from broken families. What can I do?' At least, they should tell us 
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how to teach them (the letters of the alphabet)', 'No matter what I do, it will be in vain', 
`If I don't find out, she won't learn'. Such comments highlight the 'moral knowledge' 
that guided teachers' doings (Elliott, 1983), that is, the way teachers' ethical concerns 
influence judgements, and also the way teachers' sense of 'self-efficacy' (Bandura, 
1982) related to the development of teachers' professional responsibility when 
experiencing specific circumstances. For Kelly (1963:126), 'determinism' (one aspect 
of which is control) and 'free will' "are essentially complementary aspects of the same 
hierarchical structure". In this context, dispositions, role beliefs, interests and 
ideological concerns, as developed under the influence of environmental conditions, 
become conditions themselves, affecting both expectation and sense of responsibility to 
self-evaluate. This way they can function as supportive conditions, but also they can 
create conditions that constrain both expectation and responsibility in the practice of 
self-evaluation. This was evident in this study when teachers practised 'self-restriction' 
in self-evaluation in opposition to what they declared as their belief: 
`What characterises most teachers nowadays is the absence of philotimo; as we 
Greeks identify it, it is pride, interest for work. Teachers should try to make 
their own contribution...' (Teacher N) 
From the case study and postal survey material it would appear that teacher contribution 
in teaching via the use of self-evaluation couldn't function independently of the tensions 
combined conditions create. These teachers when called to face tensions in self-
evaluation, they were caught up in the interplay of various forces, which made it 
difficult to distinguish what was really involved in their judgements and decisions. For 
instance, the open communication in nursery settings could not help teachers due to the 
interference of other forces (e.g. structural conditions). Also the impact of pupils' 
young age on the understanding nursery teachers developed of their practice based 
solely on pupils' feedback in self-evaluation did not function independently of, but in 
relation to, other conditions (e.g. lack of advanced evaluation knowledge/ inadequate in-
service training/ unsupportive organisational arrangements). The same appeared for 
other conditions this study detected such as time, classroom privacy, teacher knowledge 
and training, school organisation and management, duties and criteria, collegial 
communication. Teacher expectations had implications for pupils' progress (Rosenthal 
& Jacobson, 1968; Brophy & Good 1970), while pupils' progress had implications for 
teacher understanding and expectations; teacher responsibility to self-evaluate had 
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implications for the improvement of teaching, while such improvement had implications 
for teachers assuming responsibility and developing via self-evaluation. 
Authors have discussed factors, such as marital status, pay, school conditions 
(e.g. leadership, organisation, climate, structural properties) that influence teaching and 
teachers (e.g. Rosenholtz et al, 1986; Simons, 1987; Desander, 2000; Darling-Hammond 
et al, 2001; Ludlow et al, 2001; Drake et al, 2001). In teacher self-evaluation these 
factors appeared to matter in relation to one another. The evidence in this study suggests 
that processes initiated by the individual are important in the development of 'shared 
conceptions' in a particular group culture (Resnick, 1991) and such initiation cannot 
function independently from the conceptions that a particular group shares under the 
influence of combined conditions (Senge, 1990). This means that existing conditions 
can influence one's self-evaluation behaviour and at the same time be an effect of such 
behaviour. In this context, the relationship of conditions involved in self-evaluation 
practice and the dynamics occurring among and within them are fundamental to the 
constant shaping of its conduct and the learning outcomes acquired through its use. 
The responsibility of the school (in the context of this study this includes also the 
responsibility of the government due to the centralised educational system) to care for 
this relationship and ensure conditions that can confront such dynamics becomes vital. 
In this study the lack of such acknowledgement appeared to have inhibited the practice 
of self-evaluation from developing into a more effective practice. Limited experience or 
knowledge, established thinking and practices, a perceived non-flexible organisation 
and unjust management of schools restricted the teachers in this study to stand critically 
towards the incidents that bothered them and prohibited the questioning of their 
occurrence. Teacher CH did not oppose extending break time because he was aware of 
the consequences in case he challenged alone a practice that was established in the 
school, not because he was convinced that this was the correct thing to do. The assistant 
Head consciously avoided raising professional issues that troubled him, not because he 
believed that it was a correct professional act but because he had learnt that colleagues 
rarely kept their word to talk openly in staff meetings. This was reinforced by the 
micro-political activities in the school. He chose to hide his problems, which restricted 
the development of his understanding and the development of mutual understanding. 
Postal survey findings raised the subjective nature of personal judgements as the main 
disadvantage of teacher self-evaluation. The use of the proverb 'John serves, John 
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drinks' was characteristic of teacher awareness of the possibility of mistaken valuations 
and implied the need for another individual's critique to validate conclusions. 
Altering the negative impact of conditions affecting the practice of self-
evaluation requires paying extra attention to the ways conditions interrelate and to the 
opportunities they simultaneously provide to teachers to exercise control over their 
actions. Take for example, the ways teachers escaped examination of the principles 
underlying policy documents and confronted initiatives (e.g. computer training in the 
primary school): this way might not promote understanding but allowed teachers to feel 
they had control over their actions which enhanced feelings of autonomy. Quantitative 
findings support this claim: the influence of 'staff attitudes' and 'professional values' on 
self-evaluation was lower when compared to other constraints (e.g. time). It would 
appear that when autonomy is defined with individual standards, misuse in its exercise 
could occur; this can result in low attendance to the influences exerted on self-
evaluation. Such attendance appeared to vary depending on gender and teaching 
experience; for example females scored higher on 'staff attitudes', while teachers in the 
middle of their teaching years appeared more likely to perceive professional values 
underlying the staff culture as a constraint in self-evaluation compared to novices. Such 
differences imply differences in the development of awareness in self-evaluation 
behaviour among, and within, groups of teachers. What follows is that without explicit 
and collective questioning such differences have no chance to be dealt with, thus their 
effect on self-evaluation can become uncontrolled by the individual alone. Authors 
(Ball, 1987, 1994; Hargreaves, 1994) emphasise the political dimension of schooling 
and the need to understand schools as organisations. Both suggest system thinking in 
the practice of self-evaluation. Such thinking necessitates professionals to examine 
through explicit and critical discussions (Elliott 1983; Carr & Kemmis, 1986; 
Hargreaves & Dawe, 1990; Smyth, 1991) the dynamics that develop from interrelated 
conditions in the practice of self-evaluation. This seems a central point to be kept in 
mind when discussing the value of teacher self-evaluation that cannot, and should not, 
be disregarded. 
Concerns Applied in the Greek Context 
In the cases I studied teacher self-evaluation was mostly driven by teachers' 
`common sense' of what was perceived to be the model of a 'good' teacher as construed 
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through experience. For example, nursery teachers adapted their teaching to what they 
perceived was 'right' for pupils of this age. Such adaptation required comparing their 
general predictions about accepted professional practice based on theory and the 
knowledge acquired from situational understanding about pupils' learning capabilities. 
This comparison allowed them to contrast what they had in mind with requirements 
(e.g. on literacy) and to develop a frame of rules of what was expected and needed in 
future actions. Primary teachers' action to build time into their schedule to cope with 
unexpected learning outcomes was the adaptation chosen to solve predicted difficulties 
without affecting the rest of their planning. It would appear that situational knowledge 
feeds back to self-evaluation and can define teacher judgements about practice. 
However, teachers' sense of 'good' evaluation practice was rarely questioned in 
schools. Schools functioned as a closed system (` a closed circuit', to use teacher NI's 
words) that failed to facilitate exchange of information among colleagues, thus to 
enhance teachers' capacity to use feedback in ways leading to advanced understanding 
and improvement of practice (Little, 1982; Southworth, 1994; MacGilchrist et al, 1997). 
The way a school operates becomes vital for successful practice of self-evaluation. 
The use and transfer of situational knowledge via self-evaluation practice was 
evident in the feelings of confidence and perceptions of competency teachers developed 
over years in teaching. Experienced teachers reported: ` after all these years I can read 
in pupils' eyes what they want', or 'now I can teach with closed eyes'. In the 
quantitative analysis experienced teachers (25+ years) seemed more likely to feel 
satisfied with their self-evaluation practice compared to novices suggesting that 
experience advances confidence about one's self-evaluation practice. However, 
confidence arising from experience should not suggest that the use or transfer of 
knowledge is all that is needed for the improvement of practice via self-evaluation. The 
evidence presented in the case studies made this clear. Postal survey responses also 
suggest this. When teachers estimated their self-evaluation effectiveness nearly two 
thirds of them (64.5%: 57% medium value, 7.5% low value) thought their self-
evaluation practice in need of improvement. Such response, especially when combined 
with the negative response (42.9%) on having received sufficient training on educational 
evaluation, implies that not only internal but also external factors impact on teachers' 
efforts to understand practice via self-evaluation. This raises concerns since teachers 
were the only judges of learning in schools: feeling unsatisfied and believing they 
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lacked evaluation knowledge cannot provide reassurance that self-evaluation practice 
had a serious effect on teaching and learning. 
Evaluation knowledge, years of teaching experience and setting can have a 
significant impact on teachers' practice of self-evaluation. This was evident in both sets 
of data. For example, in the postal survey half of the sample with a long teaching 
experience consisted of teachers in primary settings, thus the higher response (compared 
to secondary teachers) they provided with regards to the effectiveness of their self-
evaluation reflects the effect of experience and setting. An interpretation that follows is 
that teachers have different needs for support at different points of time and space that 
need to be addressed (Elliott, 1993a; Kerrins & Cushing, 2000; Howard & McColskey, 
2001). Different perspectives and interests need to be considered. Ball (1987) suggests 
that teachers have 'vested, self and ideological' interests about career advancement. He 
also notes that the dynamics occurring in schools, their independency or their 
interrelation to "outside forces" need consideration (ibid:245). In the cases I studied, a 
lack of interest in teachers towards their teaching was evident with the school micro-
politics contributing. Take for instance, the link between the Head's promotion in the 
primary school and teachers' perceptions of the strategies guiding his actions, such as 
his 'backing off' action when confronted with group requests. Following Ball's 
(ibid:168-173) analysis, it appeared that he was regarded as an 'active strategist' whose 
efforts were rewarded by his superiors. This lack of meritocracy appeared to result in 
the development of pessimistic views among other teachers regarding the prospects of 
career advancement; this did not help them focus on career plans via an attempt to 
improve their performance, or attend professional development programs. 
Postal survey responses revealed confusion about the kind of support needed to 
develop practice: at least one in four teachers did not provide a clear answer in questions 
referring to evaluation: 30.4% was uncertain about having received sufficient training 
about educational evaluation, 34.8% about self-evaluation and 24.1% were not certain if 
they were willing to participate in formal evaluation training schemes. In the short 
questionnaire on educational orientations, 29% of the case study teachers agreed with 
the statement: 'further training on evaluation methodology and acquisition of evaluation 
skills is unnecessary', 17% was not certain. For some teachers the advancement of their 
evaluation knowledge and skills did not seem important, or were uncertain if it was 
important. School experiences once they become tacit knowledge in the setting can 
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prevent teachers from distinguishing which professional issues warrant attention in self-
evaluation. 
Although such findings do not refer to all teachers, and thus must be treated 
cautiously and not interpreted in isolation of the conditions mentioned above and in the 
case study chapters, they raise questions. How effectively can teachers engage in self-
evaluation when they reject the development of their evaluation skills? When they 
doubt the effectiveness? When they are uncertain about its importance? When they 
lack knowledge (or capacity)? Or when personal criteria override professional ones? In 
other words, how valid can their self-evaluations be considered? What are the 
implications for the pupils they teach? The strength of concerns such questions raise is 
increased by other findings: teacher development and accountability towards the 
government were seen as different entities by the case study and the postal survey 
samples. The attitude measurements indicated a higher value placed on self-evaluation 
for improving students' learning and showing professional responsibility rather than for 
teacher development. Personal accountability prevailed in teacher development; for 
instance, personal development received the highest value. Confusion seemed prevalent 
about what constituted personal and professional identity. 
The question raised is: if teachers considered their employer as having a minor 
role in their professional development and if they did not take steps to self-develop (as 
the analysis has indicated for some teachers), what chance does self-evaluation practice 
have to improve teaching? The evidence suggests it can be minimal and in some cases 
self-evaluation might result in learning that hinders such improvement. For instance, in 
the attitude scales, teachers' attention focused on improvement of learning outcomes 
without the equivalent attention to defining teaching needs; also learning outcomes were 
valued more than professional awareness. Such value placed on outcomes suggests a 
lack of attention to processes, which leads easily to adopting an instruction orientation 
and an approach to learning that is performance-oriented rather than learning-oriented 
(Watkins et al, 2002). Attention needs to be paid to 'micro self-evaluation'; the focus 
needs to be placed on learning outcomes and on the quality of learning occurring in 
schools (MacGilchrist, et al 1997; Reed & Street, 2002). This did not seem to be 
acknowledged by most teachers in this study. It would appear that not perceiving 
school or teaching experience as impacting on professional awareness or learning 
outcomes (as self-evaluation benefits) can result in a perceived personal control over 
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self-evaluation processes and outcomes, but also lead to a lack of examination of the 
impact of conditions on practice. 
The case studies provided evidence that feelings of autonomy could be misused 
in self-evaluation, and also highlighted the impact on judgements when conditions do 
not become the objects of critical reflection. According to Kelly (1963:128-129) the 
constructs one develops (e.g. the construct of one's own control) provide a 'pathway of 
freedom of movement', that is, when one is confronted with a dichotomous choice he is 
free to decide what to elaborate. The way these teachers chose to exercise professional 
autonomy seemed inextricably related to the way they experienced it inside their 
schools. Schools as 'paradoxical institutions' can 'fabricate' the image they want to 
project (Ball, 1997a). Teachers need to be aware of how their actions reflect this image 
and what part they want to play in this 'fabrication', if teaching and teachers are to be 
reformed in 'authentic' ways (Ball, 1999) via self-evaluation. That is, if teachers are to 
become re-oriented without their teaching becoming valueless and meaningless. 
Otherwise, the manageability of self-evaluation practice can predominate and the main 
intention of self-learning, as a purpose of self-evaluation, can be lost. Schools enhance 
awareness when they incorporate procedures, such as peer discussions, to facilitate 
constructive questioning and criticism. This way they function as 'learning systems' 
(Senge, 1990; O'Neil, 1995; Conzemious & Conzemious, 1996; O'Sullivan, 1997; 
MacGilchrist at al, 1997; Zederayko & Ward, 1999; Ovando, 2001). The next section 
considers the form, content, use and effects of teachers' discourse on self-evaluation 
practice. Examining how teachers' discourse affected self-evaluation behaviour meant 
attending to the 'micro-politics' of the school without losing the 'bigger' picture, "the 
collectivity" (Ball, 1987:168) and avoiding "theoretical isolationism" (Ball, 1997:269). 
Teachers' Discourse 
Teachers' discourse is important for school learning (Lodge, 2001); as Ball 
(1994:22) notes: "we are (his italics) the ...voices, the knowledge, the power relations 
that a discourse constructs and allows. We do not 'know' what we say, we 'are' what 
we say and do". This section outlines collegial discourse, the conditions that nurtured it 
and the implications for explicit and collective self-evaluation. Such evaluation is 
important to help teachers understand the mistaken views they might develop with 
regard to their practice (Elliott, 1993c; Tuohy, 1994; McLaughlin, 1999). Collegial 
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discourse needs to be explicit and critical to raise awareness of values driving practices 
(Carr & Kemmis, 1986) to assist in the development of common understandings and 
expand the stock of tacit traditional knowledge (Elliott, 1983). School improvement and 
teacher learning and development benefit from such an examination of practices 
(Hayson, 1985; Airasian & Gullickson, 1997; Elliott & Altricher, 2000; Harris & 
Antony, 2001). 
Teachers' discourse was distinguished in analysis as formal and informal. 
Formal discourse, used in the school's action-policy (which includes statements 
of teacher responsibilities), is characterised by being explicit and bureaucratic. Such 
discourse did not appear to promote a critical sharing of practice; for example, teachers 
avoided expressing their views in the pedagogic meetings that I observed and 
considered these meetings a 'waste of time'. 
Informal discourse is teacher-initiated and varied according to the audience and 
subject discussed. This was evident from the discussions I witnessed and explored. For 
example, when teachers discussed subjects such as pedagogy, school organisation, class 
management and educational policy some teachers spoke only when certain teachers 
were present while others spoke only when they were addressed. Consider the 
discussion regarding the policy directive in the primary school: while not all teachers 
contributed, the discussion was neither critical nor consensual. Teachers did not 
question their interpretations neither did they change their views to a shared 
understanding about the directive. Such discourse had little chance to impact on 
teachers' self-evaluation practice. 
When teachers experienced similar circumstances (e.g. same subject or year 
group as in the case of homework in the primary school), or trusted and respected the 
views of one another (e.g. criticising practice in the nursery schools), they discussed 
problems and critical issues, such as, strategies, management techniques, teaching plans 
and personal matters. To illustrate, 'I talk about my practice to teachers who see things 
and act in ways that I find acceptable' (Interview, Primary Teacher NI). The discourse 
was more inclusive, supportive and positive. The quantitative responses of teachers 
who were alone or with another teacher of the same subject-speciality in the school 
indicated a valuing of this type of discourse. Such discourse provided opportunities that 
teachers could use to critically examine their practices and develop shared 
understandings. 
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When teacher performance became a subject for serious discussion and criticism 
the discourse was unprofessional and judgemental. The teacher, whose performance 
was discussed, was absent. Even when teacher performance caused problems to others 
it was not discussed openly. For instance, teacher F's performance caused problems for 
the main class-teacher (Assistant Head) but he did not mention them while she was 
present; 'this would be in vain', he said. Such judgemental discourse did not help him, 
or teacher F, or the class pupils that they taught. Principles underlying professional 
values, such as 'supporting colleagues', were also avoided in the presence of many 
teachers, as were principles underlying policy. Consider the Head's response (` oh 
dear!') to the teacher CH's critique of the government showing disrespect to teachers. 
It would appear that the behaviour of colleagues could motivate teachers to 
conform to the kind of collegial discourse they perceive as acceptable. In the schools 
studied, teachers did not question the type of discourse that prevailed in their schools 
due to their awareness of the consequences. This maintained the situation. If teachers 
talked openly for example, a consequence would be 'getting the label' which related to 
the fear of losing professional respect. Teachers worried about becoming a 'target' and 
avoided conflict situations and 'secret talk' (`talk behind one's back'), which they 
suspected but could not confront. Structural and organisational arrangements sustained 
the prevailing type of discourse. For instance, the timetable arrangements in the case of 
the primary school, or being the only adult in the class, restricted the chances for 
meaningful collegial discussions. Nursery teachers' quick drops' into other classrooms 
to discuss 'on the spot' issues was a management technique they developed to overcome 
classroom isolation. The academic pressure on primary teachers prevented this. 
The perceptions of justice, flexibility, openness and co-operation that teachers 
hold about their work place, seemed important for their self-evaluation practice; 
teachers regarded these features important for open and critical conversations. Such 
features can help establish a climate, which facilitates change processes related to 
school improvement and teacher development (Feiman-Nemser & Floden, 1986; Fullan 
& Stiegelbauer, 1991) and can be considered indicators of the centrality of teachers' 
work. These teachers perceived these features missing. The consequences for teaching 
and teachers were evident in their perception of 'levelling' and the feelings of 'being 
held under seizure' and 'burnt out'. Such perceptions indicate "the constraining power 
of the organisation... (which was) embedded in the actions of others" (Ball, 1987:279). 
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This power affected self-evaluation. Primary teacher NI's comment that unequal 
treatment at work causes a 'vicious circle' in which teachers lose 'peace and clarity of 
mind' when fighting for recognition of their rights, reflected how conditions create 
dissatisfaction. Seeing "one's rights in relation to those of others", not simply claiming 
them (Bohme, 2001:53) is what justice is about in the workplace. Lack of this view can 
lead to teachers' alienation or disaffection from engaging actively in teaching. 
It has been argued that the Head has an important role to play in teacher 
evaluation by attending to the development of just, flexible and open procedures and by 
facilitating collegial communication (Rosenholtz et al, 1986; Griffin, 1990; Maxsy, 
1991; Blase & Anderson, 1995; Bowring-Carr & West-Bunham, 1997; Mulford, 2001; 
King, 2002; Fullan, 2002; Davis et al, 2002). Ball (1987:278) notes conflict penetrates 
schools as organisations, the role of the head in the organisation of schools "is 
significantly concerned with domination (his italics)". In this study, the role of the 
Head, conceived by policy-makers as that of the person-in-between, as the 'equaliser', 
seemed not to provide teachers with a sense of justice, flexibility and openness in school 
procedures; neither did this role facilitate collegial communication. Take for instance, 
the Head's management action of 'backing off: some regarded it as ` unwillingness', 
`inadequacy' apathy' towards problem solution, some considered it ` fake', others 
associated it to the way he was selected to the post. This impacted on their motivation 
to engage in thorough examination of practice; on their understanding of appropriate 
action; on their capacity to reach clear judgements; on the way feedback was utilised; on 
their sense of accountability. 
DEVELOPMENT OF SELF-EVALUATION 
Both sets of data indicated that teachers over the years changed their perceptions 
of teaching (Huberman, 1983; Broadfoot et at, 1993). They 'moved', for instance, from 
searching for prescriptive ways to teach and evaluate to valuing flexibility, classroom 
uniqueness and contextual data as important in self-evaluation. The favouring of pupils' 
authentic involvement by some teachers was a lesson learned from experience, as were 
the conscious efforts required to keep track with the year plan while 'being open' and 
prepared for unexpected changes. Such developments represent advancement in 
teachers' thinking that benefits self-evaluation. A major development in teachers' self-
evaluation practice was to consider their own situational understanding as valuable 
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knowledge. Such development refers both to reflective practice and theorising about 
practice: consider N's reflective practice when reporting that pupils would understand 
the geographical concepts if she had used more concrete teaching aids, or nursery 
teacher H's theorising of the need to advance pupils' social awareness and skills. 
Nonetheless, such development did not seem to be sufficient to alter the practice 
of self-evaluation in significant ways (e.g. result in explicit questioning of policy 
principles). It would appear that the processing of information at conscious or 
unconscious, individual or collective, conceptual or practical levels produced shared 
understanding about particular situations affecting the judgements, decisions and actions 
produced. For example, teachers used worksheets to demonstrate accountability to the 
school and parents. Such use reflected an institutional rule that was based on consensus, 
a kind of 'shared understanding' that acted to legitimate decisions reached without 
requiring complete convergence of interpretation (Resnick, 1991). Shared 
understanding reached this way did not appear to advance teachers' critical stance 
towards practice. Developing one's critical ability to reflect and theorise about practice 
appeared to need increased understanding of a theoretical and situational nature 
confirmed by explicit questioning and shared decision making processes. Teachers 
seemed to be aware, or at least to 'sense' this. For example, many postal survey 
responses connected advancement in self-evaluation with specific forms of in-service 
training (e.g. exemplary seminars or ones based on conversation). Case study teachers 
repeatedly connected self-evaluation practice with the need of advisers to communicate 
ways to improve practice. Writers note that the need to restore a disrupted understanding 
leads to conscious judgements, thus to conscious decisions about practice (Calderhead, 
1984; Day & Calderhead, 1993; Airasian & Gullickson, 1994; Garrison, 1999). 
In this study the development of self-evaluation while it was dependent on the 
individual, for example, one's capacity to change practice, it was determined by the 
interplay of personal (i.e. disposition) and contextual (i.e. treatment of teachers) factors: 
`I don't believe in what I did ten years ago... I didn't change my principles... 
sometimes I have balanced them' (Teacher P) 
The act of 'balancing' principles might be different for individual teachers depending on 
the social interaction that takes places in particular contexts. Airasian and Gullickson 
(1994:196) acknowledge the influence of many factors in self-assessment "...but two 
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main ones are dissonance in the environment and personal curiosity about beliefs and 
outcomes". For Aristotle, while accepting responsibility of one's own actions depends 
on the individual's free will, one's actions necessarily follow one's convictions (Ross, 
1993:285-7): 
`When you question what you are trying to achieve, you ask yourself: is it worth 
doing this and losing the other, which is more important?' (Interview, Primary 
Teacher CH) 
Determining what is of worth for one's own practice allows one to reveal one's capacity 
to acknowledge and examine practice; also to express what one honours and considers 
as true and wise. This means to express in action one's virtues, such as the ones 
Aristotle describes as magnanimity (megalopsechia) (this means one's claim of honour) 
and one's sense of truth (alethia) and personal wisdom (sofrosene) (Ross, 1993). Such 
virtues facilitate self-acceptance and self-actualisation; both are necessary for adult 
development (O'Hanlon, 1993; Bredo, 1997). However, the practice of self-evaluation 
to be able to bring about sustained change (e.g. of principles) seemed to require not only 
a declared disposition to learn more about events and outcomes but also a critical stance 
towards the beliefs underpinning one's own and others' actions in the setting. In this 
context, teacher self-evaluation becomes an asset for teacher learning and development. 
This study's evidence cannot claim that all teachers expressed these virtues via their 
self-evaluation behaviour, or they self-evaluated because of a concern to self-develop 
and improve practice. This suggests that the full learning potential of their self-
evaluative practice was not fully recognised and utilised. Such development in the 
Greek context relates closely to the fact that the worthiness of practice was not 
challenged by others, and also that teacher capacity to acknowledge and critically 
examine practice was established to be a personal rather than a professional, 
collaborative act. 
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CHAPTER NINE 
CONTRIBUTIONS AND RECOMMENDATIONS 
This study explores the practice of teacher self-evaluation and its relation to 
teacher learning and development in Greece and contributes accordingly to 
understanding that as a learning process. The role of context (personal, professional, 
institutional and policy) in teacher self-evaluation has been investigated. The study 
examined the dynamics that develop between and within different contexts at the levels 
of the teacher and the school and detected tensions, short-comings and differences in the 
conduct of teacher self-evaluation across teachers, or groups of teachers. This 
illuminated how features of these contexts relate to the sense of accountability that 
teachers develop and the implications for teacher learning and development. In this 
final section the contributions are summarised and recommendations are suggested for 
further research and action in Greece. The epilogue summarises why these teachers' 
self-evaluation practice did not stand a fair chance of operating differently and 
developing. 
CONTRIBUTIONS 
A small-scale study conducted in a context different from other studies, in social, 
political and cultural terms, might be seen as having little to offer to the broader field of 
the evaluation of teachers. Besides, Greek teachers are the sole evaluators of their 
teaching. This feature might make their self-evaluation practice look different from 
others who self-evaluate under different circumstances, those in which evaluation is 
based on explicit measurements (Milanowski & Heneman, 1994, 2001; Norman, 1994; 
Peterson et al, 2001). However, as this study has indicated (along with others, e.g. 
Stavrida, 1990; Solomon, 1992; Mavrogiorgos, 1993), Greek teachers self-evaluate in a 
highly centralised educational system; they have to teach from mandatory books, under 
the pressure of a national curriculum and bureaucratic procedures that delay the solution 
of problems teachers face in everyday practice. In this respect, their efforts to self-
evaluate may not be as different as it may initially be thought. As the evidence 
revealed, self-evaluation practice was driven by similar concerns and was supported or 
constrained by similar factors as those recorded in the literature of case study and action 
research (e.g. Clift et al, 1987; Simons, 1987; CARN, 1993; MacBeath & the NUT, 
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1999); the management of learning and teaching (e.g. Hayson, 1985; Smyth, 1988; 
Elliott, 1990; MacGilchrist et al, 1995; Nunan & Lamp, 1996; Hargreaves, 1999); and 
change (e.g. Fullan & Stiegelbauer, 1991; McLaughlin & Marsh, 1990; Ball, 1999; 
Elliott, 1998, 2000). For example, Freedman and colleagues (1988) described 
conditions that contribute to teachers' exhaustion (`burnt out'); similar examples were 
illustrated in the case study chapters documenting the impact of the educational policy, 
and hierarchical structure, on teachers' perceptions and feelings, such as being held 
`under seizure'. Further, Greek teachers functioning in 'loosely coupled' settings 
(Rosenholtz et al, 1986) felt they could define teaching success in individualistic terms. 
Researchers (Calderhead, 1984; Stufflebeam, 1991; Sawyer, 2001) have 
recorded the link between the decision-making process and the development of 
teachers' understanding. In this study, teachers self-evaluated to improve understanding 
of practice before they decided on further action. This implies that both their 
knowledge and development could benefit. However, perceiving self-evaluation as an 
implicit and quick process had an impact on the rationale used to justify self-evaluation 
action: 'stopping' to 'question' one's own actions while teaching was seen as losing 
control. Schon (1983) explains how this reasoning has come to prevail, while Elliott 
(1994) notes that teachers in England would not see the value of self-evaluating 
explicitly, reasoning that they 'self-evaluated anyway'. He argues that this attitude has 
become a 'cultural' factor, which hinders the development of teacher self-evaluation. 
The studies I have reviewed made clear the connection between improvement, 
development, accountability and self-evaluation. The evidence from this study suggests 
that teachers self-evaluated to develop understanding of practice and for accountability 
purposes. For both purposes the self-evaluation process produced outcomes that caused 
or affected teacher learning. This learning determined the behaviour teachers adopted 
towards enhancing the quality of their practice and shaped the sense of accountability 
that they developed. This finding supports the argument that a shift is needed towards 
evaluation for learning (Hayson, 1985; Day, 1988; Bredeson, 2000; Watkins, 2001; 
Reed & Street, 2002). This shift would contribute to what is needed in teacher self-
evaluation to assist teachers develop professionally. From the research it is apparent 
that if teachers are to use the learning they acquire from self-evaluation to develop as 
teachers they need evaluation knowledge and skills; this includes the use of reflective 
and diagnostic capacities. Elliott (1994) refers to this need as the 'methodological' 
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factor, arguing that the lack of attendance to its importance has hindered the 
development of teacher self-evaluation. 
There are universal parameters regarding teacher learning and development and 
their relation to improvement of teaching, such as the need for, and importance of, 
feedback for developing understanding of one's own practice. The study demonstrated 
the usefulness of the information one acquires from monologue or interactive dialogue 
in determining and defining success to improve own practice; improvement of practice 
depends on situational analysis and the understanding that teachers develop of their 
practice (Hopkins et al, 1994). By being immersed in the context of teachers' self-
evaluation practice I was able to develop some insights about the beliefs, perceptions 
and attitudes underpinning this practice and reflect on issues that support or constrain 
teachers' learning and development. An insight gained from this study was the 
realisation that teacher self-evaluation as a learning process is worthy as an end in itself. 
Many teachers in this study appeared to have developed this awareness. 
However, their conception of teacher self-evaluation as an implicit and personal 
matter appeared to constrain the way they communicated what they had learnt from 
their self-evaluations, and also to contribute to their alignment to what was acceptable 
practice. It prohibited also the development and adoption of a critical shared language, 
collegial critical examination of practice and the development of a shared concern for 
effective learning. The study has provided indications that this depends on teachers 
developing a clear understanding of differences in concepts such as, assessing, 
monitoring, regulating, speculating, examining and criticising. Each concept, while it 
associates closely to, and is used in conjunction with the others, has a distinct meaning 
and function. To these teachers self-evaluation meant one or the other of these terms, 
which suggests that they did not understand these concepts and their interrelationship. 
This implies that the different possibilities each concept could offer was either not 
acknowledged, or ignored. Such differentiation in what teacher self-evaluation meant 
implies that these teachers could not make clear to others what they believed and 
valued. Their lack of understanding of these evaluation concepts meant that they could 
not communicate their evaluation of their own practice effectively and accurately. 
Time, established thinking and practices related to structure and school culture 
appeared to be important dimensions to consider when attempting to develop an explicit 
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and critical communication of judgements. Taking the initiative to communicate 
judgements of one's own practice appeared to require more than empowerment. An 
overall lesson from this research concerns the way the individual context is influenced 
by the institutional, professional and policy contexts: the success of teacher self-
evaluation can depend on the dynamics developed from this interrelationship. Teachers' 
self-evaluation behaviour seemed closely related to, and heavily influenced by, what 
was internalised as acceptable in these contexts. This internalised construct bounded 
communication, influenced change processes and problem solution and accounted for a 
gap between the 'ideal' behaviour teachers preached to the one encountered in action. 
Teaching might be conceived as 'doing' (Elliott, 1983) or 'making' (Squires, 2003) 
(Aristotle's conception of 'praxis' and `techne' respectively). However, as Elliott 
(1983:234) notes: 
"The ends of activities... are derived from conceptions of 'good' life and refer to 
ethical ideals and values. These are qualities to be realised in action rather than 
products to be brought about by it... it's not possible to define such qualities 
with absolute precision.... For we never possess perfect moral knowledge to 
guide our doing" 
This study indicated that self-evaluation can offer opportunities to teachers to realise in 
action the ethical dimensions of their teaching, however, the person-dependent and 
context-dependent aspects of self-evaluation can affect the quality of learning and the 
changes that this learning brings to practice. For teachers in this study the effect is 
reflected in the missed opportunity to use self-evaluation as a strategy for self-
development; the effect for teaching is seen in their limited attempts to change practice. 
Appreciating the outcomes of the interaction between the contexts that shaped 
self-evaluation practice at these levels may explain why teachers evaluated one way or 
another, but this is possible up to a certain extent. Outcomes are not static but 
continuously changing (Overton & Reece, 1973). Exploring the interaction between 
these contexts can lead to a deeper understanding of the self-evaluation process. For 
instance, it is important to understand the impact of the professional and policy contexts 
on teachers' virtues when teachers communicate judgements of practice. This could be 
the focus of another study since in this research teacher virtues were identified as 
playing a central role in understanding why teachers evaluated their practice. 
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RECOMMENDATIONS 
The evidence of this study suggest that teacher self-evaluation, as a strategy 
adopted to promote teacher learning and development, can bring changes in practice that 
ensure effective school learning only when certain conditions are met. Researchers 
suggest that changing school practices requires changes at the levels of structure, 
policies and cultural beliefs (Cuban, 1990; Handy, 1994; Barber, 1995; Hargreaves, 
1997; Dale, 1997; Codd et al, 1997; Holly & Hopkins, 1988). My recommendations 
regarding changes needed in the Greek context concern the establishment of a 
collaborative culture and the development of collaborative forms of self-evaluation. 
This requires the provision of training, evaluation and assessment skills, a concern for 
effective learning and structural changes. 
Collaborative Culture 
The evidence of this study indicated that effective leadership, flexible 
organisation, open relationships and justice in school procedures accounted for the way 
teachers perceived they ought to self-evaluate practice. All these are characteristics of 
school culture suggesting that successful implementation of self-evaluation can depend 
on adopting a whole school approach in evaluating teaching practice. Mentioning such 
approach in legislation (e.g. production of self-evaluation reports) and recognising 
teachers' right to self-evaluate their practice does not necessarily mean that this is all 
that these teachers needed to bring about radical improvement in their teaching practice, 
pupils' learning and their own development. Deeper changes are required, such as 
making allowances for the development of a collaborative school culture (Little, 1982; 
Hargreaves & Dawe, 1990). The suggestion is that a similar culture that allows space 
for inefficiencies to be dealt within schools views problems and failures as the 
responsibility of the group. Many teachers in this study wanted to co-operate but felt 
compelled to work on their own and concealed their problems to avoid confrontations 
and feelings of insecurity. Teachers wanted to experience the acknowledgement, 
reward and celebration of good practice. However, if a teacher sought to do something 
different to what was accepted at school level, the tensions associated with a school 
culture that was not collaborative would cause the teacher to remain within the accepted 
norm of school. In this way the opportunity for the school to utilise the understanding 
223 
teachers developed from their self-evaluations to promote learning in the setting to raise 
teachers' expectations of practice was minimised. 
Collaborative Self-Evaluation 
Indeed, this study has demonstrated the value of teacher self-evaluation, and that 
teachers have viewed it as an inextricable part of their teaching. Such a view provides a 
secure base on which to build processes and procedures that can assist teachers use it 
more successfully through collaborative action, for example to be given opportunities to 
be actively involved in planning and managing collaborative forms of self-evaluation. 
The management of such evaluation needs: 
1) To address the development of a school policy that deals with its learning processes 
and outcomes. The lack of such policy led teachers in this study to value classroom 
isolation and exclude others (colleagues, parents and officials) from the learning 
experienced. 
2) To consider ways to overcome teachers' normative behaviour (e.g. 'attendance to 
acceptable discourse') and the associated consequences (e.g. feelings of 'being the 
target'). These teachers appeared incapable of disregarding what was the norm in 
their school or changing their self-evaluation habits. 
3) To provide opportunities to teachers to share critically experiences inside and 
outside teaching situations (e.g. peer reviews and observations). 
4) To provide teachers with knowledge that can enable them to see the value of 
developing plans for collaborative action and team ownership. 
5) To facilitate the fulfilment of such plans and action (e.g. by ensuring access to the 
kind of support that teachers demand). 
6) To ensure that processes are in order so teachers can exhibit and explain to other 
teams in the school success and failure in their collaborative action. 
7) To provide a climate of confidentiality to facilitate the explicit questioning of 
principles underlying beliefs and expectations. The research has illustrated that 
"beliefs may be myopic, biased, or subjective" (Airasian & Gullickson, 1994:201); 
ignoring them, neither assists teachers to change nor students to progress. 
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All these require changes at the policy level (e.g. funds for resources), the school level 
(e.g. in the timetable) and the practice level (e.g. teacher visiting other classrooms, or 
changing classrooms during the year, or co-operative teaching in one classroom). They 
also require internal mobility. The privilege of internal mobility that the above changes 
bring to practice can have a beneficial effect on self-evaluation practice since such 
mobility demands alertness and a departure from 'safe' ways to act (e.g. the habitual 
behaviour observed in this study). Internal mobility to be beneficial needs to pay due 
attention to the issues of respect and trust and consider teacher choice. As much as 
individual capacity ought to be respected, it is equally important that all teachers make 
their contribution in the management of collaborative self-evaluation processes. 
Sustained change requires change at individual level (Elliott, 1998). This means that the 
school needs to deploy and be held responsible for staff development plans. Such plans 
can make use of existing school expertise when appropriate. For example, primary 
teacher CH was qualified in computer technology, however, the school did not use his 
expertise; the implications concern the individual teacher (e.g. he was disappointed), the 
school (e.g. teachers were incapable of incorporating computer use into the timetable) 
and pupils' learning opportunities. Providing time for reviews of practice, mentoring 
and planned action to correct inefficiencies can be part of such plans. It is important not 
to assume that allocating time is enough; the study made evident that a specific focus 
and agenda are required for success in self-evaluation processes. 
Training 
From the evidence of this research and from personal experience of both initial and 
in-service training in Greece, I would argue that when teachers self-evaluated they used 
what they had tacitly learned from training and their own experience of education in the 
Greek culture. For example, trainers lecture instead of engaging teachers actively in 
their teaching. Teachers are also not asked to evaluate what they are taught. Teachers' 
comments such as, 'understanding research theories and findings (e.g. on motivation 
theory and co-operative learning) is difficult' or 'these are theories, in practice it's 
different' reveals a lack of understanding of the need to demonstrate the value so that 
teachers can consider the benefits of such theories for their own practice. Given this 
context, one cannot expect teachers to behave differently and involve others in their 
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self-evaluation practices. Teacher development needs to be conceptualised in Greece 
with a focus on adult development and on the ways teachers utilise the knowledge they 
bring and acquire from their particular situations to assist teachers develop their self-
evaluation practice. Teacher development must be seen as a process that starts from 
initial training and is continuous until retirement. In initial teacher training, procedures 
of reflection and critique need to be incorporated (such as, one-to-one tutorials, 
collaborative planning, sharing experiences in critical group discussions, undertaking 
action-research projects in teams, examining reflective tools, e.g. diaries, portfolios, 
videotapes etc.) in order to familiarise teachers with the idea of sharing experiences in 
critical ways, acquainting them with processes and equipping them with techniques 
necessary for reflective and self-evaluation practice. In-service training needs to attend 
to the following: 
1) Active learning needs to be used in training courses and teachers need to be 
encouraged to contribute their knowledge from practice. For example, courses 
on co-operative learning ought to make use of co-operative learning strategies 
during training. This was not the case for the teachers of this study. 
2) To give teachers opportunities to discuss their values and the tensions that these 
cause in practice. Sadler (1985) calls such values 'axiological' (or 'higher-level 
criteria') and considers them important. Such questioning can assist teachers to 
determine their meaning for particular contexts. The role and use of different 
kinds of criteria adopted needs to be explicitly examined. 
3) To promote personal and institutional self-evaluation; as noted above, teachers 
will need to have an active role in planning and implementing such training, and 
be protected and supported by set procedures (e.g. groups composed of various 
stakeholders) and individuals fit for this role. 
It is vital to integrate courses on educational evaluation and procedures that enhance 
collaboration into daily routines (e.g. mentoring, Holden, 2002). It is clear from this 
study that teachers to self-evaluate successfully need continuous support and in some 
cases guidance (e.g. novices or when involved in initiatives). Regardless of who 
provides support or guidance (e.g. experienced teachers or experts), these individuals 
need to be committed, to have advanced understanding about educational evaluation and 
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learning processes and facilitate the practice of self-evaluation. It is vital not to assume 
that: 
1) Greek teachers are ready, or will feel safe, to openly discuss their practice to 
experts imposed from the hierarchy. These teachers withheld information from 
the officers assigned to help them improve practice. 
2) conflicting roles can be served simultaneously (for example, EA and Heads are 
by legislation assigned to act as supporters and evaluators). This can easily lead 
to the devaluing and distortion of self-evaluation processes. 
3) teachers' lack of interest necessitates a disregard for self-evaluation practice. 
4) individuals assigned to support teachers could use this experience for their own 
purposes without teacher agreement. Agreements need to be reached and 
procedures to be set out regarding the use of self-evaluation evidence. 
5) training experiences need to be the same for novices and experienced teachers or 
for different subject specialists. Differences in self-assessments among novices 
and experienced teachers noted by researchers (Elliott, 1993a; Airasian & 
Gullickson, 1994) were detected among groups of teachers suggesting different 
interests and development needs through years. Training for self-evaluation will 
need to align to teachers' needs to have an impact or to change practice. 
Teachers expected relevant, practical and continuous assistance; such support 
has the potential to awaken teachers' appreciation of the self-evaluation process, 
the value for learning from engaging others and motivate them to proceed with 
excellence of practice. 
6) different sources providing support (Ovando, 2001) can be the best solution. 
The choice of appropriate sources of support needs to align to teachers' 
perceptions of effective sources of support. For example, physical education 
teachers seemed ready to accept officers' support, this was not the case with the 
other groups; also nursery teachers appeared open to question each others' 
experiences, primary teachers held reservations. 
Such issues and assumptions need the attention of planners that aim to improve teaching 
via an evaluation that fosters teacher development. Elliott (1983:237-8) distinguishes 
between professional development 'towards mastery' and development 'beyond 
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mastery' and urges adoption of the latter. This distinction reflects whether an 
educational system should reproduce and maintain traditional practices (thus target for 
teacher development 'towards mastery') or aim to develop teaching in ways suitable to 
the changing circumstances (thus aim for teacher development 'beyond mastery'). The 
kind of teacher development adopted reflects this difference and accounts for teacher 
learning via self-evaluation. 
Evaluation And Assessment Skills 
It is evident from this study that teachers need to acquire knowledge and skills in 
assessment and evaluation and feel confident to use them. These teachers viewed pupils' 
assessment and their self-evaluation as inextricably linked; however, a lack of such 
knowledge was evident from the analysis of the data. Acquiring proficiency in 
assessment is vital for pupils' progress and also for teacher situated learning. Teachers 
need also to enhance their capacity to understand the why, how, when and what to 
attend to in self-evaluation and to realise the effect of feedback on evaluative 
judgements. This implies that teachers need to question beliefs, such as others are 
`strangers' in their teaching, they should teach 'as they liked', pupils lack the capacity 
to express opinions about teacher judgements and decisions. This demands that teachers 
realise the value of adopting a critical stance towards one's own and others' judgements. 
To facilitate involvement in self-evaluation teachers need to engage in dialogue (with 
pupils, colleagues, parents, officers). Authors have suggested strategies, techniques and 
tools to be used in self-evaluation (e.g. Moyles, 1988; Adams & Burgess, 1989; 
Kremer-Hayon, 1993; Airasian & Gullickson, 1997; Mitchell & Weber, 1999; 
Klenowski, 2002). Greek teachers need to become familiar with such literature, develop 
and use their own techniques to derive constructive feedback in their particular 
circumstances. 
Concern for Effective Learning 
A concern for effective learning needs to be developed at all levels of the 
educational system. This requires advancing teachers' understanding of the 
interrelationship of self-evaluation, assessment, curriculum and pedagogy. This 
understanding was missing and when related to the absence of explicit and clear 
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principles of excellence it did not help teachers to examine the criteria and standards 
they used in self-evaluation. Teacher evaluation needs to be guided by principles of 
excellence (K. Peterson, 2000) and hierarchically organised criteria and standards 
(Sadler, 1985) although criteria that represent cognitive complexity may be difficult to 
be defined (Dwyer, 1994). 
To develop teacher realisation necessitates teacher duties to be clearly defined so 
criteria for good practices that promote pupils' learning can be explicitly identified. 
Teaching ought to be evaluated based on specified duties (Scriven, 1994) so teachers 
can develop conceptions of quality in teaching as others do, and use the self-evaluation 
processes to monitor common conceptions for their merit in their own situations and 
regulate their actions to challenge and change these conceptions. The teachers I studied 
seemed confused about what constitutes personal and professional identity suggesting 
that teachers' capacity to learn and change their practice through self-evaluation is 
highly dependent on duty specificity. Duty specificity allows teachers to validate 
teaching by using rationales for their own inferences and actions based on theoretical 
and empirical evidence that support them. Validity is important when interpretations of 
judgements are involved (Nuttall, 1987; Messick, 1989). 
Structural Changes 
In this study as identified by Simons (1987), teachers' right to 'privacy' and 
sense of 'territoriality' and 'hierarchy' had a serious effect on teacher self-evaluation. 
The belief that classroom isolation was the 'advantage' of the profession prevented 
teachers from considering their performance as an issue of common concern. 
Improvement of teaching, learning and development has little chance to occur when 
such attitudes prevail. The way schools are organised and operate needs to be 
reconsidered if teachers are to become the agents of change in Greece. For example, 
nursery schools could be organised so that greater exchange of ideas and practices takes 
place with primary colleagues. 
Attention needs to be paid to the dynamics developed from the relationship of 
official procedures (e.g. permanency and promotion) and teacher self-evaluation 
because these procedures can constrain practice. The official procedure of promotion, 
for example, was not practised in a meritocratic way and was evident from the 
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promotion of the Head in the primary case study. What teachers came to value was the 
association with those in power which they saw as a route to promotion. This context 
did not motivate teachers to develop through the practice of self-evaluation, or to engage 
in innovative ways to improve learning. Perceptions, such as 'jockeying oneself into a 
convenient position' and ` lawlessness', prevailed. As Senge (1990) notes, feedback is a 
reciprocal flow of information, with every influence being both a cause and an effect. 
Such perceptions reflected not only the way teachers perceived the educational 
system and the kinds of the relations fostered but also the responsibility to recognise 
openly their weaknesses in teaching. Such recognition is crucial since it signals a 
developed understanding based on a critical examination of one's own actions (Howard 
& McColskey, 2001). At an ethical level, such recognition constitutes a personal virtue, 
which, for Aristotle, is neither an emotion (since emotions do not involve choice and are 
not a stable state) nor a simple ability, but a conscious "tendency to control certain 
emotions and correct action in specific situations" (Ross, 1993:287). Virtue is `exis 
proairetiki' (tkic npoalpEridi: a habit based on proairesis: Nicomachean Ethics, 1106 
a14-1107a2). This implies that teacher avoidance to recognise their weaknesses openly 
in opposition to adopting this as 'ideal', relates to concealing poor performance 
depending on context. Context can determine the kind of approach to evaluating 
teaching (Darling-Hammond & Snyder, 2000). In this study, the school and policy 
environment appeared to remain apathetic towards ensuring ways that develop teachers' 
virtues and to promote a view of self-evaluation as teacher 'business'. Expecting 
teachers to exhibit their virtues without contextual support for such changes can be 
rather futile. 
EPILOGUE 
"Since the system of education in democratic societies always reflects and 
refracts the definition of democracy that society accepts as legitimate and true, 
the educational change, occurring in a democracy at any time, will reveal, how 
that democratic society has interpreted itself in the past and how it intends to 
interpret itself in the future" (Carr & Harnett, 1996:13-4) 
Greek teachers' self-evaluation practices, as reflections of the way teachers 
interpret the values of the Greek society, can be seen as indicators of how democratic 
principles are perceived as enacted in this context. This study demonstrated that the 
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stance teachers take as sole evaluators of the quality of school learning can assist in 
preserving a status-quo in practice and avoid its disconfirmation if it is defined in terms 
of teacher resistance to protecting 'vested rights' once these are perceived as being at 
stake. One could argue that such a stance highlights a conflict of interests (internal 
versus external evaluation, Nevo, 2001); teachers have a right to use their power to 
preserve what is considered as belonging to them. It could be argued that such a stance 
indicates a failure of effective communication between teachers and policy-makers 
(Nevo, 1994; Ball, 1997a). The important issue is that policy ought not to be considered 
a linear process, a matter of 'generation' and 'implementation', of 'product' and 
`outcomes' (Bowe et al, 1992; Ball, 1994; Looney, 2001). In this research such a 
conception of policy accounted for disinterest and confusion in self-evaluation practice; 
not gaining anticipated benefits, such as increased wages, meritocracy and transparency 
in official procedures and decisions provided the rationale in these teachers to minimise 
their efforts to improve practice. In Aristotelian thinking, policy and `phronesis' have a 
tautological meaning thus changes in the former necessarily affect the latter: 
"It is the same `phronesis' that ensures the 'good' for the individual and the 
`good' for the state, but with regard to the individual we call it `phronesis', while 
with regard to the state we call it political science" (Ross, 1993:309). 
This research indicated that teachers alone could exhibit a weakness in clarifying the 
worthiness of long-established conceptions that shape personal ideology. It also became 
evident that the effect of the shortages of the system on teaching can be demonstrated 
via teachers' self-evaluation practice. Teachers may perceive as their 'right' to act 
autonomously, however, struggling alone "to find practical ways around...difficulties of 
time, attitude and lack of training" (Withers, 1994:193) while experiencing prescribed 
ways of teaching, bureaucratic procedures and an individualistic school culture can be 
rather difficult. In the teachers I studied, such experiences resulted in tacit learning 
which framed their expectations and interest to commit to improving teaching via self-
evaluation. "Evaluation systems are credible only where teachers are considered a 
professional resource rather than a source of bureaucratic scrutiny" (Wise & Darling-
Hammond, 1985). Allotting power to teachers to evaluate their teaching without 
ensuring ways that support the effective use of this power seems neither wise nor 
efficient. Teacher self-evaluation, conceived in Greece in terms of control, appeared to 
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leave little space for caring about the ways it ought to be implemented. Such conception 
serves primarily the triad efficiency, effectiveness and economy (Harland, 1996), 
however, in evaluation, the identification of purposes and the controls exercised by its 
use are of most importance (Ball, 1990). 
Unequal distribution of power in the Greek educational system supports the 
argument that the control given to teachers over evaluation practice is based on false 
grounds. Teachers' power to prevail over other sources of power exercised on them 
would only be possible if teachers, when given control over the information that 
concerns their performance, were supported in the management of this information. As 
the analysis indicated, this did not happen. For example, unclear duties led to a lack of 
concern for excellence in teaching practice, inadequate support to teachers (e.g. in-
service training and resources) led to ignorance of important issues to consider when 
self-evaluating practice. The political decision to allot power to teachers raised 
expectations that could not be easily met. The metaphor of the bicycle the primary 
teacher described was indicative of a perceived lack, or inability, or indifference of the 
Greek educational system to cope with teacher inefficiencies and provide appropriate 
support to assist self-evaluation practice. 
This could be avoided if policy-makers did not neglect the factors that account 
for teacher interest in self-evaluation and introduced supportive changes. When changes 
in society are rapid penetrating the educational situations, it is crucial to create and 
foster school conditions that assist teachers realise the limitations and benefits of teacher 
self-evaluation (Hopkins et al, 1994; Darling-Hammond, 1997; Elliott, 1998). Changes 
need to be specific, allow time for modifications and learning in particular contexts 
(Holly & Hopkins, 1988; Retallick, 1999) and incorporate creative modes of supervision 
that provide constructive feedback to teachers (Ovando & Harris, 1993; Lieberman, 
1996). Such changes create space for 'deep' school improvement, which is driven by 
professional judgements reached through self-evaluation (Reed & Learmonth, 2001). 
Exercising teacher self-evaluation collectively can offer a safe way for sustaining 
change in schools (Elliott, 1998). 
One could hold doubts about teachers evaluating their practice, however the 
teachers in this study insisted that they did so because they wanted, and needed, to find 
out how they were doing. The self-evaluation process is based on what Aristotle calls 
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`intellectual desire'. This research has demonstrated that the ways and conditions that 
stimulate this desire are important for the learning involved and the outcomes produced. 
The value of an evaluation that pays attention to the way teachers construct knowledge 
highlights the role of teacher learning to improvement of teaching. The merit of 
evaluation aiming for learning has become evident in this research. Teacher self-
evaluation is primarily a learning process and ought to be valued for that. Attention 
needs to be paid to the way it is practised (reflectively, deliberately, critically, explicitly, 
and systematically) and the interplay among contexts that frame its conduct. 
Teacher-self-evaluation is about teachers building their capacity to self-learn 
and self-develop to help others enhance their capacity for learning. Focusing on the 
learning of all individuals involved in the teaching process can assist schools to become 
learning communities (Stoll et al, 2002). Greek teachers have conceptualised and 
practised teacher self-evaluation as a duty that stemmed from and has directed them, in 
a context where teacher evaluation is the only duty over which they have absolute 
control. This can explain their attempts to preserve what they perceive their vested right 
by keeping the conduct and outcomes of their self-evaluation to themselves. However, 
this can hardly provide reassurance to others, and to themselves, about the quality and 
success of self-evaluation outcomes. This seems to be the price to pay as long as the 
conduct of teacher self-evaluation is perceived and safeguarded as a private enterprise 
which functions without support in a perceived apathetic environment. 
The educational system manifests itself in teachers' successful or dwindling 
performance: this performance reflects the system's efficacy in promoting pupils' and 
teachers' learning and well-being. Greek teachers' self-evaluation practice fused by the 
hierarchical structure and management of the educational system, teachers' lack of 
support and of shared responsibility of the learning occurring in schools, requires a 
vision and organised efforts to examine and assess its quality and effectiveness in 
context. Whether teachers' practice reflected diverse expectations, lack of 
communication, or a struggle of conflicting interests, is a matter of interpretation. The 
issue remains that teachers' perceptions need to be understood and dealt with so self-
evaluation can step away from being a hostage to practices, beliefs and values that 
hinder its development. Greek teachers' self-evaluation practice needs to step beyond 
reliance on 'the pang of consciousness and bulk of knowledge a teacher possesses which 
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allow him to act based on the criteria he thinks appropriate' (Postal survey response). 
In practical and political terms this means that efforts aiming to advance teaching and 
learning need to address the practice of teacher self-evaluation in a holistic manner and 
seriously consider what support is needed to overcome factors that affect its successful 
conduct. It is worth keeping in mind Aristotle's view that 
"each man judges well the things that he knows, and of these he is a good judge" 
(Nicomachean Ethics, 1095a, in Cooper, 1998:32). 
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APPENDIX 1 
THE PILOT STUDY 
Procedures and Outcomes 
After having described in the main text the rationale for using a pilot as a strategy, I 
describe here the procedures that I followed in the pilot in phases (initial, intermediate 
and final) and I outline the most important outcomes. 
Initial phase 
Question development. Oppenheim (1996:59) notes as aspects of piloting the testing of 
procedures, the question wording, the layout of the questionnaire, the escape category. 
My first step was to approach the Head and teachers in a school I had been working and 
discuss concepts related to teacher self-evaluation, such as accountability. My aim was 
to develop questions. The analysis of this discussion led in formulating individual 
questions regarding evaluation experiences and feelings raised out of them, benefits and 
outcomes of self-evaluation, views about pupils' role in teaching and the subject-matter, 
preferences regarding improvement of practice and beliefs about ways teachers learn 
and develop. 
I went back and distributed these questions to fifteen teachers asking for written 
comments about the content and language used. I received twelve responses and held 
discussions with six respondents trying to clarify what they had in mind when giving a 
particular answer. Then, I rephrased some questions with three teachers and recorded 
their answers to assess the differences among explanations. After analysing responses I 
decided on the issues that my questions should address and ways of expressing them. 
The questions evolved around formal and informal evaluation experiences, perceived 
self-evaluation purposes and benefits, ways of conduct, educational orientations, criteria 
used in evaluation practice. The whole process lasted from spring to autumn 2000. 
Intermediate phase 
This phase involves the development of the instruments, the selection of schools for the 
pilot and main study fieldwork, the negotiation with teachers and the MOE for acquiring 
access and the conduct of pilot fieldwork. 
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Developing the Instruments. During winter 2001, based on the questions of the initial 
phase that seemed working well for my study's purposes, I constructed a questionnaire 
that included forty-four questions. I administered it to five teachers and repeatedly held 
informal discussions with each one of them inviting comments, noting issues to attend 
to, checking patterns in answers and the language used (deVaus, 1996; R. Petterson, 
2000). In analysis I focused on variation in answers, ascription of meaning, tendency of 
agreement and reluctance in answering certain questions (Oppenheim, 1996; deVaus, 
1996). This led to developing a shorter questionnaire (30 questions) that included open-
ended and follow-up questions and clusters of statements intended to help me construct 
attitude scales. Issues relevant to my sample's self-evaluation behaviour were included 
(Cohen & Manion, 1994). I administered it to the same five teachers and checked 
practical issues, such as the time needed for completion, general impression (e.g. 
smoothness and monotony) to detect difficulties in following its flow (deVaus, 1996) 
and relevance to the teachers' particular teaching situation (Cohen & Manion, 1994). To 
check and match particular characteristics of the sample whose "outlook, attitudes, 
experiences were likely to cover a similar range and variety in order to avoid 
unanticipated responses later (in) the main sample" (Oppenheim, 1996:69) a revised 
questionnaire was mailed to thirty speciality teachers in several schools. Since this was 
an 'undeclared phase' comments were sought without informing respondents that the 
questionnaire was under development (deVaus, 1996:99). To minimise delivery time, I 
posted it to schools in a radius of 600 km from the return address. Nine schools (three 
nurseries, two primaries, two gymnasiums and two lyceums) received questionnaires 
that were addressed to the Heads and were accompanied by administration notes which 
asked for distribution, collection and return. Sixteen teachers responded, six of them 
offered comments. 
I also used twenty-five questions from the initial phase to design a rough interview 
schedule. I was not certain which issues would be more relevant to my sample's needs, 
thus important to focus on during interviewing. The analysis of the informal discussions 
with the previous five teachers suggested that I needed to limit the focus in the 
interviewing process. For example, my initial choice to examine teachers' self-
evaluation practice using the CIPP model (Stufflebeam, 1991) might provide a deeper 
insight but I felt it might be better in my case to attend to purposes, benefits, processes 
and the role of others assuming that this could provide information useful to what I was 
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looking to describe in this study. I ended up with an interview schedule that included 19 
questions accompanied by prompts and related in some way and order. I reformulated 
the interview schedule to include nineteen questions, I reordered questions to facilitate 
skipping some or examining in detail others; for example, general views regarding self-
evaluation were followed by questions of personal engagement. 
Selection and negotiation. Then, I negotiated my access to schools (spring 2001). Little 
educational research occurs in Greece (OECD, 1997) thus teachers are unfamiliar in 
offering their accounts for research purposes. Besides, their strong opposition towards 
proposed evaluation policies suggests sensitivity towards issues surrounding evaluation. 
Teachers needed to be approached carefully to investigate teachers' interest for 
participation; this could help in acquiring valid findings. Also, formal regulations apply 
for accessing schools for research purposes: teachers, local Administration Offices and 
the Ministry of Education needed to be contacted. The names of the case study schools 
to education authorities needed also to be reported to the MOE. 
My contacts with Administration Officers granted oral permission and allowed 
key informants to suggest which schools might be more willing to participate; this 
proved particularly helpful in the pilot fieldwork. Based partly on this information, I 
visited several schools (fifteen in total, seven of which were nurseries) informing 
teachers about the research aims and process, the need to include people willing to offer 
their accounts and the right of teachers to clear data, and to withdraw. In seven schools 
teachers expressed an explicit interest for participation; for example, in a primary school 
the staff engaged in a vivid conversation about the evaluation of teachers that continued 
when teachers finished their work. In some schools teachers appeared to be willing to 
participate but classroom observation seemed to make teachers hold reservations; to get 
a sense of the climate I faced, I cite a teacher's comment: 
`You can come and attend in my classroom but not observe'. 
It seemed that the concept 'observation' carried judgmental connotations; teachers 
seemed not willing to accept that anyone else should make judgements about their 
teaching but themselves. In some schools the majority of teachers did not exhibit an 
explicit interest: the time pressure and uncertainty about teaching in the same school the 
following year (during main fieldwork) were the excuses presented for hesitation to 
participate. These contacts resulted in selecting schools willing to participate and in 
reaching agreement of appropriate time to conduct research without intervening with 
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programmed activities. My next step was to request permission of access from the MO 
E documenting it for different audiences, such as for the Pedagogic Institute. The 
access granted included all schools throughout Greece, both primary and secondary. 
This facilitated my sampling decisions since I could select and approach any school. 
Pilot fieldwork. In May 2001 the pilot fieldwork was conducted in a nursery and a 
lyceum -one week in each. This choice was based on the schools' variance in pupils' 
age and in the curriculum offered. I assumed that interviewing two contrasting samples 
could tap respondents of different kinds and background (Oppenheim, 1996), which 
might help in detecting easier any differences in teachers' self-evaluation practice. Six 
teachers in the lyceum and four in the nursery were interviewed. At this point of time, 
Lyceums hold preparations for high stake final exams and nurseries for the end of the 
school year celebration; this constrained extending the pilot fieldwork to interview more 
teachers. The timing of fieldwork, and also teachers' reservations were factors that did 
not permit conducting classroom observation. When analysing the collected data I used 
grounded theory procedures, trying to familiarise myself with this method of analysis; I 
also paid attention on questions that needed to be repeated or were frequently 
misunderstood, on ones that made respondents uneasy, especially interested or required 
time to reply (deVaus, 1996). This phase aimed to assist me reach final conclusions, for 
example with regard to the fitness of the instruments and methods that I wanted to use 
(e.g. semi-structured interview schedule). 
Final Phase 
In the final phase, and influenced by authors suggestions (Miles & Huberman, 1994; 
deVaus, 1996), I focused on 1) the levels that my data linked; 2) sampling decisions; 3) 
finalising the instruments; 4) the way I would manage the data. Moving from the 
conceptual level of designing the research to applying it and back to re-
conceptualisation furthered my understanding; for example, I realised that using a 
structured interview schedule could not overcome unanticipated happenings. My pilot 
experience had the following implications for action. 
Linking qualitative and quantitative data. My research design included different 
methods; these would produce different types of data that would supplement and inform 
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one another. Miles and Huberman (1994) suggest that researchers need to think of 
purposes while 'thinking ahead' and identify three levels where data could link: in the 
design (in a study using multi-method approaches), in analysis (e.g. linking data filled 
by the same persons) and in presenting findings. All levels needed consideration since 
the different methods the study uses produce different types of data that supplement and 
inform one another. The study needed "spontaneous reactions and not carefully thought 
out positions" (Oppenheim, 1996:69), it needed teachers to be open and reflective about 
their self-evaluation practice but the time available was not enough for asking all 
teachers about all issues of concern. Time was not sufficient to ask all teachers about all 
issues of concern, so I purposefully linked data from mail questionnaires, interviews and 
reflective notes from the field and examined the way different data influence one 
another and how they link. Such examination helped me to get a broader view, notice 
inconsistencies, fill gaps, make comparisons between information provided by distinct 
data types, trace salient issues. I realised the modifications I needed to make and issues 
to attend to make the research design work better for my purposes. For example, pilot 
interview data suggested that training related more to the way teachers perceived self-
evaluation than administration post held, thus the question on position held was replaced 
by the one on further training/qualifying degrees in the postal survey and my attention 
during fieldwork was directed towards examining the impact of training experiences on 
teachers. Examining differences among teachers' self-evaluation behaviour was 
possible by comparing data from different teachers, also ones the same teacher provided 
through different sources. Besides, phrasing and ordering items to be included on the 
scaled questions was possible by counting the frequency of occurrence of issues raised 
in such data. When both types of data pointed that some questions provided common 
patterns of response, these were dropped. This happened for example when asking if 
they 'hesitated to ask for advice': it received a high positive response in the 
questionnaire and seemed useless in interviewing. I needed teachers to be open and 
reflective about their practice; carefully thought responses, ones perceived as useless or 
finding most teachers in agreement, would not facilitate understanding the value 
attached to self-evaluation, or the reasons for specific ways of conduct. 
I became aware that different types of data informed and influenced my understanding 
during analysis when assessing specific outcomes looking for verification. For 
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example, interview data indicated that teachers used recording for self-evaluation 
purposes on rare occasions; questionnaire responses confirmed this finding. Some times 
one data set supplied information overlooked by the others, other times they both 
provoked my curiosity. This made me think that they most probably would have a 
similar impact during the main study. The linking of qualitatively and quantitatively 
produced data helped me get a broader view of the information I collected. The pilot 
work was not carried out to extract finite conclusions from its findings (Oppenheim, 
1996) but to check if sets of findings could support the theory I needed to develop. Sets 
of data ought to be valued for what each one has to offer. Triangulating data findings 
supported the drawing of conclusions. I think that even if I had treated data separately, 
it would still be difficult to keep one set of information from impacting on the other; all 
information was in my mind so at least unwittingly this might happen (Woods, 1996). 
The sequential linking of methods and data in this study is shown on figure 1 with the 
arrows indicating the timing of a simultaneous examination of different kinds of data: 
Fig 1. Sequence of linking qualitative and quantitative Data 
Period Pilot Study: 
Design 
End of 
pilot 
Main 
study 
Towards the end 
of analysis 
Presentation 
of findings 
Conclusion 
drawing 
uali- 
:ative 
uanti 
:give 
1 _______•,..y____________„00.0), 
Vil 
- 
2. 
1. Data gathered from interviews, observation, informal discussions, documents, and short questionnaires in the case 
study sites. 
2. Data gathered from the postal survey administered to the case study teachers and the stratified sample. 
Sampling decisions. The pilot experience clarified the limitations of my sampling 
decisions. This is qualitative work and systematic sampling can not always be fully 
achieved because of its initial "unsystematic, exploratory nature, problems of 
negotiating access and problems of gathering and processing data through one set of 
ears and eyes" (Woods, 1996:54). However, "there is nothing wrong with that as long 
as undue claims about generality are not made" (ibid:54). This research seeks to 
understand Greek teachers' self-evaluation practice; teachers' descriptions would be 
instances of self-evaluation practice at specific moments of time and the claims made 
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would concern only their occurrence. Besides, investigating the meaning and processes 
used in teacher self-evaluation, the consequences on teaching and learning, the 
conditions influencing its conduct and development requires time, which I did not have. 
The initial design involved four case studies in one city and a postal survey to five 
hundred and twenty (520) teachers working in different types of state schools in fifty-
two geographical districts. This sample size could include several typical cases in the 
four stages of education in Greece, and be representative. Since the aim was to develop 
an understanding of teachers' self-evaluation practice changing this aim seemed not to 
present a problem. The feasibility of the research activity in the time I had available was 
more important. I lowered the number of case study schools to two and amended the 
postal survey sample. 
The types of schools to study presented a dilemma: focusing on settings distinctly 
different seemed to offer different possibilities from ones that presented similarities. For 
example, the pilot study indicated differences in educational orientations in different 
settings; such differences might account for differences in self-evaluation practice. The 
questionnaire responses of primary and nursery teachers indicated that 'teacher 
development' was the most important issue of self-evaluation, for secondary teachers 
this was 'teacher ability'. Secondary teachers explicitly contrasted the subjective nature 
of personal judgements with the need of objective means to evaluate the work of 
teachers; objectivity was a prime quest for this group. This might reflect what the 
educational system asks of them, for example, it could highlight external expectations 
particular to their situation, or be indicative of a different underlying philosophy due to 
other factors. In the context of this study, this difference indicated where homogeneity 
and heterogeneity of actors in different stage lied, thus proved right the choice to focus 
on heterogeneous groups to detect variance in perceptions regarding self-evaluation 
practice. Schools that have a closer match could provide opportunities for confirming 
similar instances. I assumed that similar settings and practices accommodate conditions 
that give rise to similar perceptions; this could facilitate detecting the origin of what 
authors call 'extreme' or 'deviant' cases in self-evaluation behaviour (Patton, 1980; 
Strauss, 1987; Miles & Huberman, 1994). Were deviant cases a result of external or 
internal influences to self-evaluation processes? Were they due to the individual teacher 
or to external factors? The probability of encountering the occurrence of similar issues 
(for example the objectivity issue stressed by secondary teachers) could be traced in a 
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homogenous group by examining extreme cases; this would provide more certainty 
when drawing conclusions. Thus, in order to limit the focus, to manage the process and 
to bind the research, new assumptions underpinned the study. 
Nursery and primary schools have a closer match in terms of curriculum, proximity of 
pupils" age and teachers' years of initial studies, teachers often share training courses 
and are under the same administration office. Besides, nurseries are usually 'hosted' 
inside primary school premises and both share common curriculum objectives; for 
example, in both schools the socialisation process is emphasised as part of pupils' 
learning. I assumed common features would make teachers react similarly to 
encountered problems. My own experience and familiarity with the primary sector 
contributed towards this choice which raised a problem. I needed to study more than 
one nursery because in nurseries there are only one or two (rarely three) teachers. 
Naming nurseries 'schools' when operating as independent 'classes' raised an issue as 
to what makes up a 'school': naming 'school' an institution does not mean that it 
functions as such. I tried to overcome this by choosing six nurseries that share buildings, 
equipment and co-operate in activities, such as celebrations and visits, and the student 
population is assigned randomly to them. I decided to treat them as my second case in 
the presentation of findings. 
Another change I did in the initial design was to lower to seventeen (1/3) the 
geographical districts that I would administer the questionnaire. I kept the initial choice 
to include both primary and secondary schools. I thought that findings from groups of 
teachers that are not the focus of the study could help when drawing conclusions. 
Finalising the instruments. I focused on giving a final form to the instruments. The 
pilot analysis reinforced the choice to use scales to examine the extent of teachers' 
consciousness of their self-evaluation practice. Basing the statements on things that 
teachers did, or did not do, could help distinguish between the teachers that were more 
or less knowledgeable about self-evaluation aspects. Were teachers aware of the 
importance of including others in their self-evaluation practice? Did they perceive self-
evaluation as feeding their own learning? Checking on teachers' knowledge of self-
evaluation aspects could then be set against teachers' claims. This would allow making 
links, such as linking professional consciousness with feelings and needs, to reveal why 
teachers prefer to act in certain ways. For example, teachers' sense of responsibility and 
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care may relate to teachers' self-evaluation behaviour, or the need to be autonomous and 
uncontrolled may influence the value placed on teacher self-evaluation. 
Several writers suggest points to consider when constructing and developing scaled 
questionnaires (de Vaus, 1996; Oppenheim, 1996; R. Peterson, 2000). Starting with the 
issues I wanted to measure, I drew a conceptual map clustering statements that linked; 
my focus was on sub-areas that measured the same thing trying to figure out the scale's 
function within the context of my research. For example, when constructing the scale 
on perceived benefits I used a different clustering of statements, such as beneficial for 
teaching, pupils, learning outcomes, and decided what statements (items) to keep; on the 
scale on processes I merged the statements on processes with the ones that referred to 
the strategies teachers used. Then, I ranged the statements in a logical order of 
appearance; Oppenheim (1996:187) refers to the ordering of a scale as the 
`reproducibility' of the scale. For example, a teacher logically would first identify the 
existence of a problem and then decide on what information to collect and from whom. 
Not all scales could be ordered (e.g. the scale on benefits). However, in the ones that 
could be ordered, the statements were scaled in terms of degree of deeper involvement. 
For instance, I considered the continuous observation and reflection on performance 
issues that once had caused trouble, as indicating a deeper involvement than discussing 
such issues with colleagues when searching for solution; the former lasted longer and 
demonstrated a devotion to be introspective of practice. 
Oppenheim (1996) discusses the number of sub-areas to be included in a scale and the 
meaning that can be elicited from them in analysis; he argues that "the more aspects of a 
particular attitude included, the more likely the scores obtained will mean something in 
terms of underlying attitude rather than in terms of particular aspects of it" (ibid.:179). 
When selecting what statements to include I focused on the content and kept statements 
that received a high response rate; the criterion applied was that teachers should find 
them interesting and meaningful to their own situation. Three scaled-questions had ten-
to-twelve sub-areas; one had five. The small number of items in the latter scale (on 
constraints) meant that I could not conduct Principal Components Analysis. This did 
not appear to be a problem since the main aim was to describe the practice of teacher 
self-evaluation, not to examine in detail all the constraints in its conduct. I purposefully 
included statements (one or two in every scale), which might get a low response rate. 
For example, in the scale on processes the statement referring to record keeping 
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received a low response rate in the pilot, and this was repeated in the main study's 
response. Statements, such as this of recording, examined issues that were suggested by 
the literature as relevant and influential to a teacher's self-evaluation behaviour, so 
checking on their degree of occurrence would be interesting. 
The follow-up questions intended to provide a deeper insight that would allow closing 
them. Due to low response this could not be done. I kept some follow-up questions 
thinking that if analysed using grounded theory procedures, and not be included in 
statistical tables, they would not harm the study but advance understanding. I tried to 
include in some questions a category (other) that would allow teachers to express a point 
that was not referred to by the provided alternatives (escape category). Finally, I 
attended to the format of the questionnaire, for instance, what form the scaled questions 
should have, the kind of background information that would be most useful for my 
study and the wording of my questions (e.g. to have a clear meaning). 
I gave this questionnaire to four teachers (two primary teachers and two secondary 
teachers) asking for clarity of statements, the user-friendliness format and estimates of 
the time needed for completion. Then, I made the final changes on it: some concerned 
the use of words and the emphasis put on some, others the relocation of statements to 
make them read better. 
I also made changes in the interview schedule. Some issues seemed overlapping, for 
example, teachers replied with the benefits they perceived to be getting when asked why 
they self-evaluated. I combined questions and made a list of prompts. Some questions 
appeared not to be understood, for instance, teachers asked for clarification or for an 
example when asked to name criteria they used, or if they involved pupils during the 
self-evaluation activity. Such questions might have provided valuable information once 
understood and answered. Adopting authors' suggestions (e.g. Huberman & Miles, 
1994; deVaus, 1996) I rephrased some, and removed others, assuming that I could elicit 
them during the focused or selective interviews. I came up with an interview schedule 
that included nine questions clustered into groups of content (the why of self-evaluation) 
and form (the what and how). This strategy helped when formulating the research 
questions. During the pilot interviewing it allowed dealing with one question area at a 
time; this provided time to focus on similar issues in the interview session and to handle 
separately the collected information during the initial phase of analysis. 
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Time Planning and Data Management. Then, I considered specific issues affecting 
analysis, such as time planning and data management. My pilot experience indicated 
that when analysing data I needed to spend several days to fully transcribe, code, write 
memos and make displays of my first interview, but with the rest I spent less time; the 
analysis was quicker because the same categories emerged. I planned my weekly 
fieldwork activities (Figure 3: 'Weekly activity plan'), and following Miles and 
Huberman's (1994:46-7) suggestions I calculated the time needed for data collection 
and analysis such as processing field notes, transcribing tapes, coding, writing memos 
and constructing displays. I decided to collect data in the morning the first six weeks 
and analyse them in the afternoon; then, data analysis to inform data collection. 
Minimising time in the sites intended to let in depth processing of field notes, coding 
and identifying what was missing and where to go to find it (Strauss, 1987). 
Figure 3. Weekly activity plan 
Initial Phase 
	 IntermediatePhase 	 Final Phase 
Descriptive Focused Selective 
Week 
1st god 3rd 4th 5th 6' 7th 8th 9th 10th 11th 
Semi- 
Structured 
interview 
with 
teachers 
A - B 
I 
Semi- 
structured 
interview 
with 
teachers 
C - D 
Observe 
teacher 
A-B 
in staff- 
room 
Record 
informal 
talk 
I1N 
Observe 
teacher 
C-D 
in play- 
ground 
A - B 
in class 
rooms 
Record 
informal 
talk 
COMMON 
Semi- 
structured 
interview 
with 
teachers 
E - F 
Observe 
teacher 
C-D 
in staff- 
room 
Record 
informal 
talk 
Observe 
teacher 
C - D 
in class- 
room 
Record 
informal 
talk 
SCHOOL 
Semi- 
structured 
interview 
with 
teacher 
G - H 
Observe 
teachers 
in 
play- 
ground 
Record 
informal 
talk 
Use theo- 
retical 
sampling 
interview 
teachers 
Observe 
1 teacher 
from 
(ABCD) 
and 1 
from theo- 
retical 
sampling 
Record 
informal 
talk 
AREAS 
Use theo- 
retical 
sampling 
interview 
teachers 
Observe 
1 teacher 
from 
theoretical 
sampling 
in class 	 in 
room 
Record 
informal 
talk 
S 
Use theo- 
retical 
sampling 
interview 
teachers 
Observe 
1 teacher 
from 
:heoretical 
iampling 
class 
-oom 
Record 
nformal 
talk 
(e.g. STAFFROOM) 
Use theo- 
retical 
sampling 
nterview 
teacher 
Record 
nformal i 
talk 
Use theo- 
retical 
sampling 
interview 
teacher 
Record 
►formal 
talk 
Total : 
2 
Interview 
2 
Interview 
and 
2 
Observa- 
tion 
4 
Observa- 
tion 
2 
Interview 
and 
2 
Observa- 
tion 
2 
Interview 
and 
2 	 1 
Observa- Observa- 
tion 	 tion 
2 
Interview 
and 
2 
Observa- 
tion 
2 
Interview 
and 
1 
Observa- 
tion 
2 
Interview 
and 
1 
Observa-
tion 
1 
Interview 
• 
1 
Interview 
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Prioritising my needs, I decided to stick to pen and pencil techniques when 
analysing qualitative data and learn a statistical program for analysing quantitative 
responses. The time I had available for learning software programs was restricted by 
the fact that I fieldwork would be conducted in Greece. I directed my attention in 
developing a data management system that would work best in my case. I focused on 
developing further the system I used during the pilot for sorting and filing data. I came 
up with the following: 
• My field notes and interview tapes to be headed with the name of sites, dates and 
persons involved [nursery4:16/1/02:A&H]. 
• Transcribed interviews to be set up in numbered paragraphs and put into folders 
with my field notes [nursery3:5/2/02:TH-3]. 
• Lists of categories [i.e. PURP for purposes], memos [e.g. memo/TR.EXP-training-
experiences] and diagrams to be coded according to the topic they were referring to, 
to be referenced to the field notes they derived from, and to be stored in different 
files [for example, a diagram about purposes of nursery teacher A would be filed: 
D2-L/PURP:nursery4:20/1/02:A]. The files' front-pages to function as indexes this 
means to include material that could be retrieved easily from them. 
• To keep a diary recording comments worries and issues needing consideration. 
• To store the numbered and analysed questionnaires, separately for case studies and 
postal survey and to attach to them a 'segment-file' (e.g. segments from open-ended 
questions) and a record sheet that would link together these segments to be used 
during write-ups. 
• To keep a log continuously documenting the procedures followed when collecting 
and analysing data and writing up the findings. 
• To make a file that would include the questionnaire, the coding frames used in 
analysis as well as the labels for every question, answer categories with code values 
and a list of numbers allocated to variables; this means to produce a 'code book' 
(deVaus 1996; Oppenheim, 1996). 
The whole process that involves the pilot study ended in August 2001. 
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A. The Postal Survey Questionnaire (in Greek) 
01 nAnpcxpopicc nou Oa oc.6aETE Eival noAimpEc \ma To 61Ekaywyn Tr C EpEuvac pE TiTAO 
oigioAaynon KOI AUTOOkl0A411011 EKOOloEUTIKC;W: EpnapiEc KOI Prignic EMujvcov 
EkrunoEunkobv». MEpovcoptvoi EK11016EUTIKOi 6EV Oa avacpEpOoOv, °UTE Eivai ouvaTov va 
avayvwpicrOoUv o-ra nopicrpaTa Trig EpEuvac. 
napaKakb peocrE GTCI KaTedv\nAa TETpaywva KaI aupnAnpcbaTE Ta KEVa. 
1. 	 (DOA° 2. 	 XpoIna Ynnouriac 
  
Avopac 
ruvaika 
n 1-4 
5-11 
12-24 
25 + 
n 
3. 	 E16IKOT TO 	 4. 	 IxoAEio nou EovigEoTE 
    
• Nqncycoyag- 
• AciaKailoc/a 
• KoOgyip-ijc Ova Aytoyik 
• Ka8i7Vr7Trjg- 6"-vo.)v FAcoclacbv 
• Kaegyrink MaGiparcov 
OETIKlic KCITE09UVCII7S 
• KaOl7y177-4c- MoOtpcircOV 
OECOpl7TIKlic KOTEL'IOUVCIIN 
 
Alqmoycoyeio 
AlpOTIKO 
FUIJVaCTIO 
AOKEIO 
 
  
  
Apvictc onou5tc 6. Ernpopqoon/ AAAa 1lTuyia 
2 xpovo Akio 177-uxio 
4 xpolla 1E/WE 
Mapco-Aeo 
MA /j MSc 
AlooKropiK6 •nI 
Kaviva 
1. A10.06VEOTE OTI tXETE IlapEl IKOV0110111TIO EKIlai6EU011 yEvika \ma TriV 
EKI1016EUTIO akioAoynon; 
NAI 	
n 	
AEN EIMAI ZIFOYPOZ/ H 
	 oxi 
2. FIO TO n64 va (gIOAOVEITE Tri 616OKTIKel Gag npaKTIKq; 
NAI 
	
AEN EIMAI ZIFOYPOZ/ H 
	
q 
	
OXI 
Av anavTnaaTE óxu, EknyEiaTE TI ElbOUg EKIlaioEUOTI Oa Gag pori0oU0c va (g10A0yelGETE 
wavonoinTika Tn aloarnkr) crag npaKmaj: 
5. 
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3. How/ ES ke4ctg 7CEptypthpouv KO:O.-cepa Toy; 1LooOk1ipatl61.10i)g csag yta 
TO ncbc aioAoyEiTE -rn oloarTIkq crag nparnKn; (07/./EKbarel cog 3 Ai4-670 
cDopoc 	 q Anopovwan 
El 	
Anoyonnuon 
Aotcpopia Fl 	 Movakia 	 'Ay)(oc 
EvoXel %finAtkn. 	  
4. nIOTEUETE OTI unapxouv pElOVEKTrjpOTO G-Tri AEITOUpyia Evoc 
runonoinavou mewl:nog aEloAavnang TWV EKIlaloEUTIK6W; 
NAI 	 n 	 AEN EIMAI ZIFOYPOZ/ H 
	
q 	 oxi q 
Av vale nolo Elva! KOTel Trl yvd)pn aac TO '<Up° pciovtianpa; 	  
5. Av npoTavo-rav Eva Tunonoinukvo maipa au-ni-cgioAoynong Kai Gag 
oiven-av Enipapcpcoon, Oa EiGGIGTE olOTE0ElpEVOC,/ ri VC! GUppETaGXETE; 
NAI 	 LIEN EIMAI EIFOYPOI/ H 	 q 
	
OXI n  
5.1. 	 Mao xpovo Oa acplEpciwarE yla -rn auppc-roxr) Gag GE Eva TETO10 
EnIpopcpwTIKo npoypappa; 
2 (.4pEc Ef36opaolaia 
2 6pEc pnviaia 
2 civEc KiieE Tpipnvo 
MAO ((1£UKaIVICTTE): 	  
6. ATM-oU apxiaaTE va oloeIGKETE tXETE aMaal GE onpav-mo Paepo TOV 
Toon° nou IgiaoyEiTE Tn oloarnmj aac nparnia); 
NAI 	 oxi 	  
Av vau, napaKaAcb nEolvpay-rE pia aMnavei 
flply 	  
271 
Tcbpa 	  
7. 	 AV 1110TEOETE OTI EXETE allOKOpiGEI °Tall ono Try au-ro-akioAoynan 
crag, nom Eivai aura Kai noloc o f3a0poc crnpaaiac Touc; 
Kprpioc MZ-Tploc xapr7A64- 
0 0 0 
O 0 
q 0 
q 
0 0 
0 0 
O 0 
O 0 
• Epappocra TO OVOAUTIKo npoypappa nio anoTEAccrparmd 
• IXEoiaCTO TO poenpa Km TO oiocia nio anoTEAEapaTiKa 
• Boner*Ka va oivw OTOK poem-kmTaXAnAn 6ouAE16 
• BonOnOnKa va 13piam Tponoug nou 01 pc** paGaivouv 
KaAOTEpa 
• AvTiArjcpenKa nAEovEK-njpaTa Kai pElOVEKT(ipaTO oTri 
oloaoKaAia you 
• ZuysionTonoinaa Tic crrpaTnyiKEc nou xpnaiponoloOaa 
• AvEnTtga 15E,16-ITITEc GOV EKnalocuTiKoc 
• ZuvElonTonoinaa Tic EKnaiocu-nKtc apxtc nou Karaieuvav 
rn olOacrKaAia you 
• Borjencra auvaotkpouci To crxoAEio va yivouv/ yiva nio 
0110TEAEGpOTIKOli anOTEAEOpCITIKo 	 q 
• BEATICIOOrlKO Gay aT0p0 
• PvVno (110OOKOMb 6IEUKOIViCJTE). 	  
8. non ouvrjOcoc au-ro-akioAoyEirc Tn ozaKTIKn aac nparn0; 
spiv TO 1.115911PCI 
KGTo TI7 JlapKEIG TOU 110041JCIT04" 
METa TO PaerlPa 
Wan Cupa (IlapaKaAcb biEuKpivion)* 
	  
H noonvoWEvn EniXoyn oac anuaiva cm au-ro-akioAoyEion: 
EE KaOoploptva xpovika Olacmjpam 	 n 
EAacrrika 
0 0 
1-1 
q  
P 
0 CI 0 
272 
9. 'Gray OUTo-Okl0A0VEICYTE OVigriTaTE 1301)0E10 n  auppouArj ario aMoug; 
NAI 	 ox, 
10. Av vai, nolo rjTav q nio anoTEAEaparnaj nqyrj Porjeaac n  crupPouArjc; 
ZuveZEMpoi 
AiEuOuvTqc IXOAEIOU 
EIMOIEIEUTIKoc lOpPouAoc 
Wog (11apaKakb oiEupiviaTE). 	  
lloao anoTEAEapaTikrj Elva! q auTo-aioAoyrian crag; (EKTIpElOTE TO 
EninEoo Trig anal-Eike:rpm-mon-Fag Trig): 
MZTplo 
	
Xa/s726 
12. 	 IllpEIWC3TE TO EninEbo Trig auxv6Trirac TWV napaKerrw, oncoc auTtc 
apappoovTai ono Eaoc &ray auTo-aioAoyEicrrE: 
navTa MEpiKtc (poi* noTt 
a. flpocrolopi4co To Oipa nou pou npokaAci 
npoOAnpancrpo 
13. Kaeopi4co TI nAnpocpopicc xpc164E-rai va pcgtipco 
y. Ilpocrolopi4o) Ta KpiTnpia nou Oa pE 1301101.1130UV va 
arronicuo cniTuxia Ij np0000 OTO npolanpa 
6. EU411T6) IJE Toug paejlTic IJOU OTOV auAAiyw Tic 
anapaimcc nAnpocpopicc 
E. DJ4n-rcb/ avaAOw Tic anocpaacic pou auvaikpoug 
flapaTnpci) mac oi cruvaocAcpoi xcipi4ovTal npopAnpaTa 
q. xxcougco aAhayic via va gcnEpacrrEi TO eipa nou 
npoK6AccrE Toy npoOAnpaTicrpo 
O. luAAoyi4opai ncbc axrri4ovTai oi nAnpocpopicc nou 
cruviAcka IJE Tn oloakTiKn IJOU npakTikn 
1. Zu4nTcb apxic paenang nou KOTEUOOVOUV Tn 
ausaKTIK4 npalcrikn IJE IIMOUg cruvaoi.Acpoug 
K. ZU411Te0 TEXVIKEc Kai crrpaTnyucic auT6-akioAoynang 
A. luvExi4co va napaTnpeo Try np6o6o navw aro Oipa 
nou npoiciaccrE -rov npopAnpaTiapo 
• KpaTci) apxcio nou pnopci va 6630EITunikic 
anoocikcic via Tnv auT6-akioAoynan pou 
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13. 
	
floors anoubal6TriTa V0pRETE OTI XOUV 01 En6pEvEc (pp6oEic; 
H OUTO-aklOAOY11011 TOU £K111316EUTIKOCI: 
a. Bonen -mug cKnal6Eurmolic va avan-ruxeonv 
EnayyEApaTiKa 
13. EAtyxa auvExopEva Tip/ npooao OTF1V Eal50011 
TOU EKOOloEUTIKOU 
y. KaVEI -mug EKaaloEUTIKOoc allOTEAEOTIOTIKOk 
6. Ern-rpinu o-rouc cKnal6Eu-rmotic va Eival 
unEoeuvou CrE yovcic„ paOnTic 
E. EalTpillE1 01-01.1c EKOCII6EUTIKOCK va Eivai 
unEnOuvoi arnv KuPipvnan 
EalTaEllE1 CITOUc CIOMIOEUTIKOCK va AEITOUOV0aV 0.1g 
unEueuvoi EnayyEApaTiEc 
npocr5lopi4E1 avayKsc Trig 616aoKaAiac 
9. BEATICiWEI Ta paOnalaKa anoTEAkapara 
1. AnoKaAonTEI unoiloaKouaEc cKnaloEuTncic 
apxic yia Tn paenan Kal TriV olbaoKaAia 
K. ArlOKCIA6aTEI EnayyEAparmic apxic nou 
npotpxovTai ono TriV KOUATOCIpa TCOV EKaalbEUTIKE4V 
14. 116ao Epnoaiouv TO aK6Xou0a TqV auTo-aloA6yrion aac; 
MEy6An MLrpla Kapia 
AOKETa WTOIO KC1OOAOU 
a. AAAa anpav-ruca Oipa-ra anal-I-06v Tnv npocroxn/ 
EkOVTAOUV TrV Evipyua Jou 
• H auTo-akioAoynan Elva! xpovo136pa 
• EnayyEApa-rucic apxEc ij akiEc nou kaeopi4ov-rai ano 
TrIV icouAToOpa Tow EKTIOloEUTIK6V/ TOU EllaYytAPOTOc 
• H oTaan -row unoAoinwv auvaoiMpcov crro crxoAEio 
npoc Tnv auTo-akioAoynan 
• H anoTEAEapa-rucn MaakaAia pnopEi va 
EkacrcpaAucreEi Kai p£ aAAa pEaa/ Tponouc 
• AAAoc Aoyog (flapaKaAci.) oiEuKiNvicrTE)• 
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15. nolo 0110 TO napaKarco OECOOEITE aav TO ma anpay-ruca y1a Triv 
auroakioAoyncni TOU EK11016EUTIKOO; 
a. 	 H IKOV6TrITO TOU EKnaloEu-rucoti 
n 
i3. 	 0 ola6kaipoc xpovoc 
n 
Y. 	 H akmAoynan aE auvEpyaaia NE auva5EMpouc 
6. 	 H PEATiWOTI TOU EICilaloEUTIKOO (aTOIJIKel — EnayyEAuaTuaj) 
el 
£. 	 MAO (napaKad) olEaKOIViGTE): 	  
q 
q 
n 
naDOKCIACi) aupnAnp6aTE Tic EnopEvEc cppelauc: 
16. iliarEikA OTI auToakmAiwriaq TOU acnal5Eunkoi, allpOiVEI: 
17. To KOK) pElovEKTqua 	 OUTOOkl0Aoyrpric TOU EIMOZEUTIK011 6/01: 
1AZ EYXAPIZTS2 PIA TH ZYNEFTAZIA 
IIAPAKAAQ BAATE TO ZYMIIAHPQMENO EPQTHMATOA0110 ZTO DAKEAO, KAEIZTE TON KAI 
ErlIZTPELPTE TON ZTO AIEYOYNTH TOY ZXOAEIOY. 
B. The Postal Survey Questionnaire (translated in English) 
PART 1. Background information — Please tick appropriate boxes 
(No individual teacher will be identified in any of the results) 
1-4 years 
5-11 years 
12-24 years 
25 or more years 
1. Male 
Female 
2.Years of teaching experience 
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3. Specialised as a: 
Nursery teacher 
Primary teacher 
Physical Education teacher 
Foreign Languages teacher 
Pure Science teacher 
Exact Science teacher 
5. Years of initial study / training 
received to qualify as a teacher 
2 years 
4 years 
4. School you currently work at: 
Nursery School 
Primary School 
Gymnasium 
Lyceum 
6. Further Training/ 
Qualifying degrees 
Other degree 
SELDE 
Maraslio 
Master 
PhD 
None 
PART 2. Please tick appropriate boxes or offer your opinion in the blank space provided 
Question 1. 
Yes q 
Question 2. 
Do you feel you have received sufficient training in educational 
evaluation? 
Uncertain 
What about evaluating your own teaching? 
No 
Yes Uncertain Li No 
If no or uncertain, please explain what training would help you evaluate your own 
teaching? 
Question 3. Which words best describe your concerns about evaluating 
your own teaching practice? (Please tick one to three) 
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Fear 
Indifference 
Guilt 
Question 4. 
Yes 
Isolation q Disappointment 
Loneliness q Stress 
Other 	  
Do you think there are disadvantages in operating a formal 
scheme for the evaluation of teachers? 
Uncertain q 
	
No 
If yes, what is the main disadvantage for you? 	  
Question 5. If a formal self-evaluation scheme was introduced and training 
was provided would you be willing to participate? 
Yes 	 Uncertain 	 No 
Question 5.1. How much time would you devote to participating in such a 
training scheme? 
2 hours weekly 
2 hours monthly 
2 hours every term 
Other IPlease specify) 	  
Question 6. Since you started teaching have you made any significant 
changes to the ways you evaluate your own teaching practice? 
Yes 	 No q 
Please indicate one way that you modified your self-evaluation practice: 
Before• 
High Medium Low 
1-1 q q 
1-1 q q 
q q 
q PI q 
q 17 q 
0 
q q 
q q q 
0 
q 1-1 
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Now• 
Question 7. Please indicate the importance of the benefits you think you derived 
from evaluating your own teaching. 
a. I delivered the curriculum more effectively 
b. I planned and carried instruction more effectively 
b. 	 I was enabled to give students appropriate work 
c. I was enabled to find ways that students learn better 
d. I realized strengths and weaknesses in my teaching 
e. I became aware of strategies I used 
f. I developed my skills as a teacher 
g. I became aware of underpinning educational values 
h. I helped colleagues and the school become effective 
k. 	 I developed myself 
1. 	 Other (Please specify) 	
Question 8. When do you usually evaluate your own teaching? (Please tick only one) 
Before the lesson 
During the lesson 
After the lesson 
Other (Please specify): 
Your previous choice means that you self-evaluate: 
At fixed intervals 
	 n 
	
Flexibly 	 7 
Question 9. When you evaluate your own teaching practice do you seek 
advice or help from others? 
Yes 	 No n 
Question 10. If yes, which was the most effective source of help or advice? 
(Please tick only one) 
Fellow teachers 
Educational advisers 
Headmaster 
Other (Please specify) 	  
n 
n 
n 
n 
n 
ri 
o 
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Question 11. Estimate the level of effectiveness of your self-evaluation: 
High 
	
Medium 	 Low ri  
Question 12. Indicate the level of frequency of the following, as applicable to 
your own practice of self-evaluation. 
Always Sometimes Never 
a. Identify issue causing concern 
b. Define appropriate information to collect 
c. Determine criteria that will help in identifying progress 
d. Discuss with pupils when obtaining information needed 
e. Discuss own decisions with others in the school 
f. Observe how other teachers handdle problems 
g. Plan changes to overcome the issue that has caused concern 
h. Reflect about the relation of information to own teaching 
i. Discuss about underlying teaching /learning principles 
j. Discuss self-evaluation techniques/ strategies 
k. Monitor progress on the issue that has caused concern 
1. Keep a record that provides formal evidence of self-evaluation 
Question 13. Indicate how important you think are the following for the practice 
of teacher self-evaluation: 
High Medium Low 
a. It assists teachers' personal development 
b. It monitors teachers' progress in performance 
c. It makes teachers effective 
d. It makes teachers accountable to pupils and parents 
e. It makes teachers accountable to government 
f. It makes teachers professionally responsible 
g. It identifies needs in teaching 
h. Ii improves learning outcomes 
i. It uncovers educational values underpinning 
teaching practice and students' learning 
j. It uncovers professional values underpinning 
teachers' culture 
q q 
1-1 
0 
q q 
n 
q q 
q q 7  
0 
III 
El 
1-
111
11-
1 
El
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Question 14. To what extent do the following constrain you in evaluating your 
own teaching? 
a. More important issues require my attention/ energy 
b. Self-evaluation takes too long 
c. Professional values underlying staff culture 
d. Staff attitudes towards self-evaluation 
e. Effective teaching can be ensured through other ways/means 
f. Other reasons (Please specify) 	  
High Medium Low 
q q 
Question 15. Please tick the most important  for teacher self-evaluation? 
a. Teacher ability 
or 
b. Time available 
or 
c. Evaluating with colleagues 
or 
d. Teacher development 
or 
e. Other (Please specify) 	  
PART 3. Please complete the following statements: 
Question 16. I think teacher self-evaluation means: 
Question 17. The main disadvantage of teacher self-evaluation is: 
Thank you for taking the time to fill in this survey. 
Please place the completed survey in the envelope provided, seal and return it to the 
Head of your school. 
n 
a 
C. The Coding of the Questionnaire 
Explanations: 
[I / GENDER] 
[top numbers]: number of variable 
[headings in capital letters]: label of variable 
[number next to boxes]: number of categories used in variables 
[headings in small letters]: questions/ statements used in the questionnaire 
[2 / TEAC. EXP.] 
Years of teaching experience 
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Male 
Female 
 
1-4 years 
5-11 years 
12-24 years 
25 or more years 
2 
3 
4 
  
[3 / SPEC] 
Specialism you teach 
Nursery teacher 
Primary teacher 
Physical Education teacher 
Foreign Languages teacher 
Pure Science teacher 
Exact Science teacher 
[5 / INIT. TRAIN] 
Years of initial study / training 
received to qualify as a teacher 
2 years 
4 years 
[4 / SCHOOL] 
School you currently work 
1 	 Nursery School 
2 
	
Primary School 
3 
	
Gymnasium 
4 
	
Lyceum 
5 
6 
[6 / FUR. TRAIN] 
Further Training/ 
Qualifying degrees 
1 	 Other degree 
2 	 SELDE 
Maraslio 
Master 
PhD 
None 
1 
4 
1 
3 
4 
6 
[7 / EVAL. TRAIN] 
Do you feel you have received sufficient training in educational evaluation? 
Yes Uncertain 
q 
2 No 3 
[8 / S-EVAL. TRAIN] 
What about evaluating your own teaching? 
Yes q 1 No Uncertain 111 2 
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[9-16 / CONCERNS] 
Which words best describe your concerns about evaluating your own teaching practice? (Please tick one 
to three)  
Fear 	 El [9] 	 Isolation 	 [12] 	 Disappointment 	 [14] 
Indifference 	 [10] 	 Loneliness 	 [13] 	 Stress 	 [15] 
Guilt 	 [11] 	 Other [16] 
[17 / DISADVAN] 
Do you think there are disadvantages in operating a formal scheme for the evaluation of teachers? 
Yes 	 1 
	
Uncertain 	 No 
[18 / S-EV. FORMALITY] 
If a formal self-evaluation scheme was introduced and training provided, would you be willing to 
participate? 
Yes 	
q 1. 
	 Uncertain 	
q 
2 	 No 
[19 / DEV. TIME] 
How much time would you devote to participating in such a training scheme? 
2 hours weekly 
2 hours monthly 
2 hours every term 
Other 
[20 / CHANGES] 
Since you started teaching have you made any significant changes to the ways you evaluate your own 
teaching practice? 
Yes EI 	 No 	 2 
[21— 31 BENEFITS] 
Indicate the importance of the benefits you think you derived from evaluating your own teaching. 
1 	 2 	 3 
High Medium Low 
[21] a. I delivered the curriculum more effectively 
[22] b. I planned and carried instruction more effectively 
[23] c. I was enabled to give students appropriate work 
[24] d. I was enabled to fmd ways that students learn better 
[25] e. I realized strengths and weaknesses in my teaching 
[26] f. I became aware of strategies I used 
[27] g. I developed my skills as a teacher 
[28] h. I became aware of underpinning educational values 
[29] i. I helped colleagues and the school become effective 
[30] j. I developed myself 
[31] k. Other 
1 
3 
4 
[32 / TI-PERIOD] 
When do you usually evaluate your own teaching? (Please tick only one) 
Before the lesson 
During the lesson 
After the lesson 
Other 
[33 / TT-WAY] 
When you evaluate, do you evaluate your own teaching practice: 
At fixed intervals 	 I 
	
Flexibly 	 2 
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[34 / INVOL. OTHERS] 
When you evaluate your own teaching practice do you seek advice or help from others? 
Yes 	 1 
	
No 	 2 
[35 / EFFECT. SOURCE] 
If yes, which was the most effective source of help or advice? (Please tick only one) 
Fellow teachers 1 
Educational advisers 2 
Headmaster 3 
Other 4 
[36 /ESTIMATE] 
Estimate the level of effectiveness of your self-evaluation: 
High q 1 	 Medium 2 111 	 Low 	 3 q  
[37— 48 / PROCESSES] 
Indicate the level of frequency of the following, as applicable to your own practice of self-evaluation. 
1 	 2 	 3 
Always Sometimes Never 
[37] a. Identify issue causing concern 
[38] b. Define appropriate information to collect 
[39] c. Determine criteria that will help in identifying progress 
[40] d. Discuss with pupils when obtaining information needed 
[41] e. Discuss own decisions with others in the school 
[42] f. Observe how other teachers handdle problems 
[43] g. Plan changes to overcome the issue that has caused concern 
[44] h. Reflect about the relation of information to own teaching 
[45] i. Discuss about underlying teaching /learning principles 
[46] j. Discuss self-evaluation techniques/ strategies 
[47] k. Monitor progress on the issue that has caused concern 
[48] 1. Keep a record that provides formal evidence of self-evaluation 
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[49 — 58 /PURPOSES] 
Indicate how important you think are the following for the practice of teacher self-evaluation: 
1 	 2 	 3 
High Medium Low 
[49] a. It assists teachers' personal development 
[50] b. It monitors teachers' progress in performance 
[51] c. It makes teachers effective 
[52] d. It makes teachers accountable to others (pupils, parents) 
[53] e. It makes teachers accountable to government 
[54] f. It makes teachers professionally responsible 
[55] g. It identifies needs in teaching 
[56] h. It improves learning outcomes 
[57] i. It uncovers educational values underpinning 
teaching practice and students' learning 
[58] j. It uncovers professional values underpinning 
teachers' culture 
[59 — 64 / CONSTRAINTS] 
To what extent do the following constrain you in evaluating your own teaching? 
1 	 2 	 3 
High Medium Low 
[59] a. More important issues require my attention/ energy 
[60] b. Self-evaluation takes too long 
[61] c. Professional values underlying staff culture 
[62] d. Staff attitudes towards self-evaluation 
[63] e. Effective teaching can be ensured through other ways/means 
[64] f. Other reasons 
[65 /IMP. ASPECTS] 
Which one of the following is the most important for teacher self-evaluation? 
a. Teacher ability 
or 
b. Time available 	 2 
or 
c. Evaluating with colleagues 
	 3 
or 
d. Teacher development 	 4 
or 
f. 	 Other 
7 
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D. Material Accompanying the Questionnaire (in Greek) 
1. Letter to the Head teacher 
Aapicra, 10/1/2002 
KOpIE AlcuOuvTa/ Kupia AiEu06vTpla 
/aV cpOrrnrpIa TOU IvanTo6Tou EKnail5Euaric TOU naVEIIICYTWIOU TOU Aovoivou yia Triv anoKTricrri 
oloaKTopiKoO oinkbparoc, you txEi 600E1 ri EuKalpia VO EpEUVe101.0 TOV xapaKTrjpa Kal Tic popcptc 
Trig C110Aoyriallc Kal auToaloAoyricrric TWV EAA6VCOV EKnaloEUTIKCi)V. EvoKKOpopaI lomiTEpa Va 
o1EpEUVI)010 Tic avTiArjtpac Kal Tic CM:IGEK TWV EAAnVCOV 	 npoc Triv auToatokiyrIcrri 
TWV EKIlaloEUTIKCiW Kai mug Tponoug -mug onoioug xmaluonoloOv 01 'EXAM/EC £KnaISEUTIK0i Dray 
auToaktaoyouv Tqv bloaKTiKq mug nparrmq. 	 EK110115EUTIKog n  Iola, pE noAOxpovri Epnapia 
Kal EV olpEl TWV npompaTcov pETappuOpicrEcov nou avacptpovrai aro ncoc nptna va 
akioAoyoUvrai 01 ElMaloCUTIKOI, 0Ecopcb oquawnth VO nEplypacpEi 0 Tponoc nou EK11016EUTIKOI 
OTOV clnAqviko vbpo akioAoyoOv Tri oouloo Touc, va napoucriao-roUv 01 napayovTEc nou 
npoKaAoOv EocKpoponoirjotic aTriv npaKTIKrj cgloAoyrioric Toug KOI Va EpEUVI1006V 01 minI-6)mq 
yia ITN EnayyEAuaTiKti -mug uo0noTi Kai pEATioxyn. 
To Eporrquaraoylo xpaa4Ta1 AlyerrEpo ano 20 AEnTa yia va aupnAripco0Ei. 01 nEpocroTEpEc 
EpcoTrjo-Eic pnopoOv va anavTri0o6v oriIJEIeovOvTaC CYTO KCITaXMIXO KOUTI, 6 KuKAciwovTac Triv 
KaTaAAriAri anew-n-1cm, pnopoUv opcoc 01 EliflaloEUTIKOI nou Oa To crupnAripcbcrouv va crxoXiacrouv 
KaTI nou Oa OEcoprjoouv avayKaio. 
To axoAcio can En!AtxTriKE Tuxaia Kal Eivai Eva aria Ta 68 nou naipvouv ptpog crrriv EpEuva. Oa 
crag rjpouv Euyvci)pcov aV aupnAnpcivaTE TO EpcoTripaToAoylo Kal (ppovTiOTE yia Triv 6lCIV01_16 TOU 
GE opiaptvoug EliflaloEUTIKOk TOU GXOAEIOU Gag. napaKaXCi) othaTE TO polf0 GE EK11016EUTIKOIX 
pE ElowoTqTa nou avaTkpouv 01 EnicruvanTouEvEc oonyicc yia va unv unaga ak\oicoaq cn-a 
anoTEAtauaTa. EnEi6 &Roc KaTaAapaivETE rl avaucrri TWV EpcorripaToAoyicov Lival xpovoi3opa 
Kai o xpovoc nou pnopEi va oicrrEOEi y1 auTo Eival npoypappaTicrptvoc Kal nEplopoptvoc, Oa aac 
napaKaAotkra va Enio-rptyETE Ta crupnAripcoptva EpcoTripaTaoyia oAa pcgi -KAEicrptva o-ro 61K6 
TOU TelKEA0 TO KaBEva-To apyoTEpo ptxpi TO npcbTo oEKCIelpE°0 TOU MapTiOU 2002. 
Oa rjOEXa va crag olaPEPalCbCYCO, Kal ECJac npocrconidi aAA6 Kal Toug EK111316EUTIKOUC„ oil 01 
anavTrjaEic oAcov Oa avTipETcon10-O06v pE anoAuTri ExEpOOEla Kai DTI GE onoiaoqnoTE 
OquouiEuptvri Epyaoia nou Oa npoK6t4JEI rano auTrj TI1V EpEuva Kavtva ovAEio q  en-ouo 6EV 00 
KaTovopacr0Ei rj Oa Eivai ouvaTov va avayvcopc0Ei. 
Av Oa OtAaTE, Emig npocrconma n  1g:111010g EK11016EUTIKOc, Va nAripcxpopri0EiTE yia TO 
anoTEAtcrpaTa Trig tpEuvac, napaKaAch crripachaTE TO oTaV EllIGTptliJETE TO EpcoTripaToAoyia Kal 
Oa rjpouv EuTuxrjc va crag crrEiko pia nEpiArityri TWV anoTEAEopaTcov poAig avaAu0o6v. 
lac Euxapicrreo @Eppel. 
AAEkavopa rouAa 
AyvooiKric 6 
Aapicra, 41447 
285 
2. Administration Notes 
OAFIFIEZ 
• E.V01 GripaVTIKo 01 EKn01bEUTIKOi nou Oa crupnAripcbaouv TO EpcirrnpaToAoylo va KaTaAeiPouv 
ern ri avauan Trig EpEuvag Oa ECTTIaGE1 0X1 GE pEpovcoptva erropa n  axoAEia, ak\ei GE opei6Ec 
a-ropcov Kai ern 6Ev unapxa niOavoc -rponoc va avayvcopicrOoilv °ay eropa. 
• To ypeippa Kai Tic oonyiEc auvoocUouv: 
EpwTnp0ToAoyia yia TOUc EKIlalaEUTIKOk 
rpeippaTa yia TOUg EKlialoEUTIKOUg Kal cpaKEAoi 
IlapaKaA6 cppov-ricrrE va napaAeliki o KdOE EKnalocu-nKoc nou Oa EnthEyEi Eva one) 
• Eivai Name) yia crnpEK00Ei ern MONO Eva AEIFNIA Twv EKilal6EUTIKCiN TOU oxoAEiou npEnEi 
Va OUpflAripti)GE1 TO Epco-rnparoAoylo GUpflEalAapPaVOIAVOU KOI TOU EaUTO6 Gag. AIOVElpETE 
TO EpurrnpaToMyto GE: 
QUO ynniaywyouc av TO 0)(0AE10 crag Eival vnmaywycio 
AU° OacrKethouci oacrKeIXEc 
'Eva EKnaloEu-nK6 (DucriKtjc Aywyrjc 
'Eva EK11016EUTIK0 EtVCOV FACAGG6V, av TO GX0AE10 crag Elva! AripoTiKe) 
'Eva EKIlal6EUTIKo Oucridic Aycoync 
'Eva EK11016EUTIK6 OETIlajc KaTEUOuvong 
'Eva EKIlal6EUTIK0 Ompn-nKrjc KaTEUOuvanc, aV TO OXOAE10 Gag EiVal FUPV6010 
'Eva EK1101EIEUTIK0 Etvcov 
'EVO EK11016EUTIKo OETIKnc KOTEuOuVanc 
'Eva EK11016EUTIKo 0EwprinKrjc KaTECIOUVOT1c, aV TO 0)(0AEi0 aac Elva! AlIKEIO 
• nalKIKaAC6 UnEVOUpiOTE OTOUc ErlaloEUTIKO6c Va crupnAripcboouv aV Eival ouvaTov TO 
EpoymIJa-roAoylo KaTel blapKEla Trig napapovn TOUc GTO OXOAEi0. TO EpOTfJJOTOA0VIO notna 
va cruunAnaweEi pEpovwptva Kal OXI ouaoiKei.  
• ZupnAnpcoptva EpcoTnpa-roAoyia npEnEi va EnicrrpacpoOv GE crag KAEiaNiva crrov aTopiKo 
TOUc (PaKE.A0 piaa GE aU0 poopaaEc. napaKamb ErlIGTOttpTE TO KAElopiva, 
xpncriponoicbv-rac TOV allaVTI1TIKo cpaKEAo nou crag o-reiA0nKE, acpot:, OUpnEplAaI3£T£ TO owe) 
crag, av Eivai ouva-rov pin,' Tic 10 MaoTiou 2002. 
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3. Letter to the Teachers 
npoc aoug mug EKnai6EuTiKok nou aupnAnpd.wOUv TO ECKOTMJCITOA6V10 
Ayan rITE auva6EATE, 
Zuv pOrTITpia yia TT1V anoKTTIaT1 616aKTopfKou 6inAGvaToC, you ExEI 6o0si n EuKalpia Va 
EpEUVI)010 TTIV 111XIKTIKI) Trig oAl0A6y11011g TCOV EAMVCOV EKIlal6EUTIKCIW. ME Evoimptpouv 
loiairEpa 01 avTiAnt.pac Kul 07e1GEIg TCOV EAMVCOV EKT1C116EUTIlabV flpOg TrIV OUTOOkl0Aoy11011 KOl 
Talc Tponoug -mug onoioug xpricriponolo6v 01 EAMVEg EKIlal6EUTIK01 oTOV auroaloAoyoOv Tnv 
Malawi) TOUR nparrnaj. Zav EKnai6EuTwoc ri  161a Kal EV 6111E1 TCOV npompanov pErappuOpiamv 
nou ava(pEpovTai °To ncoc npEnEi va akioAoyoUvTai 01 EKnaloEuTmoi, °mad) ar14JavTiK6 va 
nEplypacpEi 0 Tponoc nou 01 Efflal6EUTIK01 OTOV EAAI1V1K6 Op0 al0A0y01:1V Tfl 616arrikrj TOUR 
nparrikrj, va napoucriao-roOv 01 napayov-rEc nou npoKaAoUv olacpoponoirjaac Kai va EpEuvn0o6v 
01 EninrcbcyEic GTT1V EnayyEApaTikrj TOUR PEATICOOTi. 
n10-£6C0 OTI AUTO TO EpcoTriparoAoylo Gag 61VE1 pia EuKalpia VO 61CITUTlibGETE Tn yveopri Kai TOUR 
npopAriparicrpoOc Gag 6rikiwovrac Tic anowEic aac yia TTIV C110A0y11011 TCOV EKTIal6EUTIKCOV Ka? 
Va Ka0OpICTETE TI GlipCIIVEI yla Gag n  auToaloA6yrian. To EpcorripaToAoyio xpE164T01 nEpinOU 20 
AEnTa va crupnArIpcoOEi Kai aUTO npEnEi va yiva pEpovwptva — ri npoaconikr) crag Epnapia Ka? 01 
BIKER (Tag anotpac Elva1 auTtc nou Elva' aripavTIKEc Ka? noM)TipEc. AEV Oa npEna oirrE va 
13tauTEiTE OUTE Va a(plEpCbCJETE nOAU XPOVO 6Tav aupnAripe)VETE TO EpwTriparoAoylo. 01 
nEplaa6TEpEc EpCOTI)CrElg pnopoUv va anavTri0oUv aripaciwovrac GTO KaTelAATIA0 KOUTI, 
KUKA6NOVTag Try/ KaTalnAriAri anavTriari nnpooOtTovrac Eva pipe) axoko. a KGOE nEpinTcoari, 
aiyoupEuTEITE OTI anavTaTE CITTIV EpcbTriari. 
Eivui aripavTIK6 va yvwpKETE OTI 6Ev unapxcl Kavtvac ntOavoc Tponoc va avayvwpicrrEiTE 
npoaconiKa. MTIOpEITE Va 13430(1)0E1TE yi auTo pE TO Va EnicrrpttpETE TO Epurrriparaoyio GE 
KAElaTo cpaKEAo. 0 TaKEAoc auToc Oa aTaREi KAElaToc aE pEva. AUTO Gag EyyuErral anau-ni 
ExEMEia. 01 anavTrjaEic crag Oa avaAu0o6v avaapTriTa aria TO CTX0AE10 nou Epy64crrE. H 
TaUToTT1Ta TOU CTX0AE1OU aac ea xpricriponoiried [Java yla EpEuvriTiKok akonok: yla Va 
61CIPE13a1CbGE1 OTI EKTI016EUTIK01 ono 616(popEc yaoypapdc mato* Trig EAA66ac Eixav ITN 
EUKalpla Va Empp6uouv Tic anowEic TOUg yia TO Otpa nou EpEUVaTal. 
EnE161) onwc KaTaAapaivETE n avalwan TON Epu)TripaToAoyicov Elvul xpovol36pa Kai o xpOvoc nou 
pnopEi va OiaTEOEi yi auTrj ElVal nEploplcrptvoc, Oa Gag napaKaAoUaa va aupnAripcbaETE Kai 
EllIGTphIJETE TO EpcoTripaToAoyio KAEIOTO, 070 61E0O0VT1) TOU 0)(0AE1OU Gag TO apy6TEp0 GE 15 
pEpEc. 
Av Oa OEXaTE va nAripocpopri0EiTE yia Ta anoTEAtapaTa Trig EpEuvac, napaKaAcb (ryrEicrrE ono 
TOV AiEuOuvTIV AiEuOUvi-pia Va pE EvripEpcbcra y1 auTo. ea rjpouv EuTuxeic Va Gag crrEiAco pla 
nEpiArlitin Twv anoTEAEaparwv paic avaAu0o6v. 
Euxapicrreo yia Tit 1306aa KCII auvEpyaaia. 
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E. Material Accompanying the Questionnaire (translated in English) 
1. Letter to the Headteacher 
Larisa, 10 — 1 — 2002 
Dear Headmaster, 
I have been given the opportunity to research into the nature of teacher self-evaluation as part of 
a PhD undertaken at the Curriculum Studies department, Institute of Education, University of 
London. I am particularly interested in exploring Greek teachers' perceptions of and attitudes 
towards teacher self-evaluation and the ways they have been evaluating their own practice. 
Having experienced teaching myself for many years and in the light of the currently introduced 
educational reforms regarding the ways teachers should be evaluated, I find it important to 
describe how teachers evaluate their own teaching practice in the Greek context; to search for 
the factors that cause variations in teachers' self-evaluation behaviour; and to investigate the 
impact of Greek teachers' self-evaluation practice on their own learning and development. 
The questionnaire should not take more than 20 minutes to complete. Most of the questions can 
be answered by circling or ticking the relevant answer; I would appreciate additional comments 
wherever you, or the teachers, feel appropriate. 
Your school was randomly chosen and is one of the 68 taken part in this survey. I would be 
grateful if you could distribute this questionnaire to a few members of your staff -yourself 
included. Please give it only to teachers suggested from the enclosed guidelines, so the 
accuracy of results won't be affected. It would be appreciated if you could return the completed 
questionnaires to me, in the provided stamped addressed envelopes, by 10 March, 2002. 
I would like to assure you, and the members of your staff, that all replies will be treated with the 
strictest confidence and no school or individual teacher will be identified in any published work 
resulting from this survey. 
If you, or members of your staff, are interested in finding out about the study's results, please 
indicate it when returning the questionnaires and I will be pleased to send you a summary of 
results once processed. 
With grateful thanks, 
Alexandra Ghoula 
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2. Administration Notes 
Instructions 
• It is important that the teachers completing the questionnaire understand that 
there is no possible way that they can be identified, thus complete confidentiality 
is guaranteed. 
• Accompanying this letter and notes you will find: 
Teacher questionnaires 
Teacher covering letters and envelopes 
Please make sure each selected teacher receives one of each. 
• It is essential to note that only a sample of teaching staff should complete the 
questionnaire. Distribute the questionnaire to: 
Two nursery teachers 
If your school is a nursery school 
Two primary teachers 
One physical education teacher 
One foreign language teacher 
If your school is a primary school 
One physical education teacher 
One pure science teacher 
One exact science teacher 
If your school is a gymnasium 
One foreign language teacher 
One pure science teacher 
One exact science teacher 
If your school is a lyceum 
• Please give teachers time to complete questionnaires (preferably during school 
day). They should complete them on their own and NOT in pairs or groups. 
• Completed questionnaires should be returned to you in SEALED envelopes, 
within two weeks. Please return them SEALED to me, including your own, if 
possible by 10 March, 2002. 
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3. Letter to all teachers completing the questionnaire 
Dear colleague, 
I have been given the opportunity to research the nature of teacher self-evaluation as 
part of a PhD. I am particularly interested in exploring teachers' perceptions of and attitudes 
towards teacher self-evaluation that is, the ways you have been evaluating your own practice. 
Having experienced teaching myself and in the light of the currently introduced educational 
reforms regarding the ways teachers should be evaluated, I find it important to describe how 
Greek teachers evaluate their own teaching practice in the Greek context; to search for the 
factors that cause variations in teachers' self-evaluation behaviour; and to investigate the impact 
of this practice on their own learning and development. 
I believe this questionnaire gives you a chance to raise your concerns regarding the 
evaluation of your own practice, define what self-evaluation means for you and state your views 
about the evaluation of teachers. It takes about 20 minutes to complete and should be done 
individually — it is your own view and experience of self-evaluation that is important. You 
should work through the items at a reasonable pace, neither rushing, nor considering each item 
for too long. The questions asked can be answered either by circling or ticking the relevant 
boxes, or writing a short comment. Either way, make sure you answer according to the 
instructions. 
It is important that you know that there is no possible way of being identified. You can 
be reassured by returning your questionnaire to the headmaster, sealed in the envelope provided. 
Your questionnaire will be forwarded sealed to me; this ensures that your identity is fully 
protected. Your answer will be processed independent of the school in which you work. The 
school's identity will be used by this study only for research purposes -to ensure that teachers in 
several geographical areas in Greece have had a chance to express their views about the issue 
under investigation. 
In case you would like to be informed about the results of the survey and the more 
detailed case studies once processed, please ask the headmaster to inform me about it. 
THANK YOU FOR YOUR HELP. 
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F. Short Questionnaires used in the Case Studies (in Greek) 
Questionnaire 1: Exploring educational orientations 
Oa rjOEAa noAu va yvovicyco Tic an6TEic crag yia Tnv nolo-I-Raj oloacykaAia. To cpurrnpaToAoyio aUTO 
anoTEXEi aupnAnpwpaTiK6 koppern EKEiVOU nou EXETE 	 crupnAnpcbao. 
IlapaKaAio KuKA6)crrE T9V KaTiaAnAn qvaaq KW crrig OU0 oTAAEc.ioavpa:  
z-rnv Tegn pou aUTO Elval 
	
AuTo 
novra 	 ApKETtc To* 	 Ina= 	 KaeoAou 	 EripavriKo 	 Aanpavro 	 Acv 
Eprpavtg 	 cp(pavCc 	 cprpavtg 	 EpTavtg 	 via ptva 	 via ptva 	 UPco 
A. Kanoioi icrxupKovrai OTI n  ElioacocaAla Kai n p6Onan Elva nio anoTEXEcrpaTiKc av o cKnaioEuTikoc 
U108ETOEI nalooKEvTpiKij npocityylon. 
ITI1V TakIl pou aUTO siva' 
	
AUTO EiVOI 	  
novra 
	
ApKETtc (poptc 	 Enavia 	 Kar3oAou 	 Inpavriko 	 Acrrjpavro 	 Acv 
Ep(pavtc 	 cpcpavtg 	 Epcpavtg 	 cpcpavtg 	 yia ptva 	 yia ptva 	 Ulm) 
B. K6noloi laxupKovTa' em n 616aoKaAia Oa tnpEnE va xpnaiponoisiTai yia va 
anomjcrouv kowcovidc oski6TnTEci akicc 01 poen*. 
ETnv Tan pou aUTO Eivai 
	
AUTO Elva' 	  
novra 	 ApKETtc Tor* 	 Inavia 	 Ka0oAou 	 Eripavriko 	 Acrnpavro 	 AEV 
Eprpavtg 	 Epcpa* 	 cpcpavtg 	 EpTavtg 	 via ptva 	 via ptva 	 UPG) 
F. 	 Kamm icrxupiOvTai ern OI crroxoi 616acrKaAiac OanpcnE vavai 
yia OAouc mug paenTec. 
1-rnv Takn pou auTO Eivai 
	
Aura EIVai 	  
navra 	 ApKETtc Toptc 	 Ina= 	 Kaeoi\ou 	 EripCIVTIKo 	 Aarjpavro 
	
AEV 
Epcpavtg 
	 EpTavtg 	 Ep(pavtq 	 Ep(pavEc 	 yia ptva 	 via ptva 	 UP€0 
A. 	 Konoioi icrxupiOvTai OTI OAoi oToxoi pnopoOv va akioAoynOoOv pE 
olCIVONIOpOTO KOI 6AAEc TExviKtc pLrpnanc. 
ITnv Takn pou auTO EIVCII 	 AUTO EIVOI 	  
Ilavra 
	 ApKETtc (poptc 	 Inevia 
	 KaeoAou 	 Inpavriko 	 Aarjpavro 	 A£V 
EpTavtg 	 cpcpavtg 
	 spcpavtc 	 cpcpavtg 	 via ptva 	 via ptva 	 UP) 
E. 	 Karim' laxurgovTai OTI of pan* Oa tripsnE va sveappOvovTai va 
paeaivouv avEkapTnToi [Am ano EEpEt'ivncrn (mg Taksic. 
ITI1V TakIl pou auTO EiVOI 	 AUTO ElVal 	  
navra 	 ApKE-rk (pa* 	 loam 	 Ka06Aou 	 It-amyl-10 	 Aarjpavro 	 AEv 
EpTavEc 
	 cpcpavCc 	 cp(pavk 	 cpcpavtg 	 via ptva 	 via ptva 	 aPw 
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Z. 	 Kemal:A icrxupiOvTai 6Ti n aiolnoynon TWV paOrn-thv nou Paogcrai 
crrnv anopvnp6vEucrn Kai oTriv KaTavonan xwpic va 	 c(pappoyn, 
ano6iosi pia nAnpn'ova TOU yVWOTIKOU Eningiou -Roy paennbv. 
ITriv Tokri pou auT6 &al 	 AUTO Eivai 	  
novra 	 ApKE-* Took 	 Eneva 	 KaeoAou 	 ZoKrro 	 Adeoc 	 AEV 
EpTavtg 
	
Ep(payk 	 Ewa* 	 Epcpavtg 	 yia awl 	 \pa ptva 	 Ulm 
H. KanoKm icrxupiovrai 6-ri TO EnrrEiwpaTa Tow paBni-ciw npEnci va akioAoyoOvrai oucrrnpaTiK6 GE 
crxton pE TOUR crroxouc bioacrKaAiac yia va 
pnophrEi o EKnaioEuTiKoc va olayV6GE1 TO oUVOTG KOI aoCivara onpEia Trig 
oioacrKaAiac TOU. 
ITI1V Tegn pou auTo Eivai 
	
AuTo Eivai 	  
Myra 
	
ApKErtc Took 	 Znava 	 KaeoAou 	 LocrrO 	 Adeoc 	 AEV 
EpTavtc 	 Ewa* 	 EpTavtc 	 Ep(pavk 	 yia ptva 	 yia pLva 	 UP(0 
O. 	 Kanoioi icrxupiovrai OTI pia unocrrnpirrmq Kai Eux6pioTri aTpompaipa 
OTI1V Tokr1 ouvcimptpci OTn paenon. 
ETrw Tokri pou auTo Eivai 
	
AUTO Eivai 	  
novra 	 ApKETtc (poptc 	 loam 	 Kaeohou 	 xnpavriko 	 Acrelpav-ro 	 AEV 
EpTavtg 	 EpTavtg 	 Epcpavtc 	 cp(pavtg 	 yia ptva 	 yia ptva 	 UP(A) 
I. KanoKm iaxupiOvTai OTI n Enipopqmon naves crrn EKnai6EuTiKn aioAoyncrq 
Kai crrnv anoicrricrn 6Ekio-rn-row akioAoynoTic Eivai axpeiao-rn (pq 
anapah-n-rn). 
AUTO' GKETTOVTal... 	 AuTo Eivai 	  
Myra 	 ApKE-rtc (poi* 	 /nova 	 KaeoAou 	 aocrro 	 Aoeoc 	 AEV 
aav Eptva 	 aav eptva 	 aav cptva aav Eptva 	 yia ptva 	 yia ptva 	 ktPu) 
K. 	 Kanolot iaxupiOvTai OTI n nio aki6Aoyn yvthan Eivai n Enicrrnpovidi 
Kai exi auTn nou anorritTai ptoa ()no Epnapia. 
AUTOi GKE(pTOVTOI... 	 AUTO Eivai 	  
new-ra 	 ApKETtc To* 	 Inava 	 KaO6Aou 	 Zripavriko 	 Acnjpavro 
	
Acv 
aav cptva 	 aav Eptva 	 Gay cptva aav Eptva 	 yia ava 	 yia ptva 
	 ktf)(0 
Zac EuyapioT6 nou auunAnothaaTE TO EporrquaToAovio. 
Oa pane0O0E noAU ay pnopoOaaTE va ckpiEp(bourc xpovo yia va olEUKGIViGETE Kal101Ec anavi-nocic Gag 
GUriTC;JVTOc pa pou. Av TO EnieupEiTE napaKaAcb EnicapttpTE TO Epon-npaToAoyio GE ptva, sio6AAwc pakre 
TO GE KAsio-ro q)6KEAo KOI cm-whim TO OTOV AIEUOUVTI). 
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Questionnaire 2: Exploring teachers' professionalism 
Flou 130 TO1100ETOOOOTE TOV SOUT6 aac OTO napakaTo) Epun-npa-ra 
1. AlaOavEaTE untaOuvoc yia Toy np6o6o TON paOrrillw aac; 
EA ava-ra 	 / 	 / 	 / 	 / 	 /7Opo 170AL'I 
2. RIOTEUETE oTI tXETE Tr1V EUI3OVI1 VO (ppovTi4ETE yia Thy EnayyEApanKr) Gag (3EATiwary, 
Doxio-ro 	 / 	 / 	 / 	 / 	 Papa noAO 
3. ItgoTaTE pE Toug cruva6tkpoug aac 4nTrjpara Kai npor3AnpaTa nou cKpopoav Tri 616aaKaAi0 Gag; 
EAOxicn-a 	 / 	 / 	 / 	 / 	 17Opo noAO 
Questionnaire 3: Exploring environmental conditions to understand job 
satisfaction, stress, work centrality 
flou Oa Tono0E-roaaaTE TOV EauTo crag aTa napaKano; 
1. To KAipa nou £111KpOTEI OTO C3X0AdO pou aiaeavopai 6T1AErroupyci yia ptva: 
Repopio-nico/ 	 / 	 / 	 / 	 / 	 /YnocrnhoncnK6 
2. To KAipa a-ro axoAEio pou Eivai yia Touc cruvaotkpoug pou: 
/7Epopargco/ 	 / 	 / 	 / 	 / 	 /YnocrrnpucnK6 
3. 01 auva6EA(poi pou pE 0£1.0p0OV: 
MI7 ovvepyouwo/ 	 / 	 / 	 / 	 / 	 / Apara CTUVEIJOCIIIJO 
4. ria ptva 01 EnayytApaTiKtc crxtaEic Eivai: 
ACIT)IJOVTEc/ 	 / 	 / 	 / 	 / 	 /17oAL'I 0771JOVTIKIc 
5. 'OTav xpsia4Tai va nap) anocpaotic yia Tn 615a0KaAia pou aiaeavopai on AErroupy6): 
Yno eAcyxo/ 	 / 	 / 	 / 	 /, 	 /.AurOvopa 
6. Ilia-rEaco ori Eva EUXelpICTIO axoAiko KAipa yia TOV Tpono nou 616aaKco civai: 
AC1XETO / 	 / 	 / 	 / 	 / 	 / 170AL'I CIXETIK6 
7. Aia0avopai On yia va unapxEi Eva Euxapicrro 0xoAiK6 KAipa Kavw npocrna0E1Ec: 
Nyec / 	 / 	 / 	 / 	 / 	 / Popo noAA4- 
Questionnaire 4: Exploring attitudes towards engagement in school-based training 
that focuses on evaluation issues 
1. IlicrrEacic oTI nptrisi anapaiToTa va au-rocgioAoyEic Trl 6ouloa aou; 
Yes 	 No 
2. Ev6imptpsaai Kai pnopEic VO OUppET6OXElc GE aspivapia pE o-roxo Toy avanngo Kiarnnov 
cgioA6yriaric ; 
Yes 	 No 
3. 'Exec EAEOBEpo xpovo yia pia TLIOICI aupperoxn; 
Yes 	 No 
4. Eivai aE Otcro TO CrX0AE10 aou va pEpipvnaci (r) va naptxsi) Toug anapaiToToug napoug yia Trl 
AEITOUpyia EN.* TETOIOU npoypappaToc; 
Yes 	 No 
293 
G. Short Questionnaires used in the Case Studies (translated in English) 
Questionnaire 1: Exploring educational orientations (Translated in English) 
I would very much like to know your views about teaching. This questionnaire is 
complementary to the one you have already completed. 
Please circle in both columns. For example: 
In my classroom, this is .... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Apparent 	 Apparent 
	 Apparent 	 Apparent 	 to me 	 to me 
	 know 
A. Some teachers say that teaching and learning are more effective if the teacher adopts 
a pupil-centred approach. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Apparent 	 Apparent 
	 Apparent 	 Apparent 	 to me 	 to me 	 know 
B. Some teachers say that the content of teaching ought to be used for the development 
of thinking, social skills/ attitudes and values. 
In my classroom, this is.... 
Always 	 Mostly 	 Rarely 	 Never 
Apparent Apparent Apparent Apparent 
C. Some teachers say that instructional goals should be the same for groups of pupils. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 to me 	 to me 	 know 
D. Some teachers say that all goals can be assessed by tests and other measures. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 to me 	 to me 	 know 
E. Some teachers say that independent and discovery learning ought to be encouraged 
in classrooms. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 to me 
	
to me 
	 know 
This is something that is.... 
Important Not important Don't 
to me 	 to me 	 know 
294 
F. Some people say that assessment based more on memorization and comprehension 
provides a full picture of pupils' cognitive level. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Right 	 Wrong 	 Don 't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 for me 	 for me 	 know 
G. Some teachers say that pupils' achievements ought to be assessed systematically and 
be in line with instructional goals in order for the teacher to diagnose strengths and 
weaknesses in teaching. 
In my classroom, this is.... 	 This is something that is.... 
Always Mostly 	 Rarely Never 	 Right Wrong Don't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 for me 	 for me 	 know 
H. Some teachers say that a supportive and pleasant classroom atmosphere is conducive 
to learning. 
In my classroom, this is.... 	 This is something that is.... 
Always 	 Mostly 	 Rarely 	 Never 	 Important Not important Don 't 
Apparent 	 Apparent 	 Apparent 	 Apparent 	 to me 	 to me 	 know 
I. Some teachers say that training on evaluation methodology and skills is unnecessary 
for the teacher evaluating teaching. 
These teachers' think.... 	 This is something that is.... 
Always Mostly Rarely Never 	 Right Wrong 	 Don't 
Like mine 	 like mine 	 like mine 	 like mine 	 for me for me 	 know 
J. Some teachers say that the worthiest knowledge is the one acquired formally and not 
from experience. 
These teachers' think.... 	 This is something that is.... 
Always 
	
Mostly 	 Rarely 	 Never 	 Important Not important Don't 
Like mine 	 like mine 	 like mine 	 like mine 	 to me 	 to me 	 know 
Thank you for completing the questionnaire. 
It would be helpful if you could devote some time to discuss and clarify further your 
answers with me. If you wish that, please return the questionnaire to me; otherwise 
place it in the envelope provided, seal and return to the Head of your school. 
295 
Questionnaire 2: Exploring teachers' professionalism 
In the following continuum where would you put yourself? 
1. Do you feel accountable for your pupils' progress? 
A little........../........../........../........../ .   A lot 
2. Do you feel accountable for your own professional development? 
A little... ... ..../ ........../ ........../ ........../   A lot 
3. Do you keep in touch or discuss with fellow teachers problems and ideas? 
A little........../........../........../........../ .   A lot 
Questionnaire 3: Exploring environmental conditions as these are related to job 
satisfaction and work centrality 
In the following continuum where would you put yourself? 
1. The climate in my school is for me: 
Restrictive / ............./ 	 ./ . 	 ./ . 	 /...... 	 /Supportive 
2. The climate in my school is for my colleagues: 
Restrictive / . 	 ./ 	 / . 	 / . 	 /Supportive 
3. My colleagues regard me as: 
Non cooperative/ . 	 ./ 	 / . 	 ./ 	 /....../Very cooperative 
4. I feel that for my well-being collegial relations are: 
Unimportant/ ............/ 	 ........../ 	 important 
5. When decisions need to be made regarding my teaching I feel: 
Controlled/ 	 /, 
	
/Autonomus 
6. I consider a pleasant school environment for my teaching as being: 
Irrelevant / 	 / Very relevant 
7. The effort and energy I invest in contributing to a pleasant school climate is: 
Little / . 	 / 	 ./ 	 ./ 	 ./ 	 / A lot 
Questionnaire 4: Exploring attitudes towards engagement in school-based training that 
focuses on evaluation issues 
1. Do you think self-evaluation is a 'must' in your practice? 
Yes 	 No 
2. Are you interested and willing to engage in a program aiming to advance your 
evaluation skills? 
Yes 	 No 
3. Do you have the time needed for participating in such a program? 
Yes 	 No 
4. Can the school provide the resources needed for such a program? 
Yes 	 No 
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H. Interview Schedule (in Greek) 
Ovopa Zxaciou 	 HpEpopnvia 
Ovopa EKnalocuTiKo6 
EioiKoTnTa 	 Xpovia Ynnpcaiac 
Xpavia apximbv anouocbv 	 AAAa n-ruxia 
[Zac cuxapicrnii nou 6EXTIjKaTE VO OUppET60)(ETE GE aim) -my tocuva. Onwc non yvcopi4i-c, OUTI) 
EpEuva crroxcOci va EEpEUVI)GEI nwc 01 EKaaloEUTIKOi aTriv EAA660 au-roaloAoyouv Try bouAsia -mug, va 
nEplypaipci rig anoipsic, cpncipicc Kai EniOupicc -mug GE GXE011 pc Tr1V clioA6yrion TWV EK1-1016EUTIK6V. AUTO 
nou 	 ono crag civai va poipaarcirc TIC oKtipsic Kal Tic cpncipicc crag oxc-nKa pE Tr1V auTocgioAoynan 
Gag] 
nail ea AEyaTE o Eicnai5EuTacoc OanpEnE 	 oEv OanpEnE) VO auToagioAoyEi 1111/ 
60UAEla TOU; 
ITIC VG EI'Val G170TEAECIIGTIKoc- 
FIGT1' &Val enoweApornaj EUOL'IVI7/ 171,0CCOPIKli EUOOVII 
FIG va avanrux8ei npoucomth / enoweAporith 
FIG VG C7ICOV0AIOEI Triv np0000 TCOV ,U0011TWV 
FIG VG $510)/VW0E1 ouVaTa OCVIVCITG 07711EIO 07 MCKIM/VC TOU 
FIG va ,U170pd va AOVOJOTEI OTOLIc" pa8ip*/ VOVEk/ CUVOCYZAcOOK/ C7IEUOUVTli/ 
KuNpmcri7/ KOIVCOVIO 
rid va goes, o ioloc] 
MOU AtTE Amoy, ori 01 EknaioEunkoi nou auToagioAoyo6v Tn 5ouAE1a TOK 
Aapaivouv npdmcrra unotpn Toug 	  
[Ti BO AZVOTE  
To alK6 TOK EVolaWpOVTO/ TO EVolGq)EpOVTO TON nolomini/ raw yoviciw/ TIN 
KuNpvi7crig.  
Tic ondc mug npooffoKiec/ 774- 17p00-60KIEc TWV CIIAACOV 
7-171/ ET7ITEU4-11 TCOV OTOXCOV rou GVGAUTIKOL'I npoypopparoci 
EcrEiciloi6c Oa AiyaTE oTI Eivca o kOpioc Aoyoc nou aac wed oTnv auToagioAoynan; 
AVTIIJETCOrli4TE n  OVTIIJETWrliOOTE OTO napEA06v Epnoola nou nEplopiaav Tnv 
auToagioAoyacn aac npaiaaal; 
[OE'para xpoyOU/ Edpyeloc- 
Exo.incoO nep1,36.1.10VT0g* 
lu,unepvopoc / AvoyKec noloithv 
IXZVECOV -TI 610 AZyare via 61E,UGTG 0176N EUI710TOCOVI1, 
	 bleyxoc 
C510XdpIXTIN TIN WIN 
Opyavcouric TOU OXOAEIOU -Ti 00 AZVOTE via enomwa uAlKa/ 6AAE4- oleuKoilavoEic n.x. 
q)COTOTU171K6 IJINGVIi1.10TG 
rEvink opy6vcoar7c TOU OX0AIK01:1 011077i,UOTK 
17pOCCOI7IKA" OVayKE4- Kal npcgAjporol 
Av KaTaAapa KaAa, you AtTE OT1 auT6 nou aac Ennppiaot nEpiaairrEpo nTav 
	  
Ti Oa AiyaTE yia napayovTEc oncoc 
oxo/inaj povaoa GUTli KGOEGLITli 
H /7Ando TCOV 1701olLoV 
To neplexopevo rou 1J0641.1GTOc nou MOoKEI o EKI7GOEUTIKoc 
Ta xpo  via KCI r7 1701OT/7T0 TCOV GpXIKWV onouocov Kai 	 TIN npoopEpopewx 
entpopq,cougg 
Agi67777-4- no467 0170KT/iCIEI o EKnoloeunK64.  nova, OTly 0410A0V17071 
17pouconnai XGp0KT17101071K6 TOU EKTIGIC7EUTIKOCI -nolo oxpificogi 
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Ti akpiO6c KaVETE 6Tav auToakioAoyEiTE Tn oouAE16 aac; 
[2-06647re rriv auroa4loA6p7a4 oar 
Oa Alyare on auroao/lopyrij ca c EIVOI GVOIKTI7 4 17poanoccaoiciavi7; 
FIGT1' eiVal 077,UOVTIKO pa crag VG OKOAOuOEiTE OUT17/ au* Tic olGolKOCIIEg 
OaoriopoOCE uQuienE va 0E7 KW aiAlcbc 
Apa OUTaa4/0A0yEl'OTE KUpIC04- rip/V/ KOTO TI7 JlapKEIG/ IJETO TI7 oloCUKCAIG, - OXEC5OV OAI7 
TI7V cepa 
TGICTO xpovith alGOTIiIJOTO/ EACCTIKO 
Ynopoi Konoloc sic5x6c- Aayog p aurai 
XpnowonolEiTE KanolEc Elan* pEO65oug/ uAnc6/ EpyaAEia, 6Tav auToakioAoyEioTE; 
[2KecorEare pa Konolo 0-1.1)/KEKplIJIJZVO CTTOX0 
KIXITOTE C7171JE70:10E1c/ npepoilopo 
11.11.117/1171,thVETE OVOIKTO EIXDT171JOTOA6pa auroaloAaynanc/ TOEKOIJETE ET011JEc 
anavr4o-eic 
Xp17071J0170IEITE EpC07771.10T0A6pa 1.100177-0)V 
Karaypocoere yeyovaTO 
BIVTEOCK017EITE IJ00/71JOTO 
PCOTOTC7/ 047TOTE IJE OAA0114- CTUVOCVAgOOK 
ZI7TOTE ono o-uvac3eAcoouc- VG napaKoAouOtjuouv T/7 MauKaAla Jac 
Eu07rare rig avqauxiec/ npoflA4para OXETIKO ,UE 777V auroa0oAoyqui7 Jac o7-14-  
auveoploaelc- 
Ynapxouv Karim' Eioncoi Aoyoi nou crag Kavouv va xpnolponolEiTE auTic Tic 
pE065oug/ Ta UAIK6/ TO EpyaAEia; 
EInaTE rIpIV 6TI EIJIlAtICETE (n 50/ EIJIlAkKETE) 6AAoug 6Tav auToakuoAoyEicrTE. nail TO 
KaVETE (I) 5EV TO KaVETE); 
nolooc aKpliki)c EllrlAiKETE nEpiaa6TEpo; Ynapxouv Kanoloi El5ncoi Aoyol yi auT6; 
,17-1 Oa AZyGTE pa rot/ epnAonj  elam-thv nx. 17aveniarly1/aKa5v/ EK1700EUTIK6V CUIJflOaACOV 
ZUC1017TCE5V 
-6017pETIE aura nou AZve Ol paOnrk 	 T/7 (TIC CKTIKli WT607-0077 nou gla5VOUV VC 
Aapflovovral unalmv; 
-06npene va pan-ail/7a, ono roe EKT700EUTIKO nou auroa0oAoyeire; 
laws q)avel COTE10, aAAO UllapXOUV •510(pOplc- CTO va cpcori79o0v auvoc5e.Acca 0170 TO VG 
EpcdT17000V 110017Tici 
MIAthyTac yEvuca Oa AiyaTE OTi tXETE &JAE! TOV won° nou auToakioAoyEiaTE KOT6 
TI1V olapicEia TWV xpoway nou 5156aKETE; 
Nopi4ETE 611 Eivai 0ripaVTIK6 yia Kanoloy VI3 (AWE! TOV won° nou auToakioAoyEiTai; 
naTi; 
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I. Interview Schedule (translated in English) 
School name: 	 Date of visit: 
Teacher name: 
Teacher specialty: 	 Years of experience: 
Years of initial study 	 Other degrees: 
(Thank you for agreeing to take part in this study. As you already know, it is an exploratory 
study, aiming to find out how teachers in the Greek context evaluate their own teaching, to 
describe teachers views, experiences and wishes related to the evaluation of teachers. Would 
you be kind enough to share your thinking and experience about your self-evaluation practice 
please?) 
(Content: reasoning, purposes, perceived benefits) 
1. Why would you say a teacher should (or shouldn't) self-evaluate his/her own practice? 
Prompt: to be effective 
it's professional/ personal responsibility 
to develop personally/ professionally 
to deliver better teaching 
to ensure pupils' progress 
to diagnose strengths/weaknesses 
to account to pupils/parents/ colleagues/ head/ government/ society 
to learn 
other? 
2. So you are saying that teachers evaluating their own practice take mostly into 
consideration.... 
Prompt: their own interests/ the interests of pupils/ parents/ government's 
their own expectations, expectations of others 
the achievement of curricular aims/ targets 
other 
3. What about you? What is the major reason that drives you to self-evaluate? 
(Conditions — Consequences)  
4. Do you, or did you in the past, find that there are constraints that limit your conduct of 
self-evaluation? 
[Prompts: time/ energy 
school environment 
pupils ' behaviour/ needs 
relationships —what about trust, openness, control 
classroom management/ school organisation —what about equipment/ facilities 
educational system's organisation 
personal needs and problems 
other? 
5. So you are saying that what affected you the most was... 
Prompt: the setting 
pupils' age 
subject-matter 
years and quality of study and /or training 
evaluation skills 
personal characteristics: which exactly ? 
other? 
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(Form — Processes) 
6. What exactly do you do when you self-evaluate? 
Prompt: do you plan your self-evaluation 
would you say your self-evaluation is open-ended/ predetermined/ other 
why is it important for you to follow this procedure 
could it be done otherwise? How? 
So, you self-evaluate before / during / after teaching, most of the time 
at fixed intervals, flexibly 
any particular reasons for that? 
7. Do you use any particular methods/ material/ tools, when conducting self- 
evaluation? 
Prompt: reflect deliberately 
write memos 
fill self-evaluation questionnaires/ checklists 
pupils questionnaires 
diary 
record of events 
videotape lessons 
ask / hold discussions with other teachers 
ask colleagues to observe your teaching 
bring your concerns regarding your self-evaluation to formal meetings 
other 
7a. 	 Any particular reasons for using these particular methods/ material/ tools? 
(Others' involvement) 
8. You mentioned before that you involve (or)(do not involve) others when you self- 
evaluate. Why do you do it (don't do it)? 
8a. 	 Who exactly do you involve? Any special reasons for that? 
Prompts: What about specialists 
educational advisers 
parents 
pupils' —should pupils' accounts of the teaching situation be taken into 
consideration? Asked for teacher self-evaluation purposes? Why is that? 
What about your colleagues' accounts? teachers from other schools? 
It might seem silly but is there any difference in asking fellow teachers, from 
asking pupils? Why is that? 
(Change process) 
9. Speaking generally would you say that you have changed your self-evaluation 
practice over the years you taught? 
9a. Do you think it's important for one to change his/ her self-evaluation practice? 
9b. Why is that? 
APPENDIX 3 
A. Profile of the Stratified Sample 
B. Statistical Evidence 
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A. Profile of the stratified sample 
112 teachers with a range of teaching experience (1-4=14.3%, 5-11=27.7%, 12-
24=35.7%, 25+=22.3% (at a=0.05: x2=1.149, df=3,p=0.797) filled the questionnaire. 
Depending on speciality they worked in primary and secondary settings (at a=0.05: 
x2=197.923, df=15,p=0.000, Cramer's V=0.767). 
Tables 1, 2, 3 show that in the total sample: the majority (63.3%) were female 
teachers, 65 (58%) respondents had more than twelve years in the profession, 41 
(36.6%) worked in primary schools. 
Table 1. Gender per speciality 
Gender SPECIALITY 
Nursery Primary Physical Ed. Foreign Lang. Pure science Exact science Total 
Female 17 (23.9%) 11 (15.5%) 10 (14.1%) 15 (21.1%) 7 (9.9%) 11 (15.5%) 71(63.4%) 
Male 1 (2.4%) 11 (26.8%) 7 (17.1%) 5 (12.5%) 11 (26.8%) 6 (14.6%) 41(36.6%) 
TOTAL 18 (16.1%) 22 (19.6%) 17 (15.2%) 20 (17.9%) 18 (16.1%) 17 (15.2%) 112 
NOTE: at a=0.05: x2=15.163, df=5, p=0.009, Cramer's V=0.368) 
Table 2. Gender per years of teaching experience 
Gender YEARS of TEACHING EXPERIENCE 
1-4 Years 5-11 Years 12-24 Years 25+ Years TOTAL 
Female 13 (18.3%) 16 (22.5%) 28 (39.4%) 14 (19.7%) 71 (63.4%) 
Male 3 (7.3%) 16 (36.6%) 15 (36.6%) 12 (29.3%) 41 (36.6%) 
TOTAL 16 (14.3%) 31 (27.7%) 40 (35.7%) 25 (22.3%) 112 
NOTE: at a=0.05: x2=5.394, df=3,p=0.152 
Table 3. Gender per school of current work 
Gender SCHOOL of CURRENT WORK 
Nursery Primary Gymnasium Lyceum TOTAL 
Female 17 (23.9%) 23 (32.4%) 16 (22.5%) 15 (21.1%) 71 (63.4%) 
Male 1 (2.4%) 18 (43.9%) 10 (24.4%) 12 (29.3%) 41 (36.6%) 
TOTAL 18 (16.1%) 41 (36.6%) 26 (23.2%) 27 (24.1%) 112 
NOTE: at a=0.05: x2=9.172, df=3,p=0.027, Cramer's V=0.286 
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78 teachers (69.6%) had four years of initial study/ training to qualify as teachers 
(table 4); 34 teachers (30.4%) with two years of initial training were primary and 
nursery teachers (at a=0.05: x2=73.719, df=5,p=0.000, Cramer's V=0.0811). 
Table 4. Gender per years of initial studies 	 Table 5. School per further 
to qualify as a teacher 	 training/ qualifying degrees 
Gender YEARS of INITIAL STUDIES 
2 Years 4 Years TOTAL 
Female 22 (31%) 49 (69%) 71 (63.4%) 
Male 12 (29.3%) 29 (70.7%) 41 (36.6%) 
TOTAL 34 (30.4%) 78 (69.6%) 112 
NOTE: at a=0.05: x2=0.36, df=1, p=1.000 
School FURTHER TRAINING 
`None' Total 
Nursery 12 (66.7%) 18 (16.1%) 
Primary 22 (53.7%) 41 (36.6%) 
Gymnasium 15 (57.7%) 26 (23.2%) 
Lyceum 20 (74.1%) 27 (24.1%) 
TOTAL 69 (61.6%) 112 
NOTE: at a=0.05)?=21.216, df=15, 
p=0.123 
In the total sample 69 teachers (61.6%) reported they had not received any 
further training or education after employment: 43 (62.3 %) were female teachers (at 
a=0.05: x2=0.859, df=5,p=0.888), 50 (72.5%) had four years of initial studies 
(A/2=23.994, df=5,p=0.000, Cramer's V=0.463). Among schools, teachers working in 
lyceum (20: 74.1%) had received the lowest further training (table 5); among 
specialities, 14 out of 17 (82.4%) physical education teachers had attended no further 
training or education, the highest attendance was in primary teachers: 16 out of 22 
(72.7%) (Table 6). 
Table 6. Speciality per further training/ qualifying degrees 
SPECIALITY FURTHER TRAINING /QUALIFYING DEGREES 
Other Degree SELDE Maraslio Master PhD NONE Total 
Nursery 5 (27.8%) 1 (5.6%) 0 (0%) 0 (0%) 0 (0%) 12 (66.7%) 18 (16.1 
Primary 6 (27..3%) 6 (27.3%) 4 (18.2%) 0 (0%) 0 (0%) 6 (27.3%) 22 (19.( 
Physical Ed 2 (11.8%) 1 (5.9%) 0 (0%) 0 (0%) 0 (0%) 14 (82.4%) 17 (15.; 
ForeignLang. 1 (5%) 3 (15%) 0 (0%) 1 (5%) 0 (0%) 15 (75%) 20 (17.! 
Pure science 3 (16.7%) 2 (11.1%) 0 (0%) 1 (5%) 1 (5.6%) 11 (61.1%) 18 16.1' 
Exact science 0 (0%) 3 (17.6%) 0 (0%) 2 (11.8%) 1 (5.9%) 11 (64.7%) 17 15.2' 
TOTAL 17 (15.2%) 16 (14.3%) 4 (3.6%) 4 (3.6%) 2 (1.8%) 69 (61.6%) 112 
NOTE: at a=0.05: x=45.166, df=25,p=0.005, Cramer's V=0.284 
The statistical checking of independence A/2 indicated that there is a statistical 
significant difference between the levels of speciality and years of teaching experience 
(at a=0.05, =26.776, df=15,p=0.029, Cramer's V=0.282) (table 7). Examining the 
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count of cases, the association lied on the answers of nursery and primary teachers with 
twenty-five or more years of experience. This means that half of the sample with a long 
teaching experience consisted of primary and nursery teachers. The difference was also 
due to the majority of pure science teachers (55.6%) having twelve to twenty-four years 
and exact science teachers (29.4%) being novice. 
Table 7. Years of teaching experience per speciality 
Experience SPECIALITY 
Nursery Primary Physical Ed Foreign Lang Pure science Exact 
science 
Total 
1-4 Yrs 1 (6.3%) 3 (18.8%) 4 (25%) 2 (12.5%) 1 (6.3%) 5 (31.3%) 16 (14.3%) 
5-11 Yrs 4 (12.9%) 3 (9.7%) 8 (25.8%) 7 (22.6%) 5 (16.1%) 4 (12.9%) 31 (27.7%) 
12-24 Yrs 5 (12.5%) 8 (20.0%) 2 (5.0%) 10 (25%) 10 (25%) 5 (12.5%) 
3 (12.0%) 
40 (35.7%) 
25 (22.3%) 25 + Yrs 8 (32.0%) 8 (32.0%) 3 (12.0%) 1 (4.0%) 2 (8.0%) 
TOTAL 18 (15.1% 22 (19.6% 17 (15.2%) 20 (17.9%) 18 (16.1%) 17 (15.2%) 112 
NOTE: at a=0.05: ,?=26.776, df=15,p=0.029, Cramer's V=0.282 
No statistical significant difference was noted between years of teaching 
experience and school of current work (at a=0.05: x2=14.058, df=9, p=0.121). Table 8 
shows that the sample was distributed evenly in secondary schools but in the primary 
sector of education, primary teachers were more than double from nursery teachers. 
	
Table 8. Years of teaching experience 	 Table 9. Years of teaching experience 
	
per school of current work 	 per years of initial studies 
Experience School of Current Work 
Nursery Primary Gymnacium Lyceum Total 
1-4 years 1 4 7 4 16 
6.3% 25.0% 43.0% 25% 14.3% 
5-11 years 4 10 7 10 31 
12.9% 32.2% 22.6% 32.3% 27.7% 
12-24 yrs 5 16 8 11 40 
12.5% 40.0% 20.0% 27.5% 35.7% 
25 + years 8 11 4 2 25 
32.0% 44.0% 16.0% 8.0% 22.3% 
TOTAL 18 41 26 27 112 
16.1% 36.6% 23.2% 24.1% 
Experience Years of Initial Studies 
2 Yrs 4 Yrs Total 
1-4 years 1 15 16 
6.3% 93.8% 14.3% 
5-11 years 5 26 31 
16.1% 83.9% 27.7% 
12-24 years 13 27 40 
32.5% 67.5% 35.7% 
25 + years 15 10 25 
60.0% 40% 22.3% 
TOTAL 34 78 112 
30.4% 69.6% 
NOTE: at a=0.05:,2=14.058, df=9, 	 p=0.121 NOTE: at a=0.05: x2=17.844, df=3, 
p=0.000, Cramer's V=0.399 
A statistical significant difference was noted between 1) initial studies/ or 2) 
further training and teaching experience (1) X2=1 7.844, df=3, p=0.000, Cramer's 
V=0.399 and 2) x2=27.174, dt-15,p=0.020, Cramer's V=0.284) (tables 9 and 10). 
Examining the count of cases between initial studies and experience the difference lied 
on experienced teachers (25+ years: 60%) with two initial training years and teachers 
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with less than twelve years in teaching (87.2%) but with four initial study years. This 
means that in the total sample the majority of teachers with less than 12 years had four 
years of initial studies, while in the group of very experienced teachers (25+ years) most 
teachers had two years. In the case of further training and teaching experience the 
association lied on the groups of teachers with more than 12 teaching years having 
attended a one-year training course (SELDE) and in the band 5-11 years in which 80.6% 
of teachers had received no further training. This means that 24.6% of experienced 
teachers had attended SELDE, while 80.6% of teachers with 5-11 years of experience 
had not attended any further training or held another degree. 
Table 10. Years of teaching experience per further training/ degrees 
Experience FURTHER TRAINING/ DEGREES 
Other Degree SELDE Maraslio Master PhD NONE Total 
1-4 Yrs 2 (12.5%) 0 (0%) 0 (0%) 2 (12.5%) 1 (6.3%) 11 (68.5%) 16 (14.3%) 
5-11 Yrs 3 (9.7%) 0 (0%) 2 (6.5%) 1 (3.2%) 0 (0%) 25 (80.6%) 31 (27.7%) 
12-24 Yrs 8 (20.0%) 9 (22.5%) 2 (5.0%) 1 (2.5%) 0 (0%) 20 (50.0%) 40 (35.7%) 
25 + Yrs 4 (16.0%) 7 (28.0%) 0 (0%) 0 (0%) 1 (4.0%) 13 (52.0%) 25 (22.3%) 
TOTAL 17 (15.2%) 16 (14.3%) 4 (3.6%) 4 (3.6%) 2 (1.8%) 69 (61.6%) 112 
NOTE: at a=0.05:,2=27.174, df=1 5 , p=0.020, Cramer's V=0.284 
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B. Statistical evidence 
EFFECTS AND INTERACTION: 
Tables I, II, III and IV, present the means, standard error and a 95% confidence interval 
for the means of Fl and F3 (Q7) for each level of teaching experience and each school. 
Table I. Effect of teaching experience on 'professional awareness' (Q7F1) 
Years of teaching 
experience 
Mean Std. 
Error 
95% Confidence Interval 
Lower 
Bound 
Upper Bound 
1-4 1.607 .179 1.252 1.963 
5-11 1.574 .115 1.346 1.803 
12-24 1.656 .097 1.464 1.848 
> / = 25 1.602 .137 1.330 1.875 
Table II. Effect of school on 'professional awareness' (Q7F1) 
School of current 
work 
Mean Std. 
Error 
95% Confidence Interval 
Lower 
Bound 
Upper 
Bound 
Nursery school 1.433 .180 1.076 1.791 
Primary school 1.669 .099 1.473 1.866 
Gymnasium 1.645 .114 1.420 1.871 
Lyceum 1.692 .136 1.423 1.961 
Table III. Effect of teaching experience on 'learning outcomes' (Q7F3) 
Years of teaching 
experience 
Mean Std. 
Error 
95% Confidence Interval 
Lower 
Bound 
Upper 
Bound 
1-4 1.488 .173 1.144 1.832 
5-11 1.396 .111 1.175 1.617 
12-24 1.447 .094 1.261 1.632 
> / = 25 1.494 .133 1.230 1.758 
Table IV. Effect of school on 'learning outcomes' (Q7F3) 
School of current 
work 
Mean Std. 
Error 
95% Confidence Interval 
Lower 
Bound 
Upper 
Bound 
Nursery school 1.193 .174 .847 1.539 
Primary school 1.558 .096 1.367 1.748 
Gymnasium 1.397 .110 1.179 1.616 
Lyceum 1.677 .131 1.416 1.937 
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Tables V and VI, present the mean of Fl and F3 (Q7) for all combinations of 'teaching 
experience' and 'school'. 
Table V. Interaction of teaching experience x school for professional awareness (Q7F1) 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.000 .559 -.110 2.110 
Primary school 1.875 .279 1.320 2.430 
Gymnasium 1.679 .211 1.259 2.098 
Lyceum 1.875 .279 1.320 2.430 
5-11 Nursery school 1.333 .323 .693 1.974 
Primary school 1.550 .177 1.199 1.901 
Gymnasium 1.714 .211 1.295 2.134 
Lyceum 1.700 .177 1.349 2.051 
12-24 Nursery school 1.400 .250 .904 1.896 
Primary school 1.844 .140 1.566 2.121 
Gymnasium 1.813 .198 1.420 2.205 
Lyceum 1.568 .169 1.234 1.903 
> / = 25 Nursery school 2.000 .198 1.608 2.392 
Primary school 1.409 .169 1.075 1.744 
Gymnasium 1.375 .279 .820 1.930 
Lyceum 1.625 .395 .840 2.410 
Table VI. Interaction of teaching experience x school for 'learning outcomes' (Q7F3) 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.000 .541 -7.411E-02 2.074 
Primary school 1.750 .271 1.213 2.287 
Gymnasium 1.619 .204 1.213 2.025 
Lyceum 1.583 .271 1.046 2.120 
5-11 Nursery school 1.222 .312 .602 1.842 
Primary school 1.400 .171 1.060 1.740 
Gymnasium 1.429 .204 1.023 1.835 
Lyceum 1.533 .171 1.194 1.873 
12-24 Nursery school 1.133 .242 .653 1.614 
Primary school 1.688 .135 1.419 1.956 
Gymnasium 1.208 .191 .829 1.588 
Lyceum 1.758 .163 1.434 2.081 
> / = 25 Nursery school 1.417 .191 1.037 1.796 
Primary school 1.394 .163 1.070 1.718 
Gymnasium 1.333 .271 .796 1.870 
Lyceum 1.833 .383 1.074 2.593 
NOTE: The coefficient of multiple determination of the linear model for F1 was R2=0.129 and 
for F3 was R2=0.130. 
Table VII presents the mean, the equivalent standard error and a 95% confidence 
interval for the mean of F2 (Q7) for each level of teaching experience. 
Table VII. The effect of teaching experience on 'accountability' (Q7F2) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.952 .169 1.618 2.287 
5-11 1.910 .108 1.696 2.125 
12-24 1.998 .091 1.817 2.178 
> = 25 1.914 .129 1.657 2.170 
Table VIII presents the mean, the equivalent standard error and a 95% confidence 
interval for the mean of F2 (Q7) for each school. 
Table VIII. Effect of school on 'accountability' (Q7F2) 
95% Confidence Interval 
School current work Mean Std. Error Lower Bound Upper Bound 
Nursery school 1.628b .169 1.292 	 1.935 
Primary school 2.040ab .093 1.855 	 2.225 
Gymnasium 1.909ab .107 1.697 	 2.121 
Lyceum 2.197a .128 1.943 	 2.450 
NOTE. 1. Means that are followed by the same letter do not differ statistically significantly at 
significance level a=0.05. 
2. The coefficient of multiple determination of the linear model for F2 was R2=0.279. 
Tables IX, X, XI and XII, present the means, standard error and a 95% confidence 
interval for the means of Fl and F2 (Q12) for each level of teaching experience and 
each speciality. 
Table IX. Impact of teaching experience on 'reflecting' (Q12F1) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.572 .142 1.289 1.855 
5-11 1.509 .092 1.325 1.692 
12-24 1.457 .087 1.284 1.630 
/ = 25 1.597 .122 1.355 1.840 
Table X. Impact of speciality on 'reflecting' (Q12F1) 
Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound 	 Upper Bound 
Nursery teacher 
Primary teacher 
Physical education teacher 
Foreign languages teacher 
Pure science teacher 
Exact science teacher 
1.526 .152 1.224 1.827 
1.375 .113 1.151 1.599 
1.556 .129 1.298 1.813 
1.648 .155 1.339 1.957 
1.650 .158 1.336 1.964 
1.449 .117 1.216 1.681 
Table XI. Impact of teaching experience on 'judging and recording' (Q12F2) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.606 .142 1.323 1.889 
5-11 1.831 .093 1.647 2.015 
12-24 1.850 .087 1.677 2.023 
> / = 25 1.639 .122 1.396 1.882 
Table XII. Impact of speciality on 'judging and recording' (Q12F2) 
Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery teacher 
Primary teacher 
Physical education teacher 
Foreign languages teacher 
Pure science teacher 
Exact science teacher 
1.574 .152 1.272 1.876 
1.693 .113 1.468 1.917 
1.852 .130 1.594 2.109 
1.859 .156 1.549 2.168 
1.681 .158 1.367 1.996 
1.730 .117 1.498 1.963 
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Tables XIII and XIV, present this interaction for the mean of Fl and F2 (Q12) for all 
combinations of levels of 'teaching experience' and 'speciality'. 
Table XIII. Interaction of teaching experience x speciality for 'reflecting' (Q12F1) 
Years of teaching experience Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery teacher 1.000 .471 6.360E-02 1.936 
Primary teacher 1.333 .272 .793 1.874 
Physical education teacher 1.500 .236 1.032 1.968 
Foreign languages teacher 2.000 .333 1.338 2.662 
Pure science teacher 2.000 .471 1.064 2.936 
Exact science teacher 1.600 .211 1.181 2.019 
5-11 Nursery teacher 1.778 .272 1.237 2.318 
Primary teacher 1.333 .272 .793 1.874 
Physical education teacher 1.667 .167 1.336 1.998 
Foreign languages teacher 1.524 .178 1.170 1.878 
Pure science teacher 1.333 .211 .915 1.752 
Exact science teacher 1.417 .236 .948 1.885 
12-24 Nursery teacher 1.533 .211 1.115 1.952 
Primary teacher 1.375 .167 1.044 1.706 
Physical education teacher 1.500 .333 .838 2.162 
Foreign languages teacher 1.400 .149 1.104 1.696 
Pure science teacher 1.600 .149 1.304 1.896 
Exact science teacher 1.333 .211 .915 1.752 
> / = 25 Nursery teacher 1.792 .167 1.461 2.123 
Primary teacher 1.458 .167 1.127 1.789 
Physical education teacher 1.556 .272 1.015 2.096 
Foreign languages teacher 1.667 .471 .730 2.603 
Pure science teacher 1.667 .333 1.005 2.329 
Exact science teacher 1.444 .272 .904 1.985 
Table XIV. Interaction of experience x speciality for 'judging and recording' (Q12F2) 
Years of teaching experience Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery teacher 1.000 .472 6.228E-02 1.938 
Primary teacher 1.500 .272 .959 2.041 
Physical education teacher 1.938 .236 1.469 2.406 
Foreign languages teacher 2.000 .334 1.337 2.663 
Pure science teacher 1.500 .472 .562 2.438 
Exact science teacher 1.700 .211 1.281 2.119 
5-11 Nursery teacher 1.833 .272 1.292 2.375 
Primary teacher 1.833 .272 1.292 2.375 
Physical education teacher 1.844 .167 1.512 2.175 
Foreign languages teacher 1.786 .178 1.431 2.140 
Pure science teacher 1.750 .211 1.331 2.169 
Exact science teacher 1.937 .236 1.469 2.406 
12-24 Nursery teacher 1.650 .211 1.231 2.069 
Primary teacher 1.625 .167 1.293 1.957 
Physical education teacher 2.125 .334 1.462 2.788 
Foreign languages teacher 2.150 .149 1.853 2.447 
Pure science teacher 1.850 .149 1.553 2.147 
Exact science teacher 1.700 .211 1.281 2.119 
> / = 25 Nursery teacher 1.813 .167 1.481 2.144 
Primary teacher 1.813 .167 1.481 2.144 
Physical education teacher 1.500 .272 .959 2.041 
Foreign languages teacher 1.500 .472 .562 2.438 
Pure science teacher 1.625 .334 .962 2.288 
Exact science teacher 1.583 .272 1.042 2.125 
NOTE: The coefficient of multiple determination of the GLM was for Fl: R2=0.136 and for F2: 
R2=0.162. 
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Table XV presents the mean, the equivalent standard error and a 95% confidence 
interval for the mean of F3 (Q12) for each speciality. 
TABLE XV. Impact of teaching experience on 'interactive dialogue' (Q12F3) 
Years of teaching experience Mean Std. Error 
90% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.703b .132 1.484 1.952 
5-11 2.108a .086 1.966 2.250 
12-24 2.083ab .080 1.950 2.217 
> / = 25 2.097ab .113 1.909 2.285 
NOTE: Means that are followed by the same letter do not differ statistically significantly at 
significance level a=0.10. 
Table XVI presents the mean, the equivalent standard error and a 95% 
confidence interval for the mean of F3 (Q12) for each speciality. 
Table XVI. Impact of speciality on 'interactive dialogue' (Q12F2) 
Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery teacher 
Primary teacher 
Physical education teacher 
Foreign languages teacher 
Pure science teacher 
Exact science teacher 
1.919 .140 1.640 2.198 
2.066 .104 1.858 2.273 
1.993 .120 1.755 2.231 
1.894 .144 1.608 2.180 
2.050 .146 1.759 2.341 
2.065 .108 1.850 2.280 
Table XVII presents the mean, the equivalent standard error and a 95% 
confidence interval for the mean of F3 (Q12) for all combinations of levels of factors 
`teaching experience' and 'speciality'. 
Table XVII. Interaction of teaching experience x speciality for 'interactive dialogue' 
(Q12F3) 
Years of teaching experience Specialty Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery teacher 1.667 .436 .800 2.534 
Primary teacher 1.667 .252 1.166 2.167 
Physical education teacher 1.917 .218 1.483 2.350 
Foreign languages teacher 1.833 .308 1.220 2.446 
Pure science teacher 1.333 .436 .466 2.200 
Exact science teacher 1.800 .195 1.412 2.188 
5-11 Nursery teacher 2.000 .252 1.499 2.501 
Primary teacher 2.222 .252 1.722 2.723 
Physical education teacher 2.000 .154 1.693 2.307 
Foreign languages teacher 2.143 .165 1.815 2.471 
Pure science teacher 2.200 .195 1.812 2.588 
Exact science teacher 2.083 .218 1.650 2.517 
12-24 Nursery teacher 1.800 .195 1.412 2.188 
Primary teacher 2.167 .154 1.860 2.473 
Physical education teacher 2.500 .308 1.887 	 „..3.113 
Foreign languages teacher 1.933 .138 1.659 2.207 
Pure science teacher 2.167 .138 1.893 2.441 
Exact science teacher 1.933 .195 1.546 2.321 
> / = 25 Nursery teacher 2.208 .154 1.902 2.515 
Primary teacher 2.208 .154 1.902 2.515 
Physical education teacher 1.556 .252 1.055 2.056 
Foreign languages teacher 1.667 .436 .800 2.534 
Pure science teacher 2.500 .308 1.887 3.113 
Exact science teacher 2.444 .252 1.944 2.945 
NOTE: The coefficient of multiple determination of the linear model for F3 was R`=0.239. 
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Tables XVIII, XIX, XX, XXI, XXII and XXIII present the means, standard error and a 
95% confidence interval for the means of Fl, F2 and F3 (Q13) for each level of teaching 
experience and each school. 
Table XVIII. Effect of teaching experience on 'professional responsibility' (Q13F1) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.348 168 1.014 1.682 
5-11 1.373 .108 1.158 1.587 
12-24 1.465 .091 1.284 1.646 
> / = 25 1.398 .129 1.142 1.655 
Table XIX. Effect of school on 'professional responsibility' (Q13F1) 
School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery school 
Primary school 
Gymnasium 
Lyceum 
1.238 .169 .902 1.574 
1.400 .094 1.214 1.586 
1.469 .107 1.257 1.681 
1.478 .127 1.225 1.731 
Table XX. Effect of teaching experience on 'teacher development' (Q13F2) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.783 .162 1.461 2.106 
5-11 2.012 .104 1.805 2.218 
12-24 2.031 .088 1.858 2.205 
> / = 25 1.921 .124 1.674 2.168 
Table XXI. Effect of school on 'teacher development' (Q13F2) 
School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery school 
Primary school 
Gymnasium 
Lyceum 
1.998 .163 1.675 2.322 
1.945 .090 1.767 2.124 
1.942 .103 1.738 2.146 
1.862 .123 1.618 2.106 
Table XXII. Effect of teaching experience on 'improvement of students' learning' 
(Q13F3) 
Years of teaching experience Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 1.509 .155 1.201 1.817 
5-11 1.490 .099 1.292 1.687 
12-24 1.365 .084 1.198 1.532 
> / = 25 1.273 .119 1.037 1.509 
Table XXIII. Effect of school on 'improvement of students' learning' (Q13F3) 
School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
Nursery school 
Primary school 
Gymnasium 
Lyceum 
1.217 .156 .907 1.526 
1.446 .086 1.275 1.617 
1.576 .098 1.381 1.771 
1.398 .117 1.165 1.631 
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Tables XXIV, XXV, XXVI present the means, the equivalent standard error and a 95% 
confidence interval for the mean of Fl, F2 and F3 (Q13) for all combinations of levels 
of 'teaching experience' and 'school'. 
Table XXIV. Interaction of experience x school for `professional responsibility' Q13F1) 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.000 .525 -4.247E-02 2.042 
Primary school 1.500 .263 .979 2.021 
Gymnasium 1.393 .198 .999 1.787 
Lyceum 1.500 .263 .979 2.021 
5-11 Nursery school 1.083 .303 .481 1.685 
Primary school 1.400 .166 1.070 1.730 
Gymnasium 1.607 .198 1.213 2.001 
Lyceum 1.400 .166 1.070 1.730 
12-24 Nursery school 1.400 .235 .934 1.866 
Primary school 1.450 .136 1 	 181 1.719 
Gymnasium 1.375 .186 1.006 1.744 
Lyceum 1.636 .158 1.322 1.951 
> / = 25 Nursery school 1.469 .186 1.100 1.837 
Primary school 1.250 .158 .936 1.564 
Gymnasium 1.500 .263 .979 2.021 
Lyceum 1.375 .371 .638 2.112 
Table XXV Interaction of teaching experience x school for 'teacher development 	 13F2 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.500 .506 .495 2.505 
Primary school 2.063 .253 1.560 2.565 
Gymnasium 1.821 .191 1.441 2.201 
Lyceum 1.750 .253 1.247 2.253 
5-11 Nursery school 2.250 .292 1.670 2.830 
Primary school 1.925 .160 1.607 2.243 
Gymnasium 1.821 .191 1.441 2.201 
Lyceum 2.050 .160 1.732 2.368 
12-24 Nursery school 2.150 .226 1.700 2.600 
Primary school 1.953 .127 1.702 2.204 
Gymnasium 2.250 .179 1.895 2.605 
Lyceum 1.773 .153 1.470 2.076 
> / = 25 Nursery school 2.094 .179 1.738 2.449 
Primary school 1.841 .153 1.538 2.144 
Gymnasium 1.875 .253 1.372 2.378 
Lyceum 1.875 .358 1.164 2.586 
Table XXVI Interaction of experience x school for improvement of students' learning 13F3 
Years of teaching experience School of current work Mean Std. Error 
95% Confidence Interval 
Lower Bound Upper Bound 
1-4 Nursery school 1.000 .484 3.931E-02 1.961 
Primary school 1.375 .242 .895 1.855 
Gymnasium 1.786 .183 1.423 2.149 
Lyceum 1.875 .242 1.395 2.355 
5-11 Nursery school 1.167 .279 .612 1.721 
Primary school 1.750 .153 1.446 2.054 
Gymnasium 1.643 .183 1.280 2.006 
Lyceum 1.400 .153 1.096 1.704 
12-24 Nursery school 1.200 .216 .770 1.630 
Primary school 1.567 .125 1.319 1.815 
Gymnasium 1.375 .171 1.035 1.715 
Lyceum 1.318 .146 1.029 1.608 
> / = 25 Nursery school 1.500 .171 1.160 1.840 
Primary school 1.091 .146 .801 1.381 
Gymnasium 1.500 .242 1.020 1.980 
Lyceum 1.000 .342 .321 1.679 
NOTE: The coefficient of multiple determination of the linear model for F I was R`=0.063, for F2 was 
R2=0.097, for F3 was R2=0.208. 
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APPENDIX 4 
Aristotle sees moral life as the "rational exercise of virtues within socio-political life" 
(Cooper, 1998:29). He refers to virtues as 'ethikai aretai' which should not be translated 
as 'moral virtues' but as meaning 'excellence of character' conducive to thrive within 
the `polis' (city or state) (Cooper, 1998; Bohme, 2001). Aristotle refers to virtues as 
`topoi', which is interpreted to mean 'common references' or 'moral discourse' 
(Cooper, 1998; Bohme, 2001). For instance, the virtue of justice, when conceived as 
`topos', is "the ability to allow each to receive what is due without regard for one's 
interests". In this context, demanding justice means not simply claiming, but perceiving 
one's rights in relation to those of others (Bohme, 2001:53). Magnanimity as a `topos' 
means "being able to discern one's own interests and allowing others to gain 
recognition" which implies resisting demands, temptations, mastering oneself (ibid:53). 
Virtues are preconditions of one's moral conception of oneself, of one's life as a 'human 
being', thus characterising the 'free man' within the community (Bohme, 2001:53). The 
following figure presents Aristotle's views in a simplified schema with regards to 
feelings, thinking, action and virtues and their interrelationships. This representation of 
philosophical thought helps to indicate my interpretations and analysis of the findings in 
this study. It highlights my stance towards the teachers and the phenomena that I 
studied. 
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